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1. Background  

1.1 Introduction 

The Chartered Institute of Library and Information Professionals (CILIP) 
organises the CILIP Carnegie and Kate Greenaway (CKG) Children’s Book 
Awards. CILIP also manages the accompanying CKG Shadowing Scheme 
which is supported by a website that librarians and other group leaders can 
use to encourage reading and foster young people’s enjoyment of reading. In 
order to explore the potential of this scheme, build on previous evaluations 
and make recommendations regarding development, this Scoping Study was 
commissioned in May 2011. 

1.2 Remit 

The tender for the Scoping Study stated that the outcome should be: 

A scoping report to inform future web developments and the shape of 
the shadowing scheme to maximise participation. The report will lead to 
a bid for research funding from the Carnegie UK Trust. 

We refer to this planned follow-up research as the Main Study, which would 
be informed by Scoping Study evidence. 

The Scoping Study was expected to provide evidence of the impact of 
shadowing on those participating, in particular identifying: 

 benefits to children and impact on their reading habits and lives   

 benefits to group leaders managing reading groups 

 the potential effectiveness of shadowing as an advocacy tool for school 
and public librarians 

CILIP were particularly interested in growing participation in the scheme and 
developing strategies to engage hard to reach groups. In addition they sought 
to gain recommendations that might lead to web developments and to the 
design of a Toolkit for group leaders. 

This Scoping Study report draws on the following evidence: 

 Analysis of the CILIP database of registered groups – this focuses on groups 
in which group leaders have logged on to the shadowing site at least 
once in 2011. It provides broad demographic and other information on 
groups who have shown some measure of web-based activity in 2011. 

 Analysis of evaluation reports and previous data sets - These largely comprise 
surveys of group leaders and young people in 2004, 2007, 2008, 2009 and 
2010. The analysis seeks to identify recurring issues in the eyes of 
participants and to document the unfolding trajectory of the scheme. 

 Semi-structured interviews (face-to-face, telephone and e-mail) of a sample of 27 
group leaders - The sample was selected with the aid of CILIP to reflect a 
geographical spread of groups. The interviews provide more detailed 
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information on the groups and their activities, and views of the scheme 
expressed by group leaders. 

 Group visits - Visits were made to four of the groups whose leaders were 
interviewed, in Durham, Bristol, Birmingham and Reading. Where 
relevant, interviews were carried out with other staff. Young people 
were also interviewed, or completed open-ended questionnaires. Group 
meetings were observed and audio-recorded, and other data collected 
(e.g. activity sheets, copies of displays).  

 Young people’s on-line voices - The ‘Have your say’ and‘Ask the author’ 
data sets from the website were examined. ‘Ask the author’ data were 
selected for analysis as an example of this type of web development, to 
ascertain its use and potential.  

This mix of methods has allowed us to address the planned outcomes of the 
scoping study as well as to pilot a range of approaches that may be drawn on 
in the Main Study. 
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2. The wider context:  reading for pleasure  

It is generally recognised that wider reading urgently requires a higher profile 
in education to raise both attainment and achievement. International studies 
suggest that children in England continue to read rather less independently 
and find rather less pleasure in reading than many of their peers in other 
countries (Twist, Schagen and Hodgson, 2003; 2007). In the 2006 Progress in 
International Reading Literacy Study (PIRLS) reading attainment fell 
significantly in England and only 28% of the English children reported 
reading weekly compared to an international average of 40% (Twist, Schagen 
and Hodgson, 2007). These results are largely in line with other studies such 
as the Programme for International Student Assessment (PISA) (OECD, 2002) 
which revealed that nearly 30% of English 15 year olds never or hardly ever 
read for pleasure; 19% felt it was a waste of time and 35% said they would 
only read if they were obliged to do so. This was despite high average scores 
in terms of attainment. The PISA (OECD, 2009) also showed continued 
deterioration in enjoyment of reading, in contrast to a survey carried out by 
the  National Literacy Trust which suggests the decline may have halted, 
although this research indicates that the gender gap continues to widen and 
book ownership in children and young people has fallen (Clarke and 
Douglas, 2011). Additionally, another national study (Maynard et al, 2009) 
indicates that those in the 11-13 age range in the UK are much less likely to 
choose to read and find pleasure in reading than their younger peers.  

This represents cause for concern, not least because as PISA has shown:   

Being a frequent reader is more of an advantage than having 
well educated parents  

Finding ways to engage students in reading may be one of the 
most effective ways to leverage social change 

     (OECD, 2002:3). 

It is vital therefore that different professional groups work together to foster 
reader development and encourage pleasurable engagement in reading. The 
CILIP CKG Shadowing Scheme provides a valuable initiative which supports 
school, youth and public librarians and teachers running groups to shadow 
the CILIP CKG Children’s Book Awards. It has the potential to make an 
impact on the development of individual readers and the lives of those who 
participate and to make a significant contribution to the wider reading agenda 
nationally. It also has the potential to enrich the reading cultures of schools 
and libraries and can be utilised as an advocacy tool for school and public 
librarians.  

The current Education Minster is clearly cognisant of the international 
evidence on reading, and is no doubt also aware of the marked support 
offered by Londoners, both individuals and organisations, to the Evening 
Standard’s Get London Reading Campaign in June-July 2011. In this climate he 
has sought to raise the profile of wider reading, has argued that young people 
should be reading more both within school and beyond it, has suggested the 
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construction of a ‘50 books a year list’ and in addition his department has 
organised an ‘Ask the Expert’ National College discussion on their website 
(led by Teresa Cremin June 2011) which focused on reading for pleasure, and 
in which Teresa drew attention to the shadowing scheme.    

Whilst many schools already support the wider reading agenda and seek to 
honour and expand young people’s choices, others, both primaries and 
secondaries, have yet to attend to reading for pleasure in a planned and 
rigorous manner. It is clearly not enough to share enthusiasm, to read aloud 
occasionally, to buy in new books and hope for the best. Teachers and 
librarians arguably need to investigate their students’ needs and practices, 
carve out time, read widely themselves in order to be able to make 
recommendations and explore ways to build richly reciprocal reading 
communities amongst staff, students and parents. As well as offering 
supported choice, it is a professional responsibility to introduce young people 
to new and classic fiction and poetry, though this requires that school and 
other staff make the time to keep up to date.  

However since the inception of the National Literacy Strategy (NLS) (DfEE, 
1998), concerns have been voiced about the ways in which children’s 
literature has been positioned and may be used in the classroom. In particular 
the practice of relying upon extracts, downloaded or purchased, has been 
heavily criticised (Dombey, 1998; Frater, 2000; Sedgwick, 2000; King, 2002). 
Writers too have articulated their concerns that their works are being 
subjected to inappropriate levels of analysis and that as comprehension and 
assessment are seen to dominate over reading and response, this may lead to 
reduced pleasure in the text and adversely influence children’s desire to read 
(Powling et al., 2003, 2005). There has also been a sense that teachers’ own 
creative uses of literature have been subjugated to a centralised system for 
teaching literacy (Grainger et al., 2005; Martin, 2003) and that their confidence 
in knowing and using children’s literature is limited. This was highlighted in 
a UKLA survey which revealed that whilst primary phase professionals are 
adult readers of fiction and  recognise the deep imaginative value which 
literature can offer, their knowledge and use of children’s literature is limited 
(Cremin et al., 2008a). The 1200 teachers in this survey relied on a canon of 
authors and their own childhood favourites and had particularly inadequate 
repertoires of poetry and picture fiction: 22% of the sample could not or did 
not name a single poet and 24% could not or did not name a single 
writer/illustrator of picture fiction (Cremin et al., 2008b). Arguably, such 
teachers, 85% of whom reported relying upon their own repertoires to select 
books for school, were not sufficiently knowledgeable to introduce children to 
contemporary literature and, the survey responses suggest, were merely 
using fiction and poetry as a resource for instructional purposes. They were 
heavily over-dependent upon ‘celebrity’ authors, such as Roald Dahl and J.K. 
Rowling, at the expense of a wider range and were not in a position to 
motivate readers through their own knowledge of children’s literature.  

It is in this context that the CILIP CKG Shadowing Scheme sits; it represents a 
valuable resource, is well respected, draws on the expertise of experienced 
and knowledgeable librarians, has a well acclaimed website to support 
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shadowing, and represents a potentially rich educational opportunity that 
also affords scope for profiling the role and value of CILIP and librarians 
nationally.    

With the demise of the National Literacy Strategy infrastructure (April 2011) 
and a severe reduction in Local Authority literacy posts, there is a relative 
vacuum with regard to support for literacy. It is this that librarians, working 
in collaboration with others, might seek to fill. Most Local Authorities will not 
have anyone responsible for literacy from September 2011. There is potential 
for Local Authority librarians, whether youth, public or school to take the 
initiative, capitalise upon their networks, link in to other organisations, such 
as UKLA and NATE and co-organise events or meetings to support English 
teaching staff and literacy consultants in primary schools. In this context they 
could profile the shadowing scheme and increase participation. The Scoping 
Study suggests (as noted later) that where members of the Schools Library 
Service lead from the front, share their knowledge and enthusiasm, help 
schools connect and work together on the shadowing scheme, this increases 
both participation and commitment.  

It is therefore particularly crucial that librarians seek every opportunity to 
work with teachers at this time in order to ensure that the new curriculum (of 
which a draft is due in January 2012) recognises and foregrounds wider 
reading. In the next year, schools will be focussing on rewriting their school 
curricula ready for the delivery and assessment of the new Programmes of 
Study in September 2012. In the primary sector the emphasis on the Key Stage 
1 Phonics Check has the potential to lead to a more disconnected and 
atomistic approach, one which profiles decoding at the relative expense of 
reading for meaning and developing pleasure in the process. So at a local and 
national level, librarians and the CILIP CKG Shadowing Scheme have an 
important role to play.  

In the remainder of this report we present evidence from the Scoping Study 
that may be drawn on in considering the further potential of the shadowing 
scheme, and that will also contribute to the design of the more comprehensive 
Main Study of the scheme. We discuss, in turn, a review of previous reports 
and surveys (Section 3); an analysis of a database of ‘web-active’ groups 
(Section 4); an analysis of interviews of participants in the scheme and 
observations of group events (Section 5); an analysis of young people’s 
contributions to ‘Ask the author’ (Section 6). In Section 7 we present a set of 
recommendations based on findings discussed in the earlier sections. 
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3. Reviewing the past: critical reflection on previous reports and 
surveys 

For this Scoping Study it was agreed that the previous reports (2004 and 2007) 
and the annual evaluations (2008, 2009 and 2010) would be read and reviewed 
to provide a snapshot summary of common trends across these years and to 
contextualise the Scoping Study’s new data from interviews, visits, children’s 
on-line comments and questions and the 2011 web-active group data. Such a 
review was seen to be significant in preparing the Main Study proposal. Some 
of the previous surveys were advertised on the shadowing website, (with an 
e-mail alerting group leaders to them), some were in part paper based.  

There are key themes that are relatively consistently indicated and also some 
key challenges with this dataset which we raise. Recommendations are also 
offered in the light of this review of past reports and surveys.  

3.1 Key challenges  

The recent annual evaluations are open surveys and thus draw on diverse 
numbers of respondents in different years. For example in 2008 there were 
246 shadowing group leader surveys submitted and 382 shadowing children 
surveys, but in 2009 there were responses from only 136 group leaders and 
106 shadowing children. In addition to the varied size of these surveys and 
the poor response rate (which may represent less than 5% of those involved), 
the degree to which the respondents represent the wider population of those 
involved is not known. It is possible that those taking the time to reply are 
positively inclined towards the scheme, thus potentially biasing the data.  

Additionally, most of the questions are multiple choice questions which 
inevitably ‘frame’ the possible options for respondents and are not able to 
reveal any degree of depth or detail. For example one commonly used 
question asks the group leaders if their intended outcomes for the work were 
realised. A high percentage respond affirmatively each year, though it may be 
that the leaders are just voicing a general sense of satisfaction with the 
scheme. The data do not reveal the nature of their intentions for the 
shadowing, and as the 2011 interviews indicate below, not all group leaders 
are able to articulate a clear set of outcomes or intentions for the scheme. 
Additionally, in relation to the survey data on young people,  in 2010 50% of 
the respondents agreed they liked talking with others about books ‘a lot’, 
however there were only 106 respondents and these were likely to be positive 
about their group as they had chosen or been supported to go online and 
complete the survey. This does not invalidate their views, but does suggest 
that the survey should be broadened in any follow-up study. These examples 
reveal the challenge of relying upon such evaluation data which may not 
stand up to scrutiny.  

3.2 Key themes 

Not withstanding such concerns, it is clear that a number of points are 
reiterated year on year and that CILIP has been responsive to the views 
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expressed by the respondents. The reports commonly reveal that the 
predominant age range in these years was 11-14 and that many more groups 
shadowed the CILIP Carnegie Medal than the CILIP Kate Greenaway Medal. 

The vast majority of the young people in these surveys report that they: 

 Enjoy reading the shortlisted books; 

 Enjoy placing reviews on the web and reading others’ reviews; 

 Read books they would not otherwise and make more time to read 
during the scheme; 

 Feel more confident about talking about texts and think more deeply 
about these texts. 

Many also report that they: 

 Get to know their group leader through the scheme; 

 Enjoy meeting other readers from other schools through the scheme. 

Whilst it is clear that the young people agree the CILIP CKG Shadowing 
Scheme widens their  reading through being introduced to new writers (new 
to the young readers that is),  it is not known whether these readers then go 
on to read more widely, or plan to read more of the shortlisted authors’ 
books. In addition, there are no data in these surveys that indicate whether 
the young people perceive their writing benefits, or whether the group 
leaders or their teachers recognise any influence of the young people’s 
reading on their writing. Furthermore, due to the lack of open ended 
questions (which inevitably take more time to analyse and categorise), there 
are aspects of their attitudes to reading and the perceived advantages of the 
shadowing scheme which are not able to be documented though this source 
alone. 

With reference to the group leaders’ responses, again whilst a range of views 
are offered, there are common themes, which the majority of group leaders 
report.  

Across these years, the leaders regularly report that they perceive the scheme: 

 is valued, respected and well organised; 

 achieved the outcomes that they had been looking for. 

They view the website as: 

 an  excellent  support and resource for shadowing, in particular they 
value publicity downloads and resources; 

 a valuable  space for their own group’s reviews and group space. 

Many also report that they: 

 are concerned about the level of difficulty of the shortlisted Carnegie 
books; 

 observe the Carnegie books are often more suitable for upper Key Stage 
3 (12-14), not  Year 7 (11-12). 
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Again, whilst it is clear that the group leaders valued the scheme and the 
resource support, the data do not indicate how these were utilised to support 
learning or reading for pleasure. The Main Study would hope to delve deeper 
with an array of closed and open questions to provide greater depth and 
detail, particularly with reference to tracking the impact of shadowing on 
writing.  

In relation to these surveys, it is evident CILIP has been highly responsive; a 
number of valuable and valued changes to the web have been made as a 
consequence of the feedback collected. These have included: providing 
increased scope for groups in the form of blogs, the potential to upload videos 
and links to neighbouring groups. In addition more general web 
developments have included: the addition of ‘Ask the Author’ and ‘Have 
your Say’ opportunities, short video clips of the shortlisted authors, reader 
development/visual support resources, and the Greenaway Gallery. 
However, the recent reports offer little information about the use and value of 
these support materials.  

Suggestions which have not been developed but which appear to have been 
well rated across the years and to which the CILIP team might respond 
include:  

 providing a template for CILIP CKG shadowing school magazines in 
which a group’s reviews might be shared with other readers and the 
scheme profiled with parents, governors and the senior management; 

 offering a space for writing inspired by the books; 

3.3 Recommendations 

It is therefore suggested that: 

1. The Main Study seeks actively to recruit a larger and more 
representative evaluation survey return through targeting respondents. 
This could involve canvassing the views of a sample of group leaders felt 
to be representative in various respects, or to represent groups whose 
views were of particular interest. The e-interviews trialled and 
developed in the Scoping Study could be adapted for this purpose and a 
balance of closed and open-ended questions employed. The balance 
would need to reflect the fact that open-ended responses take more time 
to analyse. Qualitative data analysis software could be drawn on to assist 
the analysis. 

2. Strategies for increasing participation in the survey of young people 
could include a competition for group leaders to return e.g. 15 responses 
from group members, or entering respondents in a high profile raffle. 
Additionally, the group leaders interviewed this year, who have begun 
to build relationships with the researchers, could be requested to ensure 
young people in their groups respond. 

3. The large-scale targeted survey could be used to complement detailed 
case stories of group practice. Both sets of data could be mined for use in 
press releases and for publicity within the profession.  
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4. The Main Study should include substantial data collection from 
sustained observation of case study groups which would allow new 
insights to be gained from the practices evident in group meetings, and 
from tracking group activity across the period of the shadowing scheme. 
Additionally, such observational data would offer rich examples of a 
range of groups, selected to reflect the diversity of the contexts in which 
the scheme operates.   

5. CILIP should consider the requested ideas of a school magazine 
template, and a space for writing inspired by the books.  
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4. Examining the database: focusing on ‘web-active’ groups 

A database maintained by CILIP records information on each group supplied 
by group leaders at the point of registration, and information from an online 
survey group leaders are asked to complete after they have registered. The 
database includes entries for 4048 groups. Because this is a complete database 
of all groups registered it is not possible to know, from the database alone, 
which groups are ‘active’ in any one year.  

For the purposes of this evaluation, it seemed useful to identify the 
characteristics of groups that were ‘active’, in the sense of carrying out some 
shadowing activity in 2011, but there was no way of identifying such groups. 
It was however possible to identify groups that have some level of web 
activity. We adopted a generous measure of web activity, including all groups 
in which group leaders have logged in at least once, since January 2011, to the 
group leaders’ shadowing site. This gave us a more focused database of 1423 
‘web-active’ groups. Except where indicated, our analysis below is based on 
these groups. 

Information that comes from the online survey is not always complete for 
each group, because group leaders do not always answer all questions, and 
they may not use consistent terms in their responses. The available 
information therefore varies to some extent across groups. However the 
database remains a good source of information on certain group 
characteristics, allowing us to document UK-wide patterns in the 
geographical location of groups, their date of registration (and therefore the 
length of time for which they have been running), their institutional location 
and the professional affiliation of group leaders, some characteristics of school 
groups and the schools that host them, the award(s) shadowed by groups, 
and how group leaders came to hear about the shadowing scheme. We 
consider these points in turn. 



 14

4.1 Regional location of groups 

Table 4.1 Regional distribution 

Region 
No. of 
groups % of groups 

East Midlands 123 8.7 

East of England 90 6.4 

Ireland 7 0.5 

London 275 19.5 

North East 50 3.5 

North West 85 6.0 

Scotland 83 5.9 

South East 246 17.4 

South Western 164 11.6 

Wales 37 2.6 

West Midlands 135 9.5 

Yorkshire & Humberside 101 7.1 

International 18 1.3 

No response 10   

TOTAL 1423 100 = 1413 

Note: The percentage figures here give the percentage of all groups where group leaders 
provided information about their region, i.e. discounting those who did not respond to this 
question. 

Table 4.1 shows that most shadowing groups in our subset are in the south of 
England. The largest percentage is found in London, followed by the south-
east. Together these account for 37% of the total number of groups. Numbers 
are low in the east of England, and they also decrease progressively towards 
the north of England – they are very low in the north-east, at only 3.5% of the 
total. Numbers are low in Scotland (5.9%), lower in Wales (2.6%) and tiny in 
Ireland (0.5%)1. While the CILIP map of regions shows ‘Ireland’ as including 

                                                 
1 The extent of these differences cannot be explained by population differences between 
regions, or related factors such as differences in the number of schools which might host 
school shadowing groups. For instance the south east has a higher population and a higher 
number of schools than London, but a lower number of shadowing groups. The south west 
has a lower population, and a lower number of schools, than the north west, but almost twice 
the number of shadowing groups. London has more than twice the number of schools than 
the north east, but almost six times the number of shadowing groups. 
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both Northern Ireland and the Republic of Ireland, all these groups are in 
Northern Ireland2.  

4.2 Date of registration 

The database records the date on which group leaders first registered their 
groups – see Table 4.2 below. While other information discussed in this 
section comes from the sub-set of web-active groups, in this case we use the 
main database. While this database cannot provide information on group 
activity in any one year (see our introductory comments above) it is accurate 
with respect to initial registration.  

Table 4.2 Annual registrations of shadowing groups 

Year of registration No. of groups registering 

2001 and earlier 504 

2002 155 

2003 278 

2004 457 

2005 476 

2006 443 

2007 396 

2008 336 

2009 357 

2010 320 

2011 326 

Total 4048 

Note: a new system of online registration was introduced in 2002, and annual figures are not 
available before this year. 

Table 4.2 shows an initial steady increase in registrations after 2001, peaking 
in the years 2004-2006. It is not clear why there should be a peak in these 
years: CILIP may wish to consider whether it has any evidence that may help 
to explain the increase, such as a promotional campaign. Registration figures 
begin to decline after 2006, though they remain higher than in the early 2000s.  

Registrations cannot be taken as a direct indicator of growth – we have no 
record of those groups that have become inactive or left the scheme. 

The recent decline in registrations, coupled with our informal evidence from 
contacting groups that some are currently inactive, and along with regional 
imbalances in the numbers of groups where we have evidence of activity (see 

                                                 
2 The main database includes two groups in the Republic of Ireland, both in public libraries 
where the librarian had received information about the shadowing scheme by post. 
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4.1), provides some motivation for a strategy to boost numbers – a point we 
return to in our recommendations. 

4.3 How group leaders heard about the shadowing scheme 

When asked an open-ended question on how they heard about the scheme, 
group leaders in the web-active groups mention a range of (mainly) 
professional sources. Some refer simply to the fact that they have been part of 
the shadowing scheme for a while, or that they brought this with them from a 
previous school. A few refer to word of mouth, or hearsay, and some to 
information in a local library or bookshop. Most however specify particular 
professional contacts, such as colleagues, including teachers or, more 
frequently, librarians. 

The local Schools Library Service is mentioned as a source of information, as 
are professional associations such as CILIP itself (including the Youth 
Libraries Group) or the School Library Association. Group leaders sometimes 
specify professional newspapers, journals or magazines such as The School 
Librarian, the CILIP Gazette, the Times Educational Supplement. They also refer 
to websites such as CILIP and the shadowing website, Their Reading Futures, 
Books for Keeps or Achuka. A related source of information is professional 
meetings or other events, such as a local librarians’ group meeting, a Youth 
Libraries Group committee meeting, a Chatterbooks meeting, and 
professional development sessions for teachers. More professional contacts 
were associated with librarians than with teachers (see also 4.5 below on 
professional affiliations of group leaders). Information may also come from 
publicity or a mailshot – e.g. a poster, a leaflet from Scholastic. 

This suggests that information about the shadowing scheme is reaching 
librarians and teachers who are part of local networks – formal or informal -  
and who are reasonably active professionally (to the extent of reading 
professional information, discussing with colleagues and/or attending local 
meetings/events). Combining this information with the regional imbalances 
evident in the scheme (see 4.1 above) suggests that CILIP needs to retain a 
wide range of promotional strategies but to consider particularly the potential 
of professional associations and events in under-represented areas. 

4.4 Institutional location of groups 

Table 4.3 Group type (school/library/other) 

Group type 
No. of 
groups 

% of 
groups 

School 1320 92.8 

Library 88 6.2 

Other 15 1.0 

TOTAL 1423 100 

Predictably, by far the largest number of shadowing groups are in schools. A 
much smaller number meet in public libraries – in this latter case several are 
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associated with Chatterbooks reading groups (coordinated by the Reading 
Agency). The ‘other’ category includes some Schools Library Service members 
who coordinate activity across schools (individual school groups may also be 
registered in their own right); a schools inclusion service library advisor; a 
children’s book centre; and a school/library partnership. There are also two 
home educated groups and a family reading group.  

4.5 Professional affiliation of group leaders 

When registering, group leaders are asked for their role. In analysing this 
information in the web-active sub-set for 2011, we have made a broad 
distinction between librarians/information professionals and teaching staff. 

Table 4.4 Group leader professional roles 

Professional role 
No. of group 

leaders 
% of group 

leaders 

Librarian/information professional 1048 74.7 

Teaching staff 310 22.1 

Other 44 3.1 

No response 21  

TOTAL 1423 100 = 1402 

Note: The percentage figures give the percentage of all groups where group leaders provided 
information about their roles, discounting those who did not respond to this question 

Table 4.4 shows that the majority of group leaders are librarians/information 
professionals. Most of these staff work in schools, with a smaller number in 
public libraries: the most common type of shadowing group, then, meets in a 
school (see also Table 4.3) but is led by a librarian rather than a teacher. 

In the case of librarians/information professionals the most common 
designation is ‘Librarian’ (including ‘Senior Librarian’, ‘Assistant Librarian’, 
‘Children’s Librarian’ etc.). The category also includes Learning Resource 
Centre staff – e.g. ‘Learning Resource Centre Manager’. A small number of 
Schools Library Service staff also act as group leaders, working across schools. 

In the case of teaching staff, the most common single designation is English 
teacher or literacy coordinator, but this category also includes class teachers in 
primary schools.  In one or two primary schools the head or deputy head 
teacher acts as group leader. In some schools this role is filled by teaching 
assistants. The role therefore attracts staff with different professional statuses 
(e.g. in schools, teaching assistants, English teachers or class teachers, literacy 
coordinators and heads of English, deputy heads and heads in primary 
schools). 

The small number of ‘other’ group leaders includes minority contexts such as 
advisors and those running home educated groups, as well as a few titles 
whose meaning was not transparent. 
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4.6 School groups: types of school 

Table 4.5 School type: primary/secondary 

Primary/secondary schools No. of schools 

Primary 233 

Secondary 854 

Note: Many group leaders did not complete this question; some groups include both primary 
and secondary schools. 

Table 4.5 shows that, for school groups, many more groups meet in secondary 
than in primary schools (not all group leaders responded to this question). 

Information from group leaders indicates also that school groups include both 
state and independent schools and mixed, all-girls and all-boys schools 
though we do not have reliable information on the distribution of groups 
across these categories3. 

4.7 Age ranges 

Group leaders also provided information on the ages of young people in their 
groups, expressed in terms of educational year groups – see Table 4.6. 

Table 4.6 Age range of group members 

Year groups (age) No. of groups 

Year 1 (ages 5-6) 79 

Year 2 (ages 6-7) 93 

Year 3 (ages 7-8) 116 

Year 4 (ages 8-9) 109 

Year 5 (ages 9-10) 150 

Year 6 (ages 10-11) 164 

Year 7 (ages 11-12) 646 

Year 8 (ages 12-13) 763 

Year 9 (ages 13-14) 683 

Year 10 (ages 14-15) 388 

Year 11 (ages 15-16) 237 

Year 12 (ages 16-17) 152 
Note: some groups include more than one year group, so these figures do not correspond to 
the total number of groups. 

Table 4.6 shows that children across the full range of year groups participate 
in shadowing, though with numbers peaking in Years 7, 8 and 9. For children 

                                                 
3 These questions were responded to by a much smaller number of group leaders and it is 
possible that there was a bias in these responses. 
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of primary school age (Years 1-6) participation increases for older children 
(though, as in Table 4.5, figures are still much lower than for children of 
secondary school age). For secondary school age children, there is a marked 
decline after Year 9. 

4.8 Awards shadowed 

Table 4.7 shows which award(s) the groups shadow. Many more groups 
shadow the CILIP Carnegie Medal than the CILIP Kate Greenaway Medal, 
which is consistent with the greater number of school groups in secondary 
schools, and the greater number of young people in the Year 7-9 age range. 
There is not a direct correspondence, however, as some groups with older 
members shadowed Kate Greenaway, there were schemes in which older and 
younger readers worked together, and some groups shadowed both awards, 
though not necessarily with the same readers.  

Table 4.7 Awards shadowed 

Award No. of groups 

CILIP Carnegie Medal 1,199 

CILIP Kate Greenaway Medal 471 

Both awards 249 

No response 2 

Note: Figures for ‘Carnegie’ and ‘Kate Greenaway’ include groups shadowing both awards. 
The figure for both awards is also given separately. 

4.9 Shadowing activities 

The survey completed by group leaders also provides some information on 
the kinds of activities group leaders plan for their shadowing groups, chosen 
from a list of multiple-choice items. This cannot be taken as a reliable 
indication of what groups actually do because not all group leaders 
completed the survey, or all questions in the survey and the list is necessarily 
finite. The survey may also be completed just after registration, and at this 
point groups may not have undertaken any activities. The survey information 
is, then, best regarded as a record of group leaders’ interests and intentions in 
response to the survey prompts. The survey asks group leaders about their 
planned use of ICT, and about other activities such as drama. There is some 
independent evidence of actual ICT use, which we also consider below. 
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Planned use of ICT: the shadowing website 

Table 4.8 Planned use of the shadowing website  

Activity No. of groups 

Sending/reading reviews through CKG 
Shadowing website 

949 

Create your own Group Home Page on the 
Shadowing site 

82 

Update a Group Blog on the Shadowing site 51 

Use the Greenaway Gallery to share pictures 21 

Video conferencing / Skype with other groups 51 

Table 4.8 shows that the most popular web activity reported by group leaders 
is sending and receiving reviews. Other activities are far less popular. It may 
however be that group leaders are favouring an activity with which they are 
more familiar. Data on actual use of the website shows that home pages and, 
to a lesser extent, blogs are more popular than initially planned by group 
leaders. We have do not have independent evidence on the actual use of the 
Greenaway Gallery though it is evident that many images have been 
uploaded by groups. As the CILIP Kate Greenaway Medal is shadowed by a 
relatively small number of groups compared to the CILIP Carnegie Medal 
(see Section 4.8) we would not expect to see a high level of activity here. Nor 
do we have independent evidence on the actual use of video-conferencing or 
Skype. It may be that these are seen as quite ambitious and potentially time-
consuming activities to those surveyed, who are just starting out as group 
leaders. 

Actual use of the shadowing website 

By logging actual activity on the shadowing website it is possible to identify 
some of the ways this is used by groups. This information is collected 
independently of the database of web-active groups. Table 4.9 shows the 
number of groups who have edited their home page, posted reviews of the 
shortlisted books, completed a poll in which group members can vote on a 
particular question, maintained a blog, or uploaded a video. 

Table 4.9 Website activities 

Activity No. of groups 

Homepage edits 1030 

Homepage reviews 932 

Homepage polls 755 

Homepage blogs 396 

Homepage video 55 

Note: Individual groups may have carried out several of these activities. 
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Table 4.9 shows that a large number of groups have a ‘live’ homepage and 
have edited this in 2011 (the extent of editing varies between groups). As 
predicted by group leaders when completing the survey, reviews are a 
particularly popular activity. However, numbers of reviews varied 
considerably: of the 932 groups posting reviews, most posted fewer than 30  
and over half posted fewer than ten. Twelve groups, however, posted over 
100 reviews (one posted 594!). The number of reviews may reflect group size, 
so that a smaller number of reviews does not necessarily indicate lower 
interest in the activity amongst group members.  

Polls are also a popular activity, with 755 groups including these on their 
homepages. The number of votes cast in polls varied between groups, from 
just one or two to over 1000 – again this may reflect group size. 

Rather fewer groups host a blog, but this is still a relatively popular activity. 
A much smaller number have uploaded a video in 2011. These online 
activities are relatively new features, implemented in 2009, so their use may 
increase over time. 

Planned use of other activities 

In the survey completed by group leaders, they were asked about the 
activities listed in Table 4.10 – ‘are you including any of these in your project?’ 

Table 4.10 Other activities 

Planned activities No. of group 
leaders 

Drama 103 

Author visit/session 129 

Art class 91 

Making a video 59 

Paired reading/mentoring 229 

Newsletter/magazine 256 

Forum with other schools 162 

There were rather fewer responses to these questions than to those on the use 
of ICT. Again, making a video was less popular than other activities – 
consistent with responses to uploading a video on the website. Some group 
leaders suggested other activities they intended to engage in, the most 
common of which involved, for school groups, sharing what they were doing 
with others in the school, e.g. in an assembly, and organising a celebratory 
event to coincide with the announcement of the results. Events ranged from 
informal (e.g. a party or a picnic) to larger and more formal events (e.g. an 
award ceremony with other groups).   

4.10 Recommendations 

The database of web-active groups provides some valuable information about 
their location and characteristics. It provides clear evidence of certain 
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imbalances among the groups. Particularly noteworthy is the regional 
imbalance documented in Section 4.1. But also, while there are more 
shadowing groups in schools than in public libraries or other settings, many 
more are these are run by librarians than by teachers (Sections 4.4, 4.5). There 
are also more secondary schools than primary, reflected in the age ranges of 
group members (Sections 4.6, 4.7) and more groups shadowing the CILIP 
Carnegie Medal than the CILIP Kate Greenaway Medal (Section 4.8). We 
suggested also that there was some decline in registrations of new groups in 
recent years (4.2). 

Group leaders tend to have heard about the scheme via professional contacts 
(colleagues but also professional associations and participation in professional 
events) (Section 4.3). In regions where there are small numbers of groups 
there will not be strong enough informal networks to promote the scheme; 
but it is also likely that those with a wider remit for the development of 
reading (professional associations, local authority staff etc) are either unaware 
of the shadowing scheme or do not promote the scheme actively. The fact that 
more librarians/information professionals than teachers act as group leaders, 
even for school groups, may suggest that librarians are more likely to see this 
role as falling within their remit, but this may also reflect a higher level of 
awareness, and stronger promotion of the scheme via formal and informal 
networks for librarians/information professionals than for teachers. 

This information needs to be set within a broader context, particularly in 
relation to primary education where there is an absence of school librarians 
(the school literacy consultant often doubles up as ‘librarian’ in those schools 
that have a central library - some do not). This poses challenges for the 
promotion of the shadowing scheme at primary level through library 
networks. 

In terms of developing a strategy to promote the shadowing scheme, the 
imbalances referred to above suggest that CILIP should consider: 

1. Whether it wishes particularly to target ‘low-population’ regions, and 
how this may be achieved via local professional networks; 

2. How it can engage with education professionals, particularly at primary 
level, in order to raise the profile of the CILIP Kate Greenaway Medal 
(one possibility, for instance, might be for local librarians to run sessions 
for primary phase teachers on reading for pleasure and the role of the 
shadowing scheme within this). 

Generally, the website is popular, and the fact that the range of activities 
groups actually engage in is broader than originally envisaged by group 
leaders (Section 4.9) is encouraging. Take-up of some activities is still 
relatively low. However some features of the website are quite recent, and 
groups may begin to use these more over time. Our recommendations here 
are that CILIP should: 

3. Maintain its vibrant, busy website and continue to encourage its use by 
groups (see also Section 3 Recommendation 5 on possible additional 
features); 
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4. Monitor the use of different features to aid planning for 
change/updating over time; 

5. Also, however, to recognise that some groups will make less use of the 
website, while still deriving considerable benefit from their participation 
in the scheme. 

The fact that the main database does not currently indicate whether groups 
are active in any one year suggests adaptations should be considered to 
provide this information. This would enable up-to-date statistical information 
to be compiled on the number of active groups, and the characteristics of 
these groups and group members. Specific suggestions here, following 
feedback from CILIP, are: 

6. CILIP should consider the introduction of a mechanism to track active 
groups; 

7. We understand this could be achieved by clearing out and tagging the 
database at the beginning of every shadowing year, or requiring that 
users activate their group at the beginning of the year;  

8. This latter option could be accompanied by a request/reminder to group 
leaders to check and if necessary update information on their group. 

9. Details collected on registration and in annual updates should also be 
reviewed to ensure the provision of valuable statistics on groups, their 
composition and their activities.  
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5. Analysing the interviews and observations 

The review of previous surveys (Section 3), and evidence from the database of 
‘web-active’ groups (Section 4), provide broad, and mainly quantitative 
information on the characteristics of shadowing groups, views of group 
leaders and group members, and some of the activities they report engaging 
in. In order to provide a more detailed focus on how groups work, we also 
interviewed group leaders and visited a small number of groups. This 
represents a new feature not utilised within previous evaluations or studies 
and builds on valuable case studies created by CILIP for the group leaders’ 
section of the shadowing site. We discuss below some major themes that 
emerged from these interviews and visits (Sections 5.3-5.7). First, we provide 
brief information on how we collected and analysed data, and on the profile 
of groups involved in this part of the study. 

5.1 A note on data collection and analysis 

Working with colleagues at CILIP, we identified a sample of 27 shadowing 
groups designed to reflect the diversity of groups across the UK. We carried 
out semi-structured interviews with the leaders of these groups. We also 
visited four of the groups, where we observed shadowing activities and 
collected information from group members. 

Group leader interviews were carried out face-to-face (for three of the groups 
we visited), by telephone (15 interviews) and by e-mail (9 interviews). During 
our group visits we were able to talk to other staff involved in the scheme and 
to young people who were members of groups. We had intended to carry out 
semi-structured group interviews with young people, led by prompts in a 
brief questionnaire, and this was possible in a secondary school group. 
However the timing of events made this difficult in three groups. In one case 
(a primary school) a group interview was carried out with a sample of eight 
children from the nursery/reception class to Year 3. Six older children (Years 
4-6) completed the questionnaire individually and in writing. In two 
secondary schools all group members completed the questionnaire 
individually and in writing. Our children’s data therefore included: 

19 group interviews (secondary and primary) based on prompts in a 
questionnaire.  

61 questionnaires completed individually and in writing (secondary and 
primary)4 

Observation of group activities was carried out using an open-ended 
observation schedule. In addition, we audio-recorded activities with a 
particular focus, in three of the groups, on discussion of the shortlisted books. 
In the fourth group we observed and audio-recorded an assembly where the 

                                                 
4 The large number is because one of the secondary schools was running an event for all Year 
7 students. 
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winner of the CILIP Kate Greenaway Medal was announced, along with the 
results of votes held in the school and the local area. 

Analysis of this body of data allowed us to identify several major themes, 
which we discuss below. The Scoping Study also allowed us to trial, and 
refine, methods of data collection, which has informed our proposal for the 
Main Study.  

5.2 Group profiles 

Our sample of 27 shadowing groups reflects the geographical spread of 
groups across the UK. We have a larger number of groups in London, the 
South East and the South West (14 groups across these three regions) but we 
were able to include at least one group from each English region and from 
Scotland and Wales. Groups ranged from those that had been part of the 
shadowing scheme for several years, to those that had registered more 
recently (the most recent in 2011). All groups were located in schools, with 20 
led by a librarian/information professional and four by a teacher. Of the 
remaining three, one was led by a member of the school support staff 
working with teachers; another was led by a member of staff who was both a 
teaching assistant and a librarian; the third had a librarian as coordinator, 
with the group itself led by a teacher, who was also our main interviewee. We 
included groups in 23 secondary and four primary schools. Two of the 
schools were carrying out activities across primary and secondary phases 
(collaborations between secondary schools and their feeder primaries). Most 
of the schools (22) were state schools; five were independent. Groups ran 
throughout the school age range (from nursery/reception to Year 13), with 
numbers peaking in Years 7, 8 and 9. Most groups (21) were shadowing the 
CILIP Carnegie Medal, with nine shadowing the CILIP Kate Greenaway 
Medal. Three of the schools shadowed both awards, sometimes with different 
groups of young people.  

When shadowing was integrated into the curriculum, in mixed schools it 
involved both girls and boys. However when shadowing was a separate 
activity, such as a reading group, groups tended to involve many more girls 
than boys – sometimes only girls, even in mixed schools. There may be a 
direct association with gender (reading, and particularly fictional reading, is 
often seen as a girls’ activity). There is also an association between gender and 
ability/attainment in literacy. We discuss below the fact that Carnegie, in 
particular, is associated with high-ability readers, and these are more likely to 
be girls. 

The groups we visited were: 

 A reading group in a mixed independent school in the South West of 
England shadowing the CILIP Carnegie Medal from the longlist through 
to the final decision. The group was run by a librarian, with an active 
membership of up to 20 members (Years 7-10), who met in two 
subgroups (11 were present in the meeting we observed, drawn from 
both groups). 
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 A reading group in a girls’ secondary school in the West Midlands, 
shadowing the CILIP Carnegie Medal. The group was run by an English 
teacher, with an active membership of up to 15 students in Year 8 (seven 
were present at the meeting we observed). 

 A Year 7 Kate Greenaway Day in a girls’ independent school in the 
North East of England, run by the school librarian but also involving 
teaching staff. 55 girls participated in the event. 

 A whole-school initiative in a mixed-gender primary school in the South 
East (nursery/reception – Year 6), in which shadowing of the CILIP Kate 
Greenaway Medal was integrated into the curriculum. The initiative was 
coordinated by a member of the support staff but involved teaching staff 
for all classes. 

The information discussed below derives both from our visits and 
observations, and from our interviews with group leaders and group 
members. Across these data sets we were able to document a wide range of 
shadowing practices, discussed in Section 5.6. Many of the themes that 
emerged in our analysis were evident across different types of groups, but 
where relevant we specify the characteristics of particular groups to which we 
refer. 

5.3 Perceptions of benefits for group leaders   

Group leaders’ responses suggest that school shadowing groups come from 
schools with a strong reading culture, including a culture of literary reading. 
Group leaders mention participating in schemes such as Redhouse, the North 
East Book Award, the Brilliant Book Award, local initiatives such as the 
Newham School Libraries Book Award. They celebrate World Book Day, 
Book Week, or National Poetry Day. They may have established book clubs: a 
group leader in a secondary school mentions ‘Mad for Books (Year 7), ‘Novel 
Attractions’ (a Year 9 new books group), ‘Undercover’ (6th form), ‘Cover Up’ 
(parents and staff). They run specific initiatives such as inviting authors into 
the school, ‘spot the book’ (identifying books carried by staff members), staff 
acting as reading ‘role models’, mentoring and paired reading, a Readathon 
raising money for charity, a scheme called ‘Just for Boys’. In these schools, 
then, the CILIP CKG Shadowing Scheme has a particular position in relation 
to several other reading/literary initiatives. 

Activities are often spread across the year to give reading a boost at certain 
points – in this case shadowing activities would be a highlight of the summer 
term. Initiatives also target particular groups of readers, with, in secondary 
schools, Carnegie shadowing seen as particularly appropriate for strong 
readers or even gifted and talented. One group leader emphasised that she 
ran a completely ‘mixed-ability’ Carnegie group, with membership running 
from the bottom set in English to an Oxbridge candidate, but this was rare. 

The shadowing scheme is also strongly associated with ‘quality’: group 
leaders refer positively to the quality of the books themselves, and the quality 
of the resources provided, including the website and online activities. 
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Within this broad context, group leaders refer to a number of benefits of 
shadowing that support them in their roles as librarians or teachers with 
responsibility for (usually) English or literacy. Where they touch on similar 
themes, these are broadly consistent with the quantitative responses from 
earlier surveys (discussed in Section 3), but in the open-ended interviews 
group leaders provide more detailed perceptions of the scheme. 

In the case of both the CILIP Carnegie Medal and the CILIP Kate Greenaway 
Medal, shadowing is widely seen as extending or adding to the English 
curriculum or the teaching of literacy. With the CILIP Kate Greenaway Medal, 
where in our sample shadowing is integrated into the curriculum, this 
support is more direct: a primary school teacher with responsibility for 
literacy comments that this year the scheme has supported a focus on writing 
in the school development plan: ‘the illustrations trigger writing, and children 
also hear high-quality text’. There may also be a spin-off into other curriculum 
areas: the secondary school librarian running a Kate Greenaway Day (referred 
to above) mentioned the value of this for art and design in the curriculum, 
and invited an art and design teacher to participate in the day. 

Shadowing was often related to reading for pleasure. It was seen by some as 
‘filling a gap’ in reading for pleasure, and was often perceived as introducing 
both teachers and children to new materials:  

I’ve been introduced to so many new authors and am now in a better position as 
a consequence to recommend books to children   

I will now read other Geraldine McGaughrean, I had never read any of hers 
before 

A secondary school group leader commented that, in a climate where there is 
often a focus on standards, ‘reading for pleasure can easily fall by the wayside’: 
shadowing was one way of trying to redress the balance. Shadowing helped 
to raise the profile of reading. Particularly in secondary schools, it helped to 
counteract the impression that ‘the library … is not a cool place to be’. The 
awards were also valuable in assisting in the selection of books for young 
readers: group leaders had confidence in recommending the short-listed 
books: 

They are chosen by librarians and I know I won’t have to vet them before 
putting them on the shelves 

Carnegie provides the best of children’s reading [and books can be recommended 
to parents who ask ‘what should my daughter be reading?’] 

[I value] the knowledge that students are reading something worthwhile 

The books also became available as a general school or library resource, and 
group leaders commented on their value: 

The Greenaway books are a treasured addition to our resources and are seen as 
‘special’ 

Other children come in asking for ‘Carnegie books’ 
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I always read the whole shortlist and then discuss them with staff from the 
English department and I think that helps as some get bought in bulk later  

A particular value of shadowing the CILIP Kate Greenaway Medal was that 
this helped group leaders point up the significance of picture books, 
encouraging children and adults to take these more seriously – to recognise 
that the books ‘aren’t just for babies’ and to draw attention to the value of 
illustrations, and illustrators. 

As a distinctive initiative, shadowing was also seen as valuable in providing a 
framework for organising groups and a focus for reading activity. E.g.: 

Carnegie is a fantastic springboard to start a teenage readers’ group 

Group leaders commented that it gave them an opportunity to talk to children 
about their reading and to build relationships between group leader and 
group members – in a secondary school, ‘to keep in touch with Y9s and Y10s’. 
For some group leaders shadowing provided an opportunity to build 
partnerships both within and outside the school (e.g. a Carnegie event that 
involved different year groups, a Kate Greenaway initiative that brought 
together a secondary school and its feeder primaries and a Carnegie 
Announcement Day that brought together Book Groups from two other 
secondary schools ). 

Most group leaders mentioned the value of resources provided by the 
shadowing scheme. They singled out resources for group members that made 
them feel part of the scheme, e.g: 

I printed various downloads and found the posters/bookmarks sent when the 
shortlist was announced of excellent quality and very useful 

Resources - downloads, certificates, bookmarks, membership cards - [make] them 
feel like a member of Carnegie shadowing 

The materials – shadowing certificate, membership cards – were valuable 

Group leaders did not always use the suggested activities on books, but those 
who did commented on the value of, e.g., visual literacy ideas. 

The website was seen as particularly valuable, with group leaders 
commenting that this was ‘brilliant’ and that children felt a sense of 
ownership of their home page. Activities seen as valuable included:  

 posting reviews  

 video clips 

 voting/polls 

 blogging 

 children taking responsibility for their home page 

 listening to author, asking questions 

 doing quiz 

One group leader suggested adding a forum to enable discussion with other 
groups, while noting that this would need monitoring. 
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Some group members also referred to problems they had experienced in 
running the scheme. An important point, although not one that can be 
addressed directly by the shadowing scheme, had to do with the availability 
of books: at a time when resources were limited, it was often not possible to 
obtain enough copies of the books, even with discounts. 

There were also issues to do with the award itself. Despite the perceived 
value of the books, referred to above, one or two group leaders expressed 
concern that the same authors were sometimes nominated year after year. A 
more widespread concern was that books seemed to be becoming more 
‘sophisticated’ and ‘complicated’, and more suitable for older readers – e.g. 

 … quite adult reading and not all Y7s and Y8s can cope. 

One also commented that: 

I have to be very careful of parents’ views and some books are just not suitable 
for the Year 7s.  

Some group leaders also mentioned dissatisfaction with the lack of 
involvement of children in the judging process, comparing Carnegie and 
Greenaway with other awards where children participated in judging: 

Disappointing that children don’t have a say, just adults 

They don’t like not having an impact on Carnegie  

5.4 Perceptions of benefits for children and young people  

Young people’s responses 

Evidence from the group members’ interviews and questionnaires, completed 
at the schools we visited suggests that with very few exceptions the young 
people see themselves as keen readers: 

I read lots of different books 

I read lots of books at home 

I read quite a lot of books, usually one a week 

Read books – all genres – nearly all the time 

When they specify the kinds of books they usually read outside the 
shadowing scheme, a few mention challenging books such as Philip 
Pullman’s His Dark Materials trilogy, and work by Michael Morpurgo. More 
frequently, however, they refer to books and series such as the Twilight series 
and Harry Potter, and well-known authors such as Roald Dahl, Jacqueline 
Wilson and Enid Blyton. Several of those mentioned could arguably be 
viewed as celebrity authors.  Other authors referred to include Sophie 
McKenzie, Meg Cabot and Robert Muchamore’s Cherub series. Favourite 
genres are adventure, horror, romance, comedy, fantasy, and children also 
mention ‘teenage books’, murder books, vampire books, animal books, spies, 
war books. Several mention reading magazines. 

When asked whether they enjoy shadowing, most say they like this ‘a lot’ and 
rather fewer that they ‘quite like it’. Only three out of all those surveyed say 
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they ‘don’t like it very much’ – in each case these were students involved in a 
curricular initiative rather than attending an event from choice. When asked 
what they particularly enjoy,  their preferences reflect the different activities 
groups have been engaged in: they mention reading the books, and looking at 
the pictures in the case of the Kate Greenaway books; and, in addition, 
writing reviews, discussion, meeting an author, designing an alternative book 
cover and voting. Some also say they have enjoyed reading ‘different’ books, 
or ‘books I wouldn’t normally pick’. When asked if they would recommend 
shadowing to others, all except three said yes. In giving their reasons for this, 
the largest single comment is that shadowing is fun. Some also mention 
particular benefits for young people, including:  

It gives you time to stop and think about books 

It is different and gets people interested in books 

It introduces new books 

It’s a good way to discover new authors 

You learn more skills and have fun 

It gets your knowledge on books up in a fun way 

It is fun to judge and analyse books 

It’s fun and you can give your opinions 

It gives you a chance to work with people you probably wouldn’t otherwise 

In young people’s responses, the emphasis on fun, and indeed the use of the 
word ‘fun’, is quite striking. This is consistent with group leaders’ desire to 
promote reading as an enjoyable activity and libraries as cool. For group 
leaders, this may be quite strategic – emphasising fun and enjoyment as a way 
of getting children into reading, including more adventurous reading. This 
may also be consistent with seeing shadowing as different from school 
activities. At issue here is whether, and to what extent, young people should 
(also) be encouraged and enabled to reflect on the wider benefits of engaging 
in literary reading – whether this is seen as compatible with a ‘fun’ agenda. 
The comments above suggest that some young people have at least an 
embryonic sense of wider benefits, and those who take part particularly in 
shadowing the CILIP Carnegie Medal are likely to be quite educationally-
oriented. There may therefore be scope to promote greater reflection amongst 
these young readers. 

Group leaders’ responses 

Group leaders, when interviewed also mention several benefits, or potential 
benefits for young people. Several were surprisingly unable to articulate 
clearly the value of the scheme, the nature of this benefit was not expressed or 
any detail offered. Others however were able to specify particular benefits for 
group members. Most obviously they anticipate that shadowing will, in 
various ways, encourage reading. Being part of a national initiative may itself 
help to motivate young people. Group leaders mention attitudinal factors 
such as an improvement in children’s confidence in their ability to read, and 
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also the development of an identity as ‘readers’. For children who enjoy 
reading the scheme provides a ‘space … to have fun – makes reading more cool’. 

The single benefit mentioned most consistently by group leaders was that 
shadowing would increase the breadth of children’s reading, in exposing 
them to new authors, titles and genres: 

[They] experience writers they may not have looked at otherwise  

They read books that they would not normally pick off the shelves 

[They become] more confident, willing to try different genres and books by new 
authors  

One group leader saw this as compensating for an absence of routine talk 
about books: 

Girls aren’t in the habit of recommending books to one another or talking about 
reading – there’s nowhere for them to go [i.e. beyond the books they normally 
read] 

This was not, however, seen simply as greater breadth but also as moving 
children on from reading that was seen as limited in several respects: 

Children need to be helped to read outside their comfort zone  

Girls often get stuck in one particular series  

[The scheme] extends reading away from ‘vampire books’  

Experience [of different genres] broadens views and ideas  

Spreading reading across genres they may not have thought of before, so … 
reading maturity improves  

[The scheme] can move Y7s on from primary school type reading 

Pushes them up from Roald Dahl etc 

… pushing their reading ability 

This is consistent with evidence from reading group members (discussed 
above) that even keen readers may engage with a relatively limited range of 
books and genres outside the shadowing scheme. 

Some group leaders sought to encourage children to become more discerning 
as readers – e.g. getting over the practice of selecting a book because of its 
cover; comparing books more readily; learning to distinguish ‘trash novels’ 
from those that are ‘really well crafted’. They also felt shadowing activities 
could help children to adopt a critical and even analytical approach to their 
reading: 

They need to think about their responses to books before reviewing them 

 [Children] develop a competence – way of speaking about books  

[There’s an opportunity] to involve children in critical appraisal of new books 
and encourage them to evaluate  

They may not be the most enjoyable books they have ever read but we have to try 
and get them beyond that and understanding literary artifice, our discussions 
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can help them think differently and introduce them to literary criticism and 
analysis 

The focus on visual literacy activities around the Kate Greenaway books is 
also felt to encourage children to attend to the detail of illustration, and to 
develop analytical skills: 

… for example one child pointed out the patch of blue sky in Farther in the 
illustration where the character is leaving for war – spotted as a bit of hope in an 
otherwise dark picture 

[They] look out for how illustration and text work together  

They begin to use specific vocabulary for text, font … sophisticated concepts … 
because it’s oral or visual it stays with the children 

A visit to hear the author/illustrator Mini Grey also provided an opportunity 
to see ‘the technical side of making a picture book’. 

Some group leaders saw the benefits of shadowing as continuing in the longer 
term. A group leader for a Year 7 group commented that this could spur 
young readers to carry on reading into Year 8, when she believed reading was 
in danger of tailing off. Another commented that group members came back 
into the library after shadowing asking for ‘what we have that’s as good 
as/similar to [Carnegie titles]’. In some cases shadowers were still coming back 
in the 6th form, and one group leader commented that participation in a 
shadowing group had encouraged the formation of a 6th form book club. 
Others commented that shadowing had the potential to change reading 
behaviour beyond school, with one group leader responding that ‘these are 
lifelong habits’. 

While most comments focused on young people’s responses to literature, a 
few believed that benefits might extend to children’s own writing. A group 
leader in a school where there had been a focus on writing commented that 
the reading the children had done: 

… contributes to better reading skills leading also to writing skills 

And another that shadowing: 

… really gives them a love and appreciation of good quality literature. And that 
does stimulate writing 

Some group leaders focused, not only on literacy, but on the ability of, in 
particular, the books shortlisted for the CILIP Carnegie Medal to extend 
young people’s knowledge and understanding of people, places and events, 
because of the variety of geographical, cultural and historical contexts in 
which the books were set: 

They learn about things they’re not familiar with [an example is given of Out of 
Shadows, set in Zimbabwe] 

[They] learn about social history 

  [The] topics of the book promote discussion of other things 
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[The] talk is challenging – they raise issues, e.g. apartheid, issues around 
Spanish inquisition, ideas they’d never have had if they hadn’t read those books 

Many group leaders commented on the value of literary discussion itself – 
e.g.: 

[It’s] affirming to express an opinion and have other people agree … to be able to 
have an opinion and develop ideas and thoughts. 

I think Greenaway enables them to reach a higher level of discussion than 
discussing text alone. 

Talking about the books was felt to contribute to the development of 
reasoning and argumentation (directly related by some group leaders to 
speaking and listening in the English curriculum), and to building children’s 
confidence as speakers – children became: 

More confident about expressing ideas 

[They have] more confidence in talking about [the] books they’ve read 

Our observations of meetings also points to the value of group discussion – 
see Section 5.6 below. 

An associated theme in group leaders’ responses had to do with social 
benefits, in particular interacting with a wider range of young people:  

They can link up with other children 

 [They] talk to girls they might otherwise not talk to 

They can] meet like-minded people from other schools 

 [It’s] a good way for different year groups to get to know one another 

5.5 Potential effectiveness of shadowing as an advocacy tool for school and 
public librarians 

Several of the group leaders we spoke to felt that the scheme offered some 
degree of benefit to the school as a whole, but this was not a strongly marked 
feature of the findings. This may have been a product of the fact that in 
several cases, librarians who ran the scheme did not make particularly public 
the work of the group, the meetings or the award itself. This may be a product 
of the positioning of librarians in secondary schools. There is considerable 
variation in the degree to which the shadowing scheme is profiled in schools 
and in the wider community. Whilst most group leaders made use of the 
poster and met with their group(s), not all made public the results, or shared 
the reviews more widely with parents, other staff such as the English 
Department, or the school senior management team or governors. In these 
cases, the scheme was not developed as an advocacy tool, nor were its 
benefits communicated.  

In some schools however the CKG work was well shared 

I advertise the Carnegie ... it goes into the newsletter and into the school 
magazine and I hope that will bring more students next year and encourage 
other children to read the books 
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Some groups, particularly those who were actively supported by a local 
coordinator such as a member of the Schools Library Service, or a YLG 
librarian (who saw the scheme as a key local education authority initiative), 
were prompted to meet up with other schools at a number of events during 
the shadowing, or ran celebration events in their own schools to which 
children and teachers from neighbouring schools were invited.  One also 
undertook a Skype debate with web cams with another local group and 
shared their views in this way. Others invited nearby schools to join them for 
visits from an author or a judge for the CILIP Carnegie Medal, so in this way 
the scheme facilitated collaboration between schools and also the use of 
technology. One particularly significant ambassador for the CILIP CKG 
Shadowing Scheme was felt to have made a marked impact in her local 
authority, drawing together schools, motivating group leaders and widening 
participation  

She has made all the difference she just draws us all together and It’s so 
motivating, somehow together we make the most of it – well more of it anyway  

Occasionally events became highly ambitious, such as a competitive event 
featuring performances based on Carnegie shortlisted novels, held in a theatre 
with audiences of school students and parents, and with judging panels 
composed of authors, librarians, members of the inspectorate etc. This kind of 
event is extremely high profile, attracting local press coverage. However as 
noted above, the extent of these events and the communication of the purpose 
and benefits of shadowing was usually more limited.  

5.6 Range and diversity of shadowing practice  

Group leaders detailed a considerable range of practices under the banner of 
the CILIP CKG Shadowing Scheme, including a whole-school initiative 
involving all students and integrated into the curriculum; a high-profile 
performance event, mentioned above; other joint events organised between 
schools; small reading groups meeting at lunch time or after school (see also 
‘Group profiles’, Section 5.2). At the core, most groups read prior to meetings 
and spent much of their time together sharing their views on what they had 
read. This was facilitated in various ways, some took turns for individuals to 
voice, others used questions to prompt discussion, still others invited the 
young people to read aloud from their current book.  

In addition to the relatively informal talk focus, there was also evidence of 
other practices, though much depended upon the number of sessions, 
whether these were in morning tutor group sessions, after school/lunchtime 
library based sessions, or sessions integrated within the curriculum. Some 
groups held core shadowing sessions and supplemented these with 
additional after school event which had a more activity orientation. Where 
this was the case and group leaders moved beyond group discussion, the 
activities of those visited and interviewed included the following:    

 Carnegie ‘gambling session’: Just a minute on your current book  

 Art and puppetry making related to the books 
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 Designing new book covers 

 Drama and role play around characters 

 Making a video of their group’s views on a text 

 Meeting with other shadowing groups in other schools 

 Local events involving libraries and visiting authors 

 Meeting a judge who visited the school 

 Literacy work around the text focusing e.g. on character, plot and setting 

 Mentoring, with older classes joining younger ones to read aloud and 
share Kate Greenaway books  

It is noteworthy too that the interviews highlighted the informal, 
conversational ethos established in the groups, particularly in reading groups 
and other extra-curricular initiatives. Here there was a sense of group 
commitment and friendships which had developed and the provision of 
refreshments appeared to play a reasonably significant role. For example: 

I ask the girls to bring a sort of picnic lunch so we picnic and talk books and I 
bring a few extra treats like chocolate biscuits and I facilitate quite often 

We do it after school with biscuits and squash and that and they can switch off 
from their day and relax and talk about the books 

Our observations in the schools we visited also highlighted the importance of 
discussion in the shadowing groups and, in most cases, its relatively informal, 
conversational nature. At its best, such talk enabled young people to 
collaborate together in building joint interpretations of the books, taking them 
beyond their individual readings. This is consistent with evidence from the 
study of reading groups across a range of contexts (e.g. Swann, 2011); and 
also with evidence of the educational and social potential of informal talk in 
schools (Mercer et al, 2004; Swann, 2007). Also of interest, in this case, was the 
role of group leader. Our two secondary school reading groups saw the group 
leader achieving a complex balance between ‘leading’ the discussion and 
facilitating contributions from others. The potential of this type of talk to 
contribute to the development of literary judgement, and the critical role of 
group leaders in this process, could be followed up in more detail in the Main 
Study. 

5.7 Relationship between shadowing and literacy lessons  

While in some cases shadowing was integrated into the school curriculum it 
was also often perceived as special or different in some way. In this case 
young people and group leaders commented that, despite a common focus on 
literature, there were clear differences between shadowing activities and 
English/Literacy lessons. 

Young people’s responses 

The young people voiced differences which, when summarised, suggest they 
noted the following points. 
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The space to voice their own views and offer a personal perspective.  In shadowing 
groups, most felt they could ‘speak their mind’ in this context and were 
encouraged to share their thoughts more freely than in English: 

You don’t have to fight for your own views  and we can say what we want here. 

Less attention to assessment in shadowing groups. Again many referred to the 
relaxed and informal setting in which they did not feel judged. Trust and 
friendship were often foregrounded: 

In Bookclub we‘re more together and we discuss everything more because we’re 
friends and no one is checking on what you say - you know assessing you.  

The opportunity to discuss whole texts in shadowing groups. Many expressed 
pleasure in being able to talk about whole books rather than extracts and also 
valued the fact that in their shadowing groups they were more often able to 
discuss issues which they themselves chose to raise, rather than those 
identified by the teacher: 

We’re  analysing the whole book, how you feel about it, not just the effects of the 
language and things like that which we do with words and sentences in English  

The opportunity to make your own choices and read at your own speed. Many 
shared that they felt in shadowing sessions they could select from the shortlist 
in the order in which they chose and chose not to read some of  the books: this 
also was different from English: 

There is no set book, so you can see what appeals to you and think ‘I’ll try that’. 

You read when you want to - it’s not one chapter at a time.  

The evidence here suggests that, in shadowing groups, many felt an increased 
degree of ‘ownership’ of the discussion, perceived their views were afforded 
more respect and that the atmosphere was more relaxed. This may be 
understandable in the context of small groups, held in more informal 
contexts, not framed by the national curriculum and often run after school. 
However, this view was also voiced by young people in larger groups, who 
also felt an increased degree of freedom to discuss, debate , and disagree both 
with each other’s’ views, and in some cases with their group leaders’ 
perspectives. 

 Such engaged reflection upon text, the adoption of a defended position and 
the critique of others’ points of view are significant skills, both in English and 
across the curriculum. It is likely that the often less formal setting associated 
with shadowing activities, the ability levels of many of the children, the focus 
on very high quality fiction and the frequently less hierarchical positioning of 
the group leaders (see also below) influenced the data on this issue.   

Group leaders’ responses 

Not all group leaders identified differences between shadowing and the 
school curriculum. A group leader in a first school shadowing the CILIP Kate 
Greenaway Medal commented: 
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Shadowing BECOMES our Literacy lessons for the second part of the summer 
term. Teachers love it and we design all our lessons around it after 
brainstorming ideas. We can address many reading Assessment Focuses 
through the books. We link reading and writing activities and it is especially 
useful for teaching inference. 

A primary school shadowing Kate Greenaway also embedded this into the 
curriculum but in this case also saw shadowing as an extension where there 
were some additional, special activities such as a visit to an event involving 
an author/illustrator. 

In most cases, however, there was a much greater focus on the identification 
of marked differences between shadowing activities and English. This may be 
a stronger theme in secondary schools, where there seems to be less direct 
integration of shadowing and lessons, though we would need further 
evidence from a larger sample to be certain of this. It should also be noted 
that, because a large proportion of the group leaders were librarians, their 
detailed knowledge of literacy lessons is not known. These are issues for 
further investigation in the Main Study. 

In referring to differences between shadowing activities and English, many of 
the group leaders commented upon shadowing as being focused on reading 
for pleasure, whilst English is focused on instruction and assessment of 
specific skills: 

Generally, English lessons focus on how meanings are created and analysis of 
texts while the focus for the group is on reading for pleasure and what they 
particularly enjoyed etc.   

We focus on reading for pleasure here and they speak more freely I think ’cos in 
lessons they’re more aware - think of that being preparation for exams and that 
their oral contribution is being marked. 

Additionally, group leaders, like the young people discussed above, 
perceived that in shadowing sessions the children were voicing their views 
more freely and responding personally with their own ideas: 

.. they digress - it's not like an English lesson, they're free-thinking children 
who have their own ideas. 

It's not linear. There's a lot of involvement from other students, and a lot of 
arguing ... They don't need to give a literary justification, they can ... say they 
don't like something ... There is no work scheme, and no outcomes ... When 
teachers come into the library, they're surprised at how articulate they are. 

Many perceived that the atmosphere of the shadowing session was more 
relaxed and that this encouraged the young people’s contributions. 

It's a more relaxed atmosphere. There aren't tasks - it's freer. They feel more 
comfortable about discussing and disagreeing.  

This [difference] is a conscious thing. I wanted them to know it wasn't like 
school, it isn't homework ... it's about enjoying the books. I say you can still 
come along if you've read just a few pages. And they do come along and say they 
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took the book but they just read three chapters then stopped because it was 
boring. And I'm happy with this - they are engaged and talking about books. 

There was also evidence that the leaders viewed their own role in this context 
differently: 

It’s vastly different and I enjoy this so much more because with Carnegie they 
tell me about the book, rather than me asking questions, and sometimes I’ve not 
read it and even if I have, it’s different and we’re more equal 

I come in part because in this group I can be a reader - you know one of the 
group, whereas in class I have to be the leader and the teacher - here it’s 
different, I can be me. 

Additionally, while few of the groups were mixed age, it was clear that where 
this was the case it was seen as a distinct advantage, and in direct contrast to 
normal classroom practice. Group leaders seemed to view the age mix as 
support for extending readers’ understanding. 

For instance we were talking about ‘Out of the Shadows’ and one of the Year 7 
pupils sort of criticised the novel for being too racist … obviously that’s the 
point but the Year 10 girl she was talking to very graciously said that she 
thought that was actually the point of the novel that the novelist actually 
criticised racism so that works - that works really well. 

These perceived relationships and differences between the shadowing scheme 
and Literacy/English warrant fuller investigation in the Main Study to 
examine whether these views are confirmed by others and what their 
consequences may be.   

5.8 Recommendations 

Evidence from the groups we studied points to certain imbalances in the 
composition of groups: where shadowing is not part of lessons, there are 
many more girls than boys taking part, and shadowing the CILIP Carnegie 
Medal, in particular, is often targeted at high-ability readers. There is however 
limited supporting evidence from the database of web-active groups that 
would allow us to generalise this finding to the larger population of 
shadowing groups5. We therefore recommend that: 

1. The review of registration details recommended in Section 4 
(Recommendation 9) includes consideration of the need for firmer 
information on the gender and ability composition of groups; this should 
also be a focus of the evaluation survey of group leaders referred to in 
Section 3 (Recommendation 1); 

                                                 
5 The database provided evidence from the initial survey in which group leaders were invited 
to list any special features of groups, and these included all-girls or all-boys groups.  Many 
more group leaders specified all-girls than all-boys groups. However this question was 
completed by only a small number of group leaders. As with certain other questions, it 
represents an expression of intention rather than practice. And it does not take account of 
contexts in which groups could in principle be mixed but in practice included only or mainly 
girls. 
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2. CILIP considers how it might attract a broad range of readers, 
particularly to shadowing the CILIP Carnegie Medal. 

The interviews, questionnaires and observations discussed in Section 5 
provide personally expressed views from young people and group leaders on 
the perceived value of the scheme, and offer a tantalising sense of the 
potential of shadowing activities in schools. Common themes included the 
perceived ability of shadowing to raise the profile of reading, to extend and 
enhance group members’ reading choices, to promote reflection and 
analytical skills, to support children’s writing, and speaking and listening, 
and to boost confidence. Insights are also provided into the range of 
shadowing practices undertaken. However the Scoping Study was unable to 
provide direct evidence of any longer term impact upon individual readers 
over the period of the scheme. To support future decision-making it would be 
valuable to undertake more sustained observation and case study work which 
would offer rigorous and reliable evidence of the claims made for the scheme. 
It is therefore recommended that, in the Main Study:  

3. A substantial focus of data collection relates to the more detailed and 
longer-term documentation of learning and reader development. This 
would include case studies of small groups of readers, tracking any 
personal, social, emotional and cognitive benefits through participation 
over the period of the scheme; 

4. Case studies of group leaders are developed to track the efficacy of their 
roles, the way in which they foster group discussion and wider activities, 
and the educational and social value of these;  

5. The relationship between shadowing and English lessons is explored 
through observation and analysis, developing a more nuanced sense of 
the nature of the differences in order to highlight the particular strengths 
of shadowing practices in terms of reader development and their 
potential complementarity to English lessons. 

While many group leaders mentioned benefits of the scheme, this does not 
suggest they were all aware of the range of potential benefits. We also 
mentioned a concern that some group leaders were unable fully to articulate a 
set of benefits. A further recommendation for the Main Study is, therefore: 

6. Following the collection of systematic evidence, videos are made to 
convey the distinct advantages of the scheme as part of the Main Study, to 
be used in publicity, professional development and advocacy contexts.  
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6. Listening to the young:  ‘Ask the author’ and Have your say’  

Both ‘Ask the Author’ and ‘Have your Say’ are aspects of the website which 
encourage children to engage online by submitting their questions and/or 
responding to question prompts about reading in general. As the full data set 
for Years 2009-11 were available for ‘Ask the Author’ and as this relates to 
additional investment regarding the author profiles, videos and responses to 
some of the questions asked, it was decided to focus upon this feature of the 
website where young people are invited to voice their views. 

 It is worth noting however that the ‘Have your Say’ data for 2009-10 suggest 
a sharp decline in the number of young people responding to the question 
prompts ( see Figure 6.1 ) across these years.  In 2009, 625 young people 
responded; in 2010, 279 responded.  

  
Figure 6.1 Total entries for ‘Have your Say’ 2009-10. 

6.1 Ask the Author  

The young people’s questions to the authors and illustrators were examined 
for the years 2009-2011. It is evident that in the last three years, the number of 
questions submitted has varied considerably, with a peak in 2010 and a 
significant decline in 2011.   

2009: 457  

2010: 579  

2011:  373  

For the purposes of this analysis, the 2011 set of questions has been further 
subjected to scrutiny and most of the following summary represents an 
analysis of these. In several cases this data also confirms trends in previous 
years. For example, in 2011, as in the previous years, the largest proportion of 
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questions are from young readers aged 10 and under and 11-12, as can be 
seen in Figure 6.2  

 
Figure 6.2 Questions asked by age category (2011) 

The younger children (8-11) predominantly asked questions of the Kate 
Greenaway illustrators; the older students asked more questions and these 
were directed towards the CILIP Carnegie Medal shortlisted authors. With 
reference to the 2011 shortlist, the Carnegie shortlisted authors received 53 
questions each on average, whilst the Kate Greenaway shortlisted designers 
received 34 questions on average. Notwithstanding the fact that some 
questioners recorded ‘anon’ or did not record their names, and some groups 
leaders asked questions also, it is clear that the overwhelming majority of 
readers asking questions are female. Approximately 20-25% of those 
submitting questions in 2011 and in other years were boys, though it is not 
always possible to be sure of names and gender and some children may have 
submitted more than one question. Some pairs of children submitted a joint, 
probably collaboratively constructed question, presumably in 
class/school/the reading group.  

 It also noteworthy that, assuming the school day runs between 9am and 
3.30pm and after school clubs run between 3.30-5, the largest proportion of 
questions appears to have been submitted in 2011 from within the school day, 
or in the club period, perhaps from within lunchtime sessions, in class 
sessions or  after school sessions.   Fewer questions were submitted in the 
evening when it is presumed the students were at home, or in free choice time 
in boarding school contexts. Evidence from the visits and interviews suggests 
that the young people, whilst invited to submit questions within their 
discussion sessions, were not required to do so.   
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Figure 6.3 Times of questions asked in 2011  

Analysis of the questions submitted across the three years indicates that the 
young people’s questions and comments to authors and illustrators coalesce 
around certain themes. Whilst they represent a diverse range, the most 
commonly asked questions related to the source of the author’s inspiration 
and ideas. Another commonly asked set of questions were framed rather in 
the manner of teachers’ typical sets of question to the class: these were often 
rhetorical or closed questions which focused on information retrieval and 
could have been answered by reading the book.   
The question categories include:  

 The source of inspiration: What inspired you to write this book? Do you have 
any family members or friends to support you and provide inspiration? 

 Rhetorical questions: Who are the main characters? What are the names of the 
main characters? 

 The author’s personal interests and their possible connections to the text: 
Theresa, I would like to ask whether you have always been interested in history 
and writing stories?   I have read some pervious titles of yours and I realise that 
you seem to be interested in the subjects of mortality. Do you write on these 
subjects for your own reflection or for others interests? 

 Requests for advice writer to writer: Hiya, I want to be an author when I am 
older and I loved your book. Can you give me any tips????  

 Comments and evaluative observations – mostly positive:  It’s brilliant 
how you thought of how Leon gets transported to another world ? Why did you 
feel the need to kill off the dog? Isn't it a bit upsetting for a children’s books?  

 Clarification/information related to the narrative: How long did it take you 
to illustrate this book?  In airman, is Little Saltee based on a real place and did 
the battering rams used to exist or were they made up for the story?  
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 Clarification/information related to the author’s/illustrators craft: How 
many colours have you used? How did you achieve the effects of size?  

These categories and examples highlight the rich potential of this single web 
based activity. Research studies of classroom practice indicate that teachers’ 
questions about books tend to predominate, although there is considerable 
value in children themselves actively identifying their own questions to 
prompt discussion and foster exploratory talk (Mercer and Littleton, 2007). 
Such talk is widely associated with higher order reasoning and arguably 
enhances comprehension (Arizpe and Styles, 2004) – see also Section 5.6 
above. 

6.2 Recommendations 

Given the relatively low numbers of students engaged in asking questions or 
responding to question prompts, it is suggested that these web based features 
are reviewed, developed or profiled differently. We recommend that CILIP 
consider:  

1. Whether ‘Have your say’ might fruitfully be shaped differently; 

2. How to widen children’s questions about  the books beyond, but 
including questions to authors, as points for collective consideration and 
internal group debate; 

3. Raising awareness with group leaders of the value of group discussion 
and of participation in the web questions (see also recommendations in 
Section 5 above). 
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7. Final summary and recommendations 

This Scoping Study has collected and carefully analysed data from previous 
reports; from databases of groups, with a focus on those that were ‘web-
active’ in 2011; from interviews, questionnaires and observations of group 
activities; and from web activity in the form of young people’s voices. In the 
sections discussing these data sets, recommendations have been made in 
response to the data collected. Initially, in this final section, these are revisited 
in summary form, prior to presentation of a targeted set of recommendations 
relating specifically to the three core aspects of the work as set out in the remit 
for the Scoping Study. These include: recommendations for maximising 
participation and web developments, and the scoping of the Main Study. 

7.1 Summary of previous recommendations  

These are noted in order of the previous sections. 

Enrich evaluation data and evidence of the value of the scheme 

We recommend CILIP consider revisiting this annually-gathered data to 
recruit a larger and more representative evaluation survey return through 
targeting respondents. The large-scale targeted survey could be effectively 
combined with other data from the proposed Main Study, including 
sustained observation of case study groups. This would allow new insights to 
be gained from the practices evident in group meetings, and from tracking 
group activity across the period of the shadowing scheme. Additionally, such 
observational data would offer rich examples of a range of groups, selected to 
reflect the diversity of the contexts in which the scheme operates. Both sets of 
data could be mined for use in press releases and for publicity within the 
profession. 

We also recommend CILIP consider the requested ideas of a school magazine 
template, and a space for writing inspired by the books.   

Re-examine the database 

We recommend CILIP consider further how the website and database may be 
adapted to record information on currently active groups in order to provide 
up-to-date statistics for internal evaluation/planning as well as publicity 
purposes. 

Target ‘low-population’ regions 

This issue is discussed in more depth below (7.2) regarding recommendations 
related to maximising participation. We perceive this could be achieved 
through developing shadowing ‘champions’, exploiting professional 
networks and demonstrating to the profession (both teachers and librarians) 
the educational and wider social value of the scheme. This would be 
evidenced through the Main Study.  
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Exploit the potential of the CILIP Kate Greenaway Medal in primary schools 

We recommend that the CILIP Kate Greenaway Medal is profiled more 
explicitly for the primary phase. There is considerable potential to extend the 
shadowing scheme in the primary phase. This depends in part upon 
professional networks, on utilising robust evidence of the impact of 
shadowing upon readers and on the profession recognising how the scheme 
can make a contribution to the wider reading agenda. The ideas in Section 7.3 
on web developments regarding the Greenaway Gallery and the development 
of learning focused resources as well as units of work based on previous 
award-winning titles suggest specific ways forward in this regard.   

Collect, analyse and disseminate robust evidence of reader development 
through the Main Study 

It is recommended that case studies of readers are developed in the Main 
Study to track the personal, social, emotional and cognitive benefits through 
participation over the period of the scheme. Also that case studies of highly 
effective group leaders are sought to enable CILIP to demonstrate the efficacy 
of the scheme though hard evidence of individual readers’ development.  

It is also suggested the relationship between shadowing and English lessons 
is explored through observation and analysis in the Main Study, in order to 
highlight the particular strengths of shadowing contexts in terms of reader 
development and its potential complementarity to English lessons. This has 
the potential to carve out a recognised national role for the scheme, for 
librarians and for CILIP.  

Videos are made to convey the distinct advantages of the scheme as part of 
the Main Study, for use in publicity, professional development and advocacy 
contexts.  

Review the ‘Ask the Author’ and ‘Have your Say’ features  

It is recommended that ‘Ask the Author’ is retained as it offers scope for child 
led questions, though this could be extended through developing its potential 
for group questions, perhaps uploaded by shadowing web group 
representatives (see 7.3). It is suggested that ‘Have your Say’ is replaced by an 
alternative feature. Both of these adjustments would need to be profiled in the 
group leaders’ toolkit and their learning potential detailed.   

7.2 Recommendations for maximising participation 

The CILIP Carnegie and Kate Greenaway Shadowing Scheme is positively 
perceived and valued by those involved and as a consequence the CILIP team 
are keen to maximise participation. We suggest that in order to do so, in 
addition to the recommendations already noted, CILIP seeks strategically to 
target certain geographical areas, and develop a new group of advocates or 
champions in these areas to support this work. These individuals could be 
supported to focus on increased participation in their area, thus building new 
relationships and evidence of excellence in areas not currently extensively 
involved. 
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It is recommended that in order to maximise participation, four strategies are 
considered:   

1. The targeting of hard to reach groups (socially and geographically);  

2. Setting participation targets for these groups across a 5 year period;  

3. Raising the profile of CILIP CKG shadowing  in the targeted areas 
through increasing networking;  

4. The targeting of ‘sleeping’ group leaders. 

We deal with each of these in turn below. 

Target hard to reach groups (socially and geographically)  

 This would involve: 

 Identifying areas/cities not currently extensively involved through the 
data presented above  

 Identifying local/regional/YLG librarians in these areas to become 
shadowing champions 

 Drawing these individuals together for training, support and 
encouragement 

 Summarising information on current local participation to share with the 
potential Champions 

 Connecting to currently unrecognised, implicit champions to involve 
them in sharing good practice 

 Considering resource support for these new Champions – e.g.: booking 
an outlet for a local high profile event in the area for several groups to 
attend 

Set participation targets for these groups across a 5 year period 

 Setting participation targets internally to increase participation in these areas 
could enable a strategic action plan to be developed in order to achieve 
targets. Elements of such a plan are outlined in the previous and following 
section. 

Raise the profile of the CILIP CKG Children’s Book Award in the targeted 
areas through increasing networking 

These might include: 

 Linking in to educational networks, including UKLA/NATE/Local 
Education Authority networks locally, and undertaking presentations 

 Building relationships with initial teacher education locally and 
undertaking presentations to PGCE and BA Ed Students.  

 Trialling the shadowing scheme with initial teacher education students 
locally as part of their course. This would raise the profile with student 
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teachers, widen their knowledge of children’s literature and prepare 
them to run their own shadowing groups in the future. 

Target sleeping group leaders 

A development strategy could be targeted at those ‘sleeping’ group leaders 
who could be re-juvenated to become more actively involved. This might be 
framed as ‘Did you used to do Carnegie? Welcome back!’ on the website such 
that if encouraged to visit the site, previously active group leaders find some 
specific enticement and support directed towards them. Such a strategy could 
also be directed through e-mail. 

These strategies would be considerably more successful if supported by 
robust evidence from the Main Study case studies about the value of 
shadowing in reading for pleasure and reader development. They would also 
be supported by the Main Study Dissemination and Impact Strategy which 
seeks through online and face-to-face opportunities to leverage CILIP’s and 
UKLA’s networks to increase participation. Thus this third tier of strategies 
might be better mapped into 2013, as part of an overall plan for maximising 
participation in the north east for example. 

7.3 Recommendations for web developments 

The shadowing website is positively viewed and new developments have 
been a feature of it in recent years, nonetheless the CILIP team are keen to 
seek further improvements to the website. The following recommendations, 
in addition to those noted above, are suggested.  Several relate to profiling the 
learning potential of activities offered on the web, making explicit the 
learning objectives in these in order to highlight their value in relation to 
reader development. We recommend new web developments focus on 
providing more pedagogic support for group leaders, including profiling the 
value of groups talking, thinking and actively engaging with the shortlisted 
books.  

Revisit, expand and enrich the Kate Greenaway ‘visual text support’  

The current support represents a list of thought-provoking questions that 
relate to each text. However, there is no pedagogical support offered in this 
context, so they may be used simply as a list of ‘teacher questions’, which 
would model poor comprehension practice. Additional material, which 
offered organisational strategies to prompt peer-peer discussion (e.g. pair 
talk, rainbow re-group envoying, question raising) and interactive practices 
(e.g. ‘Like, dislike-puzzle–pattern’, drama, media work, storytelling, writing, 
model making, art work) would be more valuable and would offer group 
leaders a range of possible strategies to enhance the learning potential of their 
sessions. This is not to suggest discussion itself would not be valuable, but 
there are multiple ways of developing discussion and offering a range of such 
options is more likely to prompt quality interactive practice than a list of 
questions alone.  
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Enrich the Carnegie reader development materials  

Currently these are a set of thoughtful questions connected to each book 
which focus on issues for discussion. Some pedagogical guidance, both in 
organisational terms and in relation to learning activities would enrich these 
also. It might be that initially CILIP decide to commission one or two simple 
examples per book, which would offer ideas but would not be overwhelming. 

Develop a new group leaders’ on-line toolkit 

It is suggested the toolkit includes a range of ways of both organising groups 
(in terms of times, constitution and age phase) as well as suggestions 
regarding ethos (refreshments, space, seating) and pedagogical activities, 
linked to new web developments. It could be entitled ‘21 ways to shadow’ to 
support group leaders and reflect the diversity of practice. Again we 
recommend that the learning potential of shadowing needs to be 
foregrounded in such a kit. 

Develop a role for new shadowing group Web Representatives  

This idea could be offered within the toolkit and young people could be 
appointed (one per group) and even a simple ‘job description’ developed for 
them. In essence their role would be to take responsibility for ensuring the 
group’s reviews are uploaded as well as the group’s questions to authors and 
the group’s comments regarding ‘Talking Points’. This responsibility within 
the group could be utilised as part of ‘service’ with the Duke of Edinburgh 
Bronze award for example and might prove popular with some ICT assured 
young people. Equally in Key Stage 2 this might be a useful 
role/responsibility, which could increase the amount of web activity and the 
number of groups engaged in submitting questions as a collective as well as 
through individual members. 

Replace the individual ‘Have Your Say’ web opportunity with a group section 

An alternative structure for promoting discussion could be developed and its 
use monitored. Perhaps a ‘Things We’ve been Talking and Thinking About’ 
section could be added to each group’s part of the web. This would aim to 
increase student discussion and debate in groups and enable them, via the 
shadowing group Web Representative to upload themes and discussion 
issues. The items listed might be connected to particular books or might be 
more general, but could be automatically linked to a ‘Big Talking Points’ 
screen (profiled on the home page – see below).  

Add a ‘Big Talking Points’ section  

This could be added to the home page. In this the current ‘Things We’ve been 
Talking and Thinking About’ of different groups could be listed. These could 
be automatically replaced weekly, prompting group leaders to visit the 
website to see what issues other groups are discussing. Wordles summarising 
the frequency of key words within these talking points could also be offered 
as a visual display. 
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Create units of Literacy/English work on the previous shortlist  

Teachers value practical advice, frequently work in extended units 
(particularly at Key Stage 1/2) and at Key Stage 3 study novels over several 
weeks. Resources which focus on practical classroom strategies would 
demonstrate the potential of texts shortlisted for the CILIP Carnegie and Kate 
Greenaway Award for use in Literacy/English. If well advertised this could 
increase participation. Group leaders might also value the opportunity to 
upload and share the work they undertake in class; this would create an 
additional resource to enrich and diversify practice. 

Develop the Greenaway Gallery 

 Currently this offers teachers the facility to upload child-produced visuals 
related to shortlisted texts. Not all pictures of children’s artwork however are 
connected/labelled and the web upload facility would benefit from being 
developed to ensure this is the case. A brief résumé of the work undertaken 
(e.g. age of children, activities undertaken, challenge learning objectives set) 
would also enable librarians and other practitioners to learn from one 
another. We also recommend that the front cover of the original book is 
offered, alongside the children’s visuals, so that each web page shows one 
‘set’ of say four examples with the cover. The drop down menu within the 
gallery could offer each title, enabling teachers to share the work uploaded on 
a given book with their class and also access other teachers’ activities. 

7.4 Conclusion 

In conclusion, it is clear that the CILIP CKG Children’s Book Award and the 
associated shadowing scheme are valued by those who take part. The website 
is positively viewed and there are several perceived benefits for both group 
leaders and young people. There is also considerable potential for expansion 
and increasing participation, especially in the light of the wider reading 
agenda. CILIP would be even better placed to make a higher profile 
contribution to this agenda if it had models of reading groups revealing how 
group leaders, working with boys and girls from diverse backgrounds, 
develop successful shadowing groups, such that the young grow as readers 
and as individuals. Models of collaborative ways of inter-agency working 
between schools, Local Authorities and libraries would also be a valuable 
resource for maximising participation and advocacy work to support reading 
for pleasure.  
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