
CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018



 
 

CURRICULUM & QUALITY COMMITTEE 
 
NOTICE 
There will be a meeting of the Curriculum & Quality Committee on Thursday 18 
October 2018 at 1030 hours in the Boardroom, G10, at Aberdeen City Campus. 

 
AGENDA 

Agenda 
Item 

 Paper 

31-18 Apologies for Absence  
32-18 Declaration of any Potential Conflicts of Interest in relation to 

any Agenda Items 
 

33-18 Minute of Previous Meeting – 16 May 2018 X 
34-18 Matters Arising from the Previous Meeting X 
   
35-18 Presentation – Business and Community Development   
   
 Matters for Decision  
36-18 Programme of Business AY2018-19 X 
37-18 Learning & Teaching Strategy X 
38-18 Business Development Strategy X 
39-18 Marketing & Communications Strategy X 
   
 Matters for Discussion  
40-18 The 15-24 Learner Journey Review X 
41-18 Curriculum Priorities – Portfolio Update X 
42-18 Students’ Association – Activity Report X 
43-18 Peer Led Reviews Summary AY2017-18 X 
   
 Matters for Information  
44-18 College Level Review AY2017-18 & Enhancement Plan AY2018-

19 
X 

45-18 SQA Higher & National 5 Exam Results AY2017-18 X 
46-18 Quality Summary Reports AY2017-18 X 
47-18 Internal Reviews AY2017-18 - Student Access & Support and 

Learning Support 
X 

48-18 Internal Review AY2017-18 - Care X 
49-18 Internal Reviews AY2018-19 X 
   
50-18 Any Other Business  
   
51-18 Summation of Business and Date of Next Meeting  

 



  Agenda Item 33-18 

 
 

 

CURRICULUM & QUALITY COMMITTEE 
 

Draft Minutes of the meeting of the Curriculum & Quality Committee held on 16 May 2018 
at 1010 hours in G10, Aberdeen City Campus. 

 
Agenda 

Item 
 

 

Present: 
Martin Dear 
Doug Duthie 
Josh Gall 
John Harper 
Robin McGregor 
Liz McIntyre 
Abby Miah 
Andrew Russell – Vice Chair 
Anne Simpson - Chair 
 
In attendance: 
John Davidson, Vice Principal Curriculum & Quality 
Ken Milroy, Regional Chair 
Pauline May, Secretary to the Board 
Zoe Burn, Minute Secretary 
Joan Thorne, Director of Curriculum (Service Industries) 
 

14-18 
Apologies: 
No apologies were presented. 
 

15-18 

Declaration of any Potential Conflicts of Interest in relation to any Agenda Items 
Mr Duthie declared a potential conflict of interest by virtue of his role as a 
Director of ASET.  
 

16-18 
Minutes of Previous Meeting – 24 January 2018 
The minutes were approved as a true and accurate record. 
 

17-18 

Matters Arising from the Previous Meeting 
Members noted the Matters Arising Report.   
 
The Principal provided additional information on an enhanced risk based 
approach to be adopted in relation to the monitoring and reporting of the 
College’s credits activity going forward, noting that lessons had been learned 
in relation to the situation that has occurred in the current academic year. It 
was agreed that the Scottish Funding Council should be advised of the 
approach to be adopted.   
 
Professor Harper commented on the College’s current and past dependence 
upon Business and Community Development activity to achieve the College’s 
overall credits target.  The Principal stated that the College would be reviewing 
its approach to BCD activity given indications that the SFC may in the future 
required colleges to reduce activity in relation to distance learning. 
 
No further issues were raised. 
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18-18 

Presentation – School of Service Industries 
The Committee received a presentation from the Director of Curriculum for the 
School of Service Industries providing an overview of the School’s activity. 
 
The presentation covered the following key areas: 

• An overview of the School and its curriculum areas 
• Enrolment trends AY2016-17 and AY2017-18 
• Course provision, including qualification levels  
• Employer and Community Engagement, including information on work 

experience, upskilling & retraining, articulation, and senior phase schools 
liaison 

• The School’s key strengths and challenges 
• ‘Good News’ stories, including information on a recent fashion show by 

Hair and Beauty students, the annual Learning Opportunities Show 
‘NESCol’s Got Talent’, and a recent campaign by Health and Social 
Care students to knit items for stillborn babies at Aberdeen Maternity 
Hospital.  

 
A discussion on a number of issues highlighted during the presentation 
followed, including the potential reasons for the decrease in enrolments within 
Health and Social Care, early withdrawal rates, gender imbalance within the 
areas of Care and Hair & Beauty, and differences in the provision offered at the 
Aberdeen City and Fraserburgh Campuses. 
 
Members thanked Ms Thorne for her presentation. 
 

 
Performance Reporting   

19-18 

Curriculum Activity Report 
Members considered the Curriculum Activity Report providing information on 
the level of student enrolments for AY2017-18 as part of the monitoring of key 
performance indicators.  Mr Davidson provided an update on actual credits 
generated to date noting that this had increased to 130,300.  It was reported 
that the current forecast shortfall against the College’s target was 
approximately 2,000 credits, but that potential credits to be generated from 
the “Preparation for College” short course had not been factored in as a 
cautious approach to this new initiative was being taken. 
 
Members received an update on the implementation of the “Preparation for 
College” short course and the potential credits this may generate in the current 
academic year.  Mr Davidson summarised the contents of the course, which 
will include study and digital skills, cyber security, cyber bullying, and personal 
development along with a general introduction to the College.   
 
Following a query raised by the Principal in relation to credits generated by the 
short course, It was agreed that one plus activity guidance would be checked 
to clarify the position in terms of claiming credits for continuing students.  
 
Members were advised that the success and impact of the short course’s 
introduction would be evaluated to see if the College should offer this in future 
years.  It was noted that if the initiative is to be repeated its impact and that of 
actions taken to address early retention would need to be considered as part 
of the activity planning processes for AY2018-19.  
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Matters for Discussion 

20-18 

College Level Review Enhancement Plan AY2017-18 – Progress Update 
The Committee considered the update on the College Level Enhancement 
Plan for AY2017-18 providing a summary of progress to date against each area 
for development.  
 
In response to a query from Professor Harper regarding the colour coding of 
progress, it was agreed that consideration should be given as to providing 
clarity if minimal progress has been made to date but the action is still 
expected to be completed in line with the deadline. 
 
In noting that significant progress had not yet been achieved in relation to one 
area of development, Ms Simpson requested a report on further progress 
against the action to improve outcomes for learners with disabilities to be 
prepared for the Committee in due course. 
 
Mr Davidson advised of changes to the reporting requirements against the 
quality framework for the college sector, highlighting that the College’s next 
Evaluative Report & Enhancement Plan would focus on seven out of the twelve 
quality indicators.  The introduction of focus questions and improved links to the 
outcome agreement processes were also noted. 
 
Ms McIntyre advised on improvements relating to the College’s self-evaluation 
report templates and to the provision and analysis of supporting evaluative 
data. 
 

21-18 

Quality Annual Report AY2017-18 
Members noted a paper providing information on key performance indicators 
relating to the quality assurance function for AY 2017-18.  
 
Mr Davidson provided further information on the College’s lesson observation 
process, noting that a lack of the use of direct questioning techniques had 
been highlighted and this would be addressed through staff development.  It 
was noted that this issue had also arisen in previous years.  
 
Mr Davidson advised Members that staff training facilitated by the SPSO had 
taken place in response to an issue highlighted by an internal audit of the 
College’s complaints process where response deadlines were being missed.  It 
was reported that there had been a significant improvement in the number of 
responses meeting the required deadline since the training. 
 
In response to a query, Mr Davidson confirmed that outstanding quality 
activities would be completed by the end of the academic year and that all 
targets would be met. 
 
A discussion was held in relation to the need for the College to adopt a new 
Estates Strategy and the key role the Committee should play in its development 
in terms of considerations around curriculum delivery and teaching spaces. 
 

22-18 

Students’ Association Activity Report 
The Committee considered the activities undertaken by the Students’ 
Association (SA) for the period 25 January 2018 to 08 May 2018.  
 
In relation to the Partnership Agreement Ms May advised that arrangements for 
the document to be signed were in hand. 
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Mr Gall and Ms Miah provided additional information on each item contained 
in the Activity Report. This included work currently being undertaken to rewrite 
the SA’s Constitution and review the SA Strategic Plan, recent health and 
wellbeing events, and the creation of two new clubs. 
 
The Principal advised of discussions held the previous day regarding Annual 
Priorities for AY2018-19, noting that a proposed Priority of developing an 
approach to a ‘mentally healthy college’ would require collaborative working 
between the College and the Association. 
 
It was agreed that feedback from the Peer-led Reviews would be shared with 
the Committee at its first meeting of AY2018-19. 
 
The Committee noted the increased levels of student engagement and 
participation with the Association. 
 
In noting that this with Mr Gall’s last attendance at a Curriculum & Quality 
Committee Members thanked the Association for the significant amount of 
work undertaken in AY2017-18. 
 

23-18 

Students’ Association Budget Proposal AY2018-19 
Members considered the budget proposal for AY2018-19 submitted by the 
Students’ Association.  
 
The Principal confirmed the Senior Management Team’s support for the 
Association’s budget proposal for AY2018-19, noting that the amount 
requested was the same as the Association had received for the current year.   
 
After some discussion the Committee agreed to recommend the budget 
proposal to the Regional Board for inclusion in the College’s overall budget for 
AY2018-19. 
 

24-18 

Student Applications AY2018-19 
The Committee noted the information on the level of full-time student 
applications for the academic year 2018-19.   
 
The Principal advised that application reports at course level were considered 
at fortnightly SMT Meetings, adding that curriculum staff also use the 
information to plan class groups - to the removal or combining of groups 
and/or the addition of further groups. 
 
Members were advised that the College would be highlighting through 
marketing activities that applications for AY2018-19 were still being accepted, 
and that targeted marketing for areas of lower demand would also 
commence shortly. 
 
In noting the number of ‘late’ applications received for AY2017-18, the Principal 
highlighted that the College’s new admissions procedures which encourage 
applicants to apply earlier than in past years may mean fewer ‘late’ 
applications will be received for AY2018-19.  
 
In response to a query from Ms Simpson, Mr Davidson reported that a current 
area of concern in relation to numbers of applications was Mechanical 
Engineering at both the Aberdeen Altens and Fraserburgh Campuses.  
 
Members were advised of the creation of a new College post, Energy Skills 
Development Co-ordinator, where the post holder will work closely with 
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industry, the Energy Skills Partnership and regional schools to highlight STEM 
career related opportunities.  Mr Duthie sought assurance that liaison with ASET 
be undertaken where appropriate, with the Principal advised that this would be 
the case.  
 

25-18 

Presentation – Digital Futures Update 
Members received a presentation from Mr McGregor, in his role as Director of 
Learning Enhancement, on the progress of the Digital Futures Project. 
 
The presentation covered the following key areas: 

• Aims of the Project 
• Creation of Project workstreams and a Project website 
• Appointment of Digital Learning Advisors 
• Jisc “Student Digital Experience” Survey and planned use of the 

collated data 
• Staff development tools, materials and workshops 
• Use of digital assessment, grading and feedback  

 
Mr McGregor highlighted barriers that have been encountered and advised of 
the areas of focus for the next phase of the Project. 
 

 
Matters for Information 

26-18 & 
27-18 

Internal Review – Care 
Internal Reviews – Learning Support and Student Access & Support 
The Committee noted the two papers providing information on the three 
Internal Reviews undertaken in the current academic year. 
 
The Principal proposed that completed Internal Review Action Plans containing 
management responses, along with any progress updates, are presented for 
discussion at the Committee’s first meeting in AY2018-19.  Members supported 
the proposal. 
 

28-18 

Student Satisfaction & Engagement Survey Results AY2017-18 
The Committee noted the results relating to part two of the College’s Student 
Satisfaction & Engagement Survey which was carried out in March/April 2018.   
 
Members were advised that results at course level were being prepared and 
would be shared with curriculum teams for areas of improvement to be 
highlighted and to enable relating actions to be included in Enhancement 
Plans for AY2018-19. 
 

29-18 
Any Other Business 
No further items of business were raised.  
 

30-18 

Summation of Business and Date of Next Meeting 
The Secretary gave a summation of the business conducted.  The next meeting 
of the Curriculum & Quality Committee will be will be scheduled following 
discussion of the Programme of Meetings for AY2018-19. 
 

 
Meeting ended 1239 hours 
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Agenda 
Item 

Actions from Curriculum & Quality 
Committee 16/05/18 

Responsibility Deadline 

17-18 

Advise SFC of College’s enhanced risk 
based approach to monitoring credits 
activity 
 

L. McIntyre As soon as possible 

19-18 

Check one plus activity  guidelines to 
clarify rules regarding continuing 
students 
 

J. Davidson As soon as possible 

20-18 

Prepare report on progress to improve 
outcomes for learner with disabilities 
 

N. Cowie &  
J Davidson 

First meeting of 
Committee in AY2018-
19 
 

26-18 & 
27-18 

Submit completed Internal Review 
Actions Plans for consideration 

N. Cowie First meeting of 
Committee in AY2018-
19 
 

 

 

Signed:………………………………………….  Date: …………………………………………… 



   Agenda Item 34-18 
  

CURRICULUM & QUALITY COMMITTEE 
 
An update on matters arising from the meeting of the Curriculum & Quality 
Committee held on Wednesday 16 May 2018. 

 
Agenda 

Item 
 

17-18 

Action: SFC to be advised of the College’s enhanced risk based 
approach to monitoring credits activity. 
 
Status: This is to be discussed with the SFC as part of the first Outcome 
Agreement Meeting of the academic year, scheduled for 12 October 
2018. 
 

18-18 

Update: One plus activity guidelines to be checked to clarify rules 
regarding continuing students in relation to the online “Preparation for 
College” course. 
 
Status: It was confirmed that the credits generated by continuing 
students on this course would be counted as one plus activity. 
 

19-18 

Issue: Reporting of curriculum activity. 
 
Status: Members will note that the papers for the meeting scheduled for 
18 October 2018 do not include any performance reports.  Work is 
currently being undertaken on a detailed report in relation to 
enrolments and credits activity.  This report is being prepared for 
presentation and discussion at the Regional Board Meeting scheduled 
for 29 October 2018 and will provide all Members of the Board will 
information on the current position and the forecast year end outturn.  
As the Board Meeting is scheduled to be held relatively soon after the 
meeting of the Curriculum & Quality Committee it was thought 
appropriate to remove the performance reports from the agenda. 
 

19-18 

Issue: Credits to be generated by the “Preparation for College” online 
course. 
 
Status: The course generated 170 credits in AY2017-18. 
 

 
 

20-18 

Action: Prepare report on progress to improve outcomes for learner with 
disabilities. 
 

 

Status: This information will be collated and shared with the Committee 
in due course as part of the equality mainstreaming reporting the 
College is required to complete by April 2019. 
 

  



22-18 

Action: Partnership Agreement to be signed. 
 
Status: The Agreement was signed on 07 June 2018.  A designed version 
of the Agreement has been produced and publicised to all College 
staff and students - 
https://nescol.interactgo.com/Interact/Pages/Content/Document.asp
x?id=5779 
 

22-18 

Action: Feedback from Peer Led Reviews undertaken in AY2017-18 to 
be shared with the Committee. 
 
Status: See Agenda Item 43-18. 
 

23-18 

Action: AY2018-19 budget proposal to be recommended to the 
Regional Board for inclusion in the College’s budget for the upcoming 
year. 
 
Status: This was included in the College’s budget which was approved 
and adopted at the Board Meeting held on 20 June 2018. 
 

26-18 & 
27-18 

Action: Completed Internal Review Actions Plans to be shared with the 
Committee. 
 
Status: See Agenda Items 47-18 and 48-18. 
 

 
 
 

https://nescol.interactgo.com/Interact/Pages/Content/Document.aspx?id=5779
https://nescol.interactgo.com/Interact/Pages/Content/Document.aspx?id=5779


                                                                                                     Agenda Item 36-18 
 

CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: Programme of Business AY2018-19 
 
Author: 
Pauline May 

Contributor(s): 
Liz McIntyre 
Neil Cowie 
John Davidson 

Type of Agenda Item: 

For Decision   ☒ 

For Discussion  ☐ 

For Information  ☐ 

Reserved Item of Business  ☐ 

Purpose: To enable the Committee to consider its Programme of Business for 
AY2018-19. 

Linked to Strategic Goal:  

Linked to Annual Priority: 

Executive Summary: The attached Programme of Business details the proposed 
schedule of key items of Committee Business throughout academic year 2018-19. 

Recommendation: It is recommended that the Committee set the Programme of 
Business for AY2018-19. 

Previous Committee Recommendation/Approval (if applicable): 
None 

Equality Impact Assessment: 

Positive Impact ☐ 

Negative Impact ☐ 

No Impact  ☒ 

Evidence: 

 



Agenda Item 36-18 
Appendix 1  

 
DRAFT CURRICULUM & QUALITY COMMITTEE - PROGRAMME OF BUSINESS AY2018-19 
 
Please note that the Programme of Business will be amended as required to include agenda 
items that arise throughout the academic year. 
 

26 SEPTEMBER 2018 
Presentation 

Business & Community Development (Incl. Scottish Maritime Academy) 
 

Performance Reporting 
 
 
 

For Decision 
Programme of Business AY2018-19 
Learning & Teaching Strategy 
Business Development Strategy 
Marketing & Communications Strategy 
 

For Discussion 
The 15-24 Learner Journey Review  
Curriculum Priorities – Portfolio Update 
Students’ Association – Activity Report 
Peer Led Reviews Summary AY2017-18 
 

For Information 
College Level Review AY2017-18 & Enhancement Plan AY2018-19 
SQA Higher & National 5 Exam Results AY2017-18 
Quality Summary Reports AY2017-18 
Internal Reviews AY2017-18 –Student Access & Support and Learning Support  
Internal Review AY2017-18 - Care 
Internal Reviews AY2018-19  
 

 
 

21 NOVEMBER 2018 
Presentation 

Presentation – School Links (incl. Foundation Apprenticeships & external engagement) 
 

Performance Reporting 
Credit Activity AY2018-19 
KPIs AY2017-18 
 

For Decision 
 
 

For Discussion 
Curriculum Review - Update 
STEM Strategy Update 
Students’ Association – Activity Report 
 

For Information 
Courses for Concern Report & Action Plan 
First Impressions Survey AY2018-19 - Results 
Articulation Links 
Flexible Workforce Development Fund Update 
Independent Review of Student Support 
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30 JANUARY 2019 
Presentation 

Presentation – Regional STEM Strategy & Hub 
 

Performance Reporting 
KPIs AY2017-18 
Credit Activity AY2018-19 
 

For Decision 
Course Fee Policy 
 

For Discussion 
Students’ Association – Activity Report 
 

For Information 
Courses for Concern Report & Action Plan 
 

 
 

15 MAY 2019 
Presentation 

Presentation – Learner Journey & Curriculum Review Update 
 

Performance Reporting 
Student Outcomes AY2017-18 – SFC Benchmarking Data 
Credit Activity AY2018-19 
Student Applications AY2019-20 
 

For Decision 
Students’ Association Budget Proposal AY2019-20 (prior to inclusion in budget for Board 
approval) 
 

For Discussion 
Implementation of Business Development Strategy 
Progression of Campus Futures 
Annual Quality Report  
Students’ Association - Activity Report 
 

For Information 
College Enhancement Plan AY2018-19 – Progress Report 
Courses for Concern Report & Action Plan 
Internal Reviews AY2018-19 – Action Plans 
Student Satisfaction & Engagement Survey AY2018-19 - Results 
Learning & Teaching Forum 
Gateway to Medicine Initiative 
 

 
 



                                                                                                    Agenda Item 37-18 
 

CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: Learning & Teaching Strategy 

Authors: Directors of Learning – Susan 
Betty, Susan Grant and Robin 
McGregor  

Contributor(s): John Davidson 

Type of Agenda Item: 

For Decision   ☒ 

For Discussion  ☐ 

For Information  ☐ 

Reserved Item of Business  ☐ 

Purpose:  
To enable the Committee to consider the approval and adoption of North East 
Scotland College’s (NESCol) proposed Learning & Teaching Strategy. 
 
Linked to Strategic Goal: 
This report and the contents therein are relevant to all five Strategic Goals 
identified within the College’s Strategic Plan 2018-21. 
 
Linked to Annual Priority: 
This report and the contents therein are relevant to many of the College’s annual 
priorities identified for AY2018-19. 
 
Executive Summary:  
The Learning & Teaching Strategy sets out fundamental themes that inform 
course design and expectations for the student experience for all students at 
NESCol. 
 
The Strategy’s five key themes are: 
 

• Promotion of inclusion, equality and diversity; 
• Excellence in learning, teaching and assessment; 
• Skills for learning, life and work; 
• Partnerships and enhanced engagement; 
• Flexible and accessible curriculum design. 

 
Recommendation:   
It is recommended that the Committee consider and, if so minded, approve the 
Learning & Teaching Strategy. 
 



Previous Committee Recommendation/Approval (if applicable): 
None. 

Equality Impact Assessment: 

Positive Impact ☒ 

Negative Impact ☐ 

No Impact  ☐ 

Evidence:   
This strategy provides the College and those working within it with revised, 
targeted and clear priorities and ambitions for Learning and Teaching.  It also 
complements well the College’s recently approved Strategic Plan (2018-21).  
Thus, it is anticipated that the Learning & Teaching Strategy, if approved, will 
provide positive outcomes and improved business development approaches for 
the College and associated stakeholders.   
 

 



STRATEGIC  PLAN
2018-2021

S T R A T E G Y
L E A R N I N G  &  T E A C H I N G



                      
Learning and Teaching Strategy 

 

© North East Scotland College 2018 
 
 

1. Aim 
 
1.1 This Learning and Teaching Strategy sets out fundamental themes that inform course 

design and expectations for the student experience for all students at North East 
Scotland College (NESCol).  These themes are presented in a concise format.  It is 
expected that each Faculty will work collaboratively with students, key stakeholders 
and relevant support teams to develop an implementation plan to determine how 
these themes will be taken forward at course level. 

  
2. Introduction and Context 

 
2.1 In its Strategic Plan 2018-2021 NESCol has identified five Strategic Themes with 

accompanying Strategic Goals.  These are: 
 
 2.1.1  Strategic Theme: Being Responsive 

Strategic Goal One: Deliver high quality, accessible and inclusive learning and 
training opportunities, which transforms lives and which support the economic 
and social development of our region. 
 

 2.1.2  Strategic Theme: Developing People 
Strategic Goal Two: Develop the skills, talents and potential of all of the people 
who come to college either to learn or to work. 
 

2.1.3  Strategic Theme: Working in Partnership 
Strategic Goal Three: Work with our partners to deliver positive and sustainable 
change for the individuals, communities and businesses in our region. 

 
2.1.4 Strategic Theme: Delivering Quality 

Strategic Goal Four: Deliver an excellent learning environment and experience 
leading to successful outcomes for all learners. 
 

 2.1.5 Strategic Theme: Building Sustainability 
Strategic Goal Five: Optimise the use of our available resources to deliver 
financial and environmental sustainability. 
 

2.2 A number of Strategic Objectives have been identified in relation to each Strategic 
Theme and its Goal, which detail how they will be achieved.  This supporting Strategy 
aims to ensure progress against the following Strategic Objectives: 

 Strategic Goal One: All objectives 
• Strategic Goal Two – Objectives: 2.1 – 2.8 
• Strategic Goal Three – Objectives: 3.5; 3.6; 3.7; 3.8 
• Strategic Goal Four – Objectives: All 
• Strategic Goal Five – Objectives: 5.2; 5.4; 5.7. 

 
3. Strategy Themes and Objectives  

 
3.1 The College has identified five key themes that are crucial to ensure that NESCol 

achieves its strategic ambitions relating to Learning and Teaching: 
 

3.1.1 Promotion of inclusion, equality and diversity (Strategic Goal One) 
3.1.2 Excellence in learning, teaching and assessment (Strategic Goals One to Four) 
3.1.3 Skills for learning, life and work (Strategic Goals Two & Three) 
3.1.4 Partnerships and enhanced engagement (Strategic Goal Three) 
3.1.5 Flexible and accessible curriculum design (Strategic Goals One, Three & Five) 

https://nescol.ac.uk/sites/default/files/documents/strategic-planning-and-information-document/strategic-plan-2018-2021.pdf
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3.1.1 Key Theme One: Promotion of inclusion, equality and diversity 

The College will: 
 

• continue to commit to widening participation by working with schools, 
community groups, community planning partnerships. and universities to boost 
social and educational mobility as part of DYW and beyond; 

• use the curriculum to promote inclusion equality and diversity by drawing on 
diversity within the student population; 

• recognise the different needs and learning experiences of students and aim for 
inclusive practices in teaching, assessment and support for learning; 

• provide teaching and assessment resources and adopt practices that enhance 
students’ understanding of equality and diversity; 

• develop an inclusive curriculum and learning environment that engages and 
motivates students, narrows attainment gaps, challenges stereotypes, tackles 
gender imbalances and enables students to achieve their learning potential. 
 

3.1.2 Key Theme Two: Excellence in learning, teaching and assessment  

The College will: 
 

• recruit staff with the highest standards of commitment and proven ability or 
clear potential to teach and/or support student-centred learning; 

• provide relevant and flexible induction programmes for new staff; 
• consolidate and reinforce students’ learning throughout the academic year 

through support provided by relevant curriculum and support staff; 
• promote mutually respectful and positive working relationships between 

students and staff that provide the appropriate climate for effective learning to 
take place; 

Learning and 
Teaching 
Strategy

Promotion of 
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• ensure students are briefed on assessment methods and criteria before and at 
the start of their programme; 

• ensure assessment planning is effective and students are fully prepared for 
each assessment; 

• drive successful learning for students through varied and where possible, 
integrated assessment approaches; 

• provide timely, detailed, high quality feedback to students on their work; 
• ensure that reasonable adjustments are identified early and implemented to 

anticipate the needs of those with additional learning and/or support 
requirements; 

• collate robust sources of evidence on the quality and impact of learning, 
teaching and assessment practice through regular evaluation in partnership 
with students; 

• ensure that verification processes provide clear, consistent and transparent 
information and procedures to learners, external examiners and verifiers and 
others; 

• set, record and monitor relevant targets and milestones for learners and specify 
actions needed for success; 

• provide high quality, purpose built classrooms and resources, whilst 
encouraging students to use their own as well as College devices for learning; 

• construct communities of practice that encourage innovation and 
dissemination of good ideas relating to learning, teaching and assessment; 

• ensure opportunities for staff to develop teaching capacity through continuing 
professional development and reflection on the implementation of innovative 
teaching and assessment practices. 
 

3.1.3 Key Theme Three: Skills for learning, life and work 
 
The College will: 
 

• ensure that all students are offered opportunities to develop and acquire the 
skills, knowledge and attributes for success through collaborative work, co-
curricular activities and engagement with employers and the world of work; 

• support students so they can recognise the skills they have and those they wish 
to develop or acquire; 

• embed, integrate and/or contextualise Numeracy, Communication, Working 
with Others, Problem Solving and ICT units within course programmes;  

• create and maintain a STEM strategy and action plan that connects with 
anticipated industry requirements and reflects real world scenarios for students; 

• support students and staff to develop individual digital capabilities by 
embedding the use of technologies within all regular day-to-day activities; 

• provide opportunities for students to learn by “doing” via academic and social 
enterprise activities that enables an individual to enter and sustain paid 
employment, create self-employment, and develop skills in entrepreneurship;  

• advance opportunities for students to explore career options so they remain 
versatile and resilient by adapting to changes in the economy. 
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3.1.4 Key Theme Four: Partnerships and enhanced engagement 

The College will: 
 

 support the learner journey by providing effective orientation and induction 
programmes for students at College on all programmes of study; 

 work with partners to ensure that transitions to further study or work are 
successful; 

 ensure that the Academic Tutor system delivers sustained, effective academic 
guidance that supports partnership working and engagement; 

 engage in partnered work with the Students’ Association as detailed in the 
Partnership Agreement, to meet shared priorities; 

• work in partnership with key stakeholders to create and sustain a vibrant 
learning community including the delivery of meaningful work experiences; 

• seek employer input when designing a vocational curriculum; 
• identify and support students as co-creators and partners in learning and in 

learning and teaching enhancement by keeping students at the centre of their 
learning experience. 

 
3.1.5 Key Theme Five:  Flexible and accessible curriculum design  

 
The College will: 
 

• ensure that curriculum design is regularly reviewed and informed by socio-
economic and technological trends using current market intelligence; 

• use quantitative and qualitative data to review and monitor standards in 
learning, teaching and assessment; 

• acknowledge and support clear and coherent progression pathways from pre-
entry, through the levels of study to employment, self-employment,  training or 
university;  

• use technology to develop efficient and flexible models of delivery modes of 
study to meet the needs of existing and emerging businesses and employees; 

• develop and implement opportunities to increase income from 
commercialisation of our courses; 

• regularly review and enhance the way that physical and digital estates support 
high quality learning and teaching and interaction between staff and students; 

• support staff to adopt “blended” teaching strategies that free up time for 
collaborative activities in class by locating high quality online learning resources; 

• select the most appropriate forms of certification and Awarding Bodies to 
meeting the needs of students and employers, using the College’s credit rating 
status to develop certification where no suitable external alternative is available. 
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4. Responsibilities 
 
4.1 The Curriculum & Quality Committee will approve this Strategy and any significant 

amendments; 
4.2 The Vice Principal Curriculum & Quality will be responsible for its development and 

review; 
4.3 The Directors of Learning will be responsible for the implementation of the Strategy. 
 

5. Monitoring and Review 
 

5.1 The Quality Team will monitor the application of the Strategy across College; 
5.2 Progress will be monitored through audit reports and updates; 
5.3 Reports/updates will be submitted to the Curriculum and Quality Action Team. 
 

6. Related Documents 
 
6.1 Strategic Plan 
6.2 Outcome Agreement 
6.3 Access & Inclusion Strategy 
6.4 Business Development Strategy 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Status: Draft approved by SMT, For consideration by Curriculum & Quality Committee 26 September 
2018 
Approved by:  Curriculum & Quality Committee 
Date of Version: August 2018 
Date of EIA: August 2018 
Responsible for Strategy: Vice Principal Curriculum & Quality 
Responsible for Implementation of Strategy: Directors of Learning 
Date of Review:  August 2021 
 



                                                                                                    Agenda Item 38-18 
 

CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: Business Development Strategy 

Author: Duncan Abernethy, Director 
of Business Development 

Contributor(s): Neil Cowie and various 
other colleagues 

Type of Agenda Item: 

For Decision   ☒ 

For Discussion  ☐ 

For Information  ☐ 

Reserved Item of Business  ☐ 

Purpose:  
To enable the Committee to consider the approval and adoption of North East 
Scotland College’s (NESCol) proposed Business Development Strategy. 
 
Linked to Strategic Goal: 
This report and the contents therein are relevant to all five Strategic Goals 
identified within the College’s Strategic Plan 2018-21. 
 
Linked to Annual Priority: 
This report and the contents therein are relevant to many of the College’s annual 
priorities identified for AY2018-19. 
 
Executive Summary:  
The Business Development Strategy aims to develop the College’s approaches to 
commerciality and build a commercial profile for the College. Accordingly, it 
aims also to increase the College’s commercial income in order to reduce the 
College’s reliance on Scottish Funding Council (SFC) funding.   
 
This strategy also seeks to: 

• support the local economy and fulfil the ambitions of the Regional Skills 
Strategy; 

• develop enhanced levels, and approaches to, employer engagement; 
• deliver a customer experience which meets expectations and secures 

repeat business;  
• develop an innovation culture across College teams; support continuous 

curriculum development which addresses employer and stakeholder 
need;  

• support the creation of work placements and employability opportunities 
for College students during and beyond their studies;  

• build the capacity, in partnership with others, to grow and deliver 
commercial activity for both Regional and National contracts, and exploit 



the key strengths of individual campuses and their respective staff within 
their own local environments. 
 

Recommendation:   
It is recommended that the Committee consider and, if so minded, approve the 
Business Development Strategy. 
 
Previous Committee Recommendation/Approval (if applicable): 
None. 

Equality Impact Assessment: 

Positive Impact ☒ 

Negative Impact ☐ 

No Impact  ☐ 

Evidence:   
This strategy provides the College and those working within it with revised, 
targeted and clear priorities and ambitions for Business Development.  It also 
complements well the College’s recently approved Strategic Plan (2018-21).  
Thus, it is anticipated that the Business Development Strategy, if approved, will 
provide positive outcomes and improved business development approaches for 
the College and associated stakeholders.   
 

 



STRATEGIC  PLAN
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1. Aim 
 
1.1 This strategy aims to develop North East Scotland College’s (NESCol) approaches to 

commerciality and build a commercial profile for the College. Accordingly, it aims also 
to increase the College’s commercial income in order to reduce the reliance on 
Scottish Funding Council (SFC) funding.  Specifically, the Strategy aims to increase 
NESCol’s commercial income by 10% over the lifetime of the College’s Strategic Plan 
2018-2021. 
 

1.2 In addition to this primary aim, this strategy seeks to: 
 

• Support the local economy and fulfil the ambitions of the Regional Skills Strategy; 
• Develop enhanced levels, and approaches to, employer engagement; 
• Deliver a customer experience which meets expectations and secures repeat 

business; 
• Develop an innovation culture across College teams; 
• Support continuous curriculum development which addresses employer and 

stakeholder need; 
• Support the creation of work placements and employability opportunities for 

College students during and beyond their studies; 
• Build the capacity, in partnership with others, to grow and deliver commercial 

activity for both Regional and National contracts; 
• Exploit the key strengths of individual campuses and their respective staff within their 

own local environments. 
 

2. Introduction and Context 
 
2.1 In its Strategic Plan 2018-2021 NESCol has identified five Strategic Themes with 

accompanying Strategic Goals.  These are: 
 
 2.1.1  Strategic Theme: Being Responsive 

Strategic Goal One: Deliver high quality, accessible and inclusive learning and 
training opportunities, which transforms lives and which support the economic 
and social development of our region. 
 

 2.1.2  Strategic Theme: Developing People 
Strategic Goal Two: Develop the skills, talents and potential of all of the people 
who come to college either to learn or to work. 
 

2.1.3  Strategic Theme: Working in Partnership 
Strategic Goal Three: Work with our partners to deliver positive and sustainable 
change for the individuals, communities and businesses in our region. 
 

 2.1.4 Strategic Theme: Delivering Quality 
Strategic Goal Four: Deliver an excellent learning environment and experience 
leading to successful outcomes for all learners. 
 

 2.1.5 Strategic Theme: Building Sustainability 
Strategic Goal Five: Optimise the use of our available resources to deliver 
financial and environmental sustainability. 

 
 
 
 
 

https://nescol.ac.uk/sites/default/files/documents/strategic-planning-and-information-document/strategic-plan-2018-2021.pdf
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2.2 This strategy aims to support delivery of the Strategic Goals through the following 
actions: 

 
Strategic Goal One: Deliver high quality, accessible and inclusive learning and 
training opportunities, which transforms lives and which support the economic and 
social development of our region. 
 
• Develop the Employer Links/Business Futures brand for NESCol as a vehicle for 

employer training through a portfolio of short courses and existing longer 
courses (distance learning and day release) for businesses. 

• Support economic development through employer engagement with each 
College faculty, supported by Business and Community Development (BCD), to 
ensure consistency across NESCol. 

• Create capacity within faculties to develop employer relationships and 
deliver commercial training programmes which support the main aim of this 
strategy (see 1.1).   

• Recruit a selection of trusted Associate Trainers who can support the Employer 
Links/Business Futures portfolio where NESCol resources are unavailable. 
 

Strategic Goal Two: Develop the skills, talents and potential of all of the people who 
come to college either to learn or to work. 
 
• Develop commercial and community portfolios which complement existing 

ASET training activity in order to meet the needs of local, regional and 
national training priorities. 

• Increase the volume of Modern Apprenticeships across new and existing 
frameworks. 

• Develop progression routes between Foundation Apprenticeships and Modern 
Apprenticeships to minimise the training time for candidates. 
 

Strategic Goal Three: Work with our partners to deliver positive and sustainable 
change for the individuals, communities and businesses in our region. 
 
• Develop close working links with ASET to allow both organisations to cross-

promote one another’s products. 
• Support our local communities through partnership working to build capacity 

and address inequality. 
• Maximise the opportunities that programme sponsorship brings to NESCol and 

its partners. 
• Collaborate closely with RGU to identify new commercial opportunities that the 

TWO PLUS initiative brings   
• Support the Collab Group to ensure maximum opportunity is secured from the 

delivery of contracts secured in the northern area. 
 
Strategic Goal Four: Deliver an excellent learning environment and experience 
leading to successful outcomes for all learners. 
 
• Bring together a small team to promote the Employer Links/Business Futures 

brand and manage training programmes for employers including enrolment, 
training accommodation, registration, certification and general customer 
service. 

• Create high quality commercial training facilities befitting of the clients that 
NESCol seeks to support through training. 
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Strategic Goal Five: Optimise the use of our available resources to deliver financial 
and environmental sustainability. 
 
• Maximise the opportunities presented by existing and new funding streams (for 

example Flexible Workforce Development Fund, Innovation Fund). 
• Develop new commercial opportunities from the Moray Offshore Renewables 

project. 
• Develop a commercial model which considers commercial income on an 

equal weighting with credit income, where faculties are recognised and 
rewarded for commercial successes. 

• Create new opportunities which increase footfall in NESCol campuses to further 
promote the range of provision and facilities that are available.  

 
2.3 The College’s Strategic Plan also identifies a number of Strategic Objectives in relation 

to each Strategic Theme and its Goal which detail how they will be achieved.  This 
supporting Strategy aims to ensure progress against the following Strategic Objectives: 

 
• Strategic Goal One - Objectives 1.1, 1.3 
• Strategic Goal Two – Objective 2.7 
• Strategic Goal Three – All Objectives  
• Strategic Goal Four - Objectives 4.1, 4.2, 4.7 
• Strategic Goal Five - Objectives 5.1, 5.2, 5.7. 

 
3. Strategy Themes and Objectives 

 
The College has identified four key themes that will be crucial in ensuring that its strategic 
ambitions relating to Business Development are achieved: 
 
3.1 Key theme one: Employer Engagement 

 
In order to address this theme NESCol will: 

 
3.1.1 Build new relationships and manage existing relationships with local and 

national employers identifying opportunities which are mutually beneficial. 
3.1.2 Work with agency partners and employers to support local economic priorities 

including Foundation and Modern Apprenticeship programmes. 
3.1.3 Support Heads of Faculty to create capacity for business development and 

commercial delivery alongside full time programmes. 
 

3.2 Key theme two: Brand Awareness 
 
In order to address this theme NESCol will: 
 

3.2.1 Develop promotional products and communications through social media and 
other vehicles which support commercial development. 

3.2.2 Provide up to date labour market intelligence which informs the development 
of new products and services. 

3.2.3 Showcase commercial successes through case studies, press releases and 
social media updates. 
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3.3 Key theme three: Product and Service Development 
 
In order to address this theme NESCol will:  
 

3.3.1 Review Distance Learning products to ensure they meet the current needs of 
employers and third sector partners. 

3.3.2 Support the College’s ambitions and approaches to equality, access and 
inclusion by growing sponsored initiatives that align to NESCol and employer 
values and ambitions.  

3.3.3 Develop progression routes between Foundation Apprenticeships and Modern 
Apprenticeships to minimise the training time for candidates. 

 
3.4 Key theme four: Use of Facilities 
 

In order to address this theme NESCol will: 
 

3.4.1 Encourage employer visits to NESCol campuses to showcase the range of 
faculty expertise and facilities and equipment that are available to employers. 

3.4.2 Promote the availability of NESCol facilities for use by employers and 
community groups. 

3.4.3 Identify new opportunities to promote the uniqueness of each NESCol campus. 
3.4.4 Maximise opportunities to leverage commercial income from the College’s 

estate, facilities and assets. 
 

4. Responsibilities 
 
4.1 The Regional Board is responsible for the monitoring of success of the Strategy and will 

do so from reports considered by specific Standing Committees, namely the Curriculum 
& Quality Committee and the Finance & Resources Committee. 

4.2 The Senior Management Team (SMT) is responsible for achieving the aims of the 
Business Development Strategy with the Vice Principal Access & Partnerships being its 
principal sponsor. 

4.3 The Director of Business Development will collaborate with internal and external 
partners to ensure the successful implementation of the Business Development 
Strategy. 

4.4 Directors of Learning will ensure the implementation, embedding and on-going review 
of the Business Development Strategy within their respective areas of responsibility. 

4.5 Heads of Faculty, Curriculum Managers and teaching and support staff will be 
responsible for the delivery of the Business Development Strategy.  

 
5. Monitoring and Review 

 
5.1 The Business Development Action Team will monitor the implementation of this strategy.  
5.2 Progress will be monitored through monthly finance reports,  
5.3 Reports/updates will be submitted to the SMT on a fortnightly basis or by special request. 

 
6. Related Documents 

 
6.1 Strategic Plan 2018-21 
6.2 Regional Outcome Agreement 
6.3 Regional Skills Strategy and related action plan 
6.4 Regional Skills Assessments 
6.5 College Strategies: Access & Inclusion Strategy; Finance Strategy; Learning & Teaching 

Strategy; Marketing & Communications Strategy. 
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Status: Draft approved by SMT, For consideration by C&Q Committee 26 September 2018 
Approved by: Curriculum & Quality Committee 
Date of Version: August 2018 
Date of EIA: To be completed 
Responsible for Strategy: Vice Principal Access & Partnerships 
Responsible for Implementation of Strategy: Director of Business Development 
Date of Review: August 2021 



 

 

  
  

Equality Impact Assessment (EIA) Form  
  

Part 1. Background Information. (Please enter relevant information as specified.)  
  

Title of Policy or 
Procedure. Details 
of Relevant Practice:  
  

Business Development Strategy   

Person(s) 
Responsible.  
  

Director of Business Development 
Duncan Abernethy  

Date of Assessment:  
  

11/09/2018  

What are the aims 
of the policy, 
procedure or 
practice being 
considered?  

 
See attached strategy 

  
Who will this policy, 
procedure or 
practice impact 
upon?  

The Business Development Strategy will impact all staff whether 
directly involved in commercial activity or indirectly through the 
development of training programmes, student placements funding 
opportunities, etc.  
 
It will also impact commercial clients and other key stakeholders 
who support our promotion or benefit from the course delivery.   
 
 

  
  
  

  
 
 
 
 
 
 
 
 
 



 

 

Part 2. Public Sector Equality Duty comparison (Consider the proposed action against each 
element of the PSED and describe potential impact, which may be positive, neutral or 
negative. Provide details of evidence.)  
  

Need  Impact   Evidence  
• Eliminating unlawful 

discrimination, harassment 
and victimisation.  
  

• Advancing Equality of 
Opportunity  

  
• Promoting Good relations.  

The policy will have a positive 
impact as it will increase the 
accessibility to NESCol courses as 
well as increasing the range of 
training courses and qualifications 
which are offered. 
 
Sponsorship arrangements are 
already linked with advancing the 
equalities agenda and we will look to 
identify new opportunities to 
broaden this activity. 
 
SDS programmes are specifically 
mentioned in the strategy document 
and Equalities is high on the SDS 
agenda.  Our work will therefore be 
complementary. 
 
Promoting Good relations (Employer 
Engagement) is a key theme running 
through the Business Development 
Strategy   

The strategy has been 
considered by SMT 
and by the Leadership 
team with no issues 
raised.  It has been 
drafted with the SDS 
Equalities Action Plan 
alongside and no 
issues have been 
foreseen.  

 
Part 3. Action & Outcome (Following initial assessment, describe any action that will be 
taken to address impact detected)  
  

Implementation recommended.  
  
The paper will be shared via ColIn and accessible to internal and external stakeholders.  It will 
also be used as a ‘check’ during discussions with the Business Development Action Group. 
 
No further actions are required at this stage.  
  

  
  

Sign-off, authorisation and publishing  
Name:  Duncan Abernethy  
Position:  Director of Business Development  
Date:  11 September 2018  
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CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: Marketing and Communications Strategy 

Author: Rhonda Fraser, Director of 
Marketing & Communications 

Contributor(s): Lindsey Hatherley 
(Commercial Marketing Manager), Ian 
McDougall (Design, Publicity & 
Advertising Manager), Neil Cowie, the 
Marketing and Communications Team 
and various other colleagues 

Type of Agenda Item: 

For Decision   ☒ 

For Discussion  ☐ 

For Information  ☐ 

Reserved Item of Business  ☐ 

Purpose:  
To enable the Committee to consider the approval and adoption of North East 
Scotland College’s (NESCol) proposed Marketing and Communications Strategy. 
 
Linked to Strategic Goal: 
This report and the contents therein are relevant to all five Strategic Goals 
identified within the College’s Strategic Plan 2018-21. 
 
Linked to Annual Priority: 
This report and the contents therein are relevant to many of the College’s annual 
priorities identified for AY2018-19. 
 
Executive Summary:  
This Marketing and Communications Strategy aims to support the delivery of the 
College’s Strategic Plan 2018-2021 by: 

• building the reputation of NESCol as the go-to destination for high quality 
education and training to identified stakeholder groups (including: 
learners; industry; community planning partnerships; local authority 
partners);   

• supporting the achievement of NESCol targets at a College wide and 
campus level;  

• ensuring the visual identity and key messages of the NESCol parent brand 
and any sub-brands are communicated consistently to external and 
internal audiences across all channels and estates and raising awareness 
of the College at a regional and national level. 
 



Recommendation: 
It is recommended that the Committee consider and, if so minded, approve the 
Marketing and Communications Strategy. 
 
Previous Committee Recommendation/Approval (if applicable): 
None. 

Equality Impact Assessment: 

Positive Impact ☒ 

Negative Impact ☐ 

No Impact  ☐ 

Evidence: 
This strategy provides the College and those working within it with revised, 
targeted and clear priorities and ambitions for Marketing and Communication.  It 
also complements well the College’s recently approved Strategic Plan (2018-21).  
Thus, it is anticipated that the Marketing and Communications Strategy, if 
approved, will provide positive outcomes and improved marketing and 
communication approaches for the College and associated stakeholders. 
   

 



STRATEGIC  PLAN
2018-2021

S T R A T E G Y
M A R K E T I N G  &  C O M M U N I C A T I O N S
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1. Aim 
 
1.1 This Marketing and Communications Strategy aims to support the delivery of the 

College’s Strategic Plan 2018-2021 by: 
 
- building the reputation of NESCol as the go-to destination for high quality 

education and training to identified stakeholder groups (including: learners; 
industry; community planning partnerships; local authority partners); 

 
- supporting the achievement of NESCol targets at a College wide and campus 

level; 
 

- ensuring the visual identity and key messages of the NESCol parent brand and any 
sub-brands are communicated consistently to external and internal audiences 
across all channels and estates; and, 

 
- raising awareness of the College at a regional and national level. 

 
2. Introduction and Context 

 
2.1 In its Strategic Plan 2018-2021 North East Scotland College (NESCol) has identified five 

Strategic Themes with accompanying Strategic Goals.  These are: 
 
 2.1.1  Strategic Theme: Being Responsive 

Strategic Goal One: Deliver high quality, accessible and inclusive learning and 
training opportunities, which transforms lives and which support the economic 
and social development of our region. 
 

 2.1.2  Strategic Theme: Developing People 
Strategic Goal Two: Develop the skills, talents and potential of all of the people 
who come to college either to learn or to work. 
 

2.1.3  Strategic Theme: Working in Partnership 
Strategic Goal Three: Work with our partners to deliver positive and sustainable 
change for the individuals, communities and businesses in our region. 
 

 2.1.4 Strategic Theme: Delivering Quality 
Strategic Goal Four: Deliver an excellent learning environment and experience 
leading to successful outcomes for all learners. 
 

 2.1.5 Strategic Theme: Building Sustainability 
Strategic Goal Five: Optimise the use of our available resources to deliver 
financial and environmental sustainability. 
 

2.2 A number of Strategic Objectives have been identified in relation to each Strategic 
Theme and its Goal which detail how they will be achieved.  This supporting Strategy 
aims to ensure progress against the following Strategic Objectives: 

 
• Strategic Goal One – Objectives 1.1, 1.2, 1.3 
• Strategic Goal Two – Objectives 2.1, 2.2, 2.3, 2.5, 2,6 
• Strategic Goal Three – Objectives 3.1, 3.2, 3.3, 3.4, 3.5, 3.6, 3.7, 3.8 
• Strategic Goal Four – Objectives 4.3, 4.4, 4.5, 4.7, 4.8 
• Strategic Goal Five – Objectives 5.2, 5.3, 5.6 

 
 

https://nescol.ac.uk/sites/default/files/documents/strategic-planning-and-information-document/strategic-plan-2018-2021.pdf
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3. Strategy Themes and Objectives 
 

3.1 The College has identified five key themes that will be crucial in ensuring that its strategic 
ambitions relating to marketing and communications are achieved: 

 
3.1.1 Key Theme One: Deliver a regional approach to marketing 
3.1.2 Key Theme: Two Strengthen communication with internal and external 

stakeholders 
3.1.3 Key Theme Three: Promote partnership working 
3.1.4 Key Theme Four: Build awareness and reputation in the region 
3.1.5 Key Theme Five: Towards Excellence 

 
3.1.1 In order to deliver a regional approach to marketing the College will:  

 
• Deliver a Marketing & Communications Plan for each campus based on 

identified USPs, based on curriculum review and stakeholder need, with a 
campus-specific branding and marketing plan and owner  

 
• Support the increase in footfall targets for NESCol@Altens and 

NESCol@Fraserburgh 
 
• Promote and support the STEM offering in line with the regional strategy at 

a College wide and campus level 
 

• Deliver bespoke marketing campaigns for priority market segments – 
namely Tourism and Engineering at NESCol and campus level to identified 
stakeholder groups 

 
• Promote benefits of the College route and pathways showcasing positive 

destinations to stakeholder groups 
 

• Develop a digital strategy incorporating a road map for developing the 
NESCol website and a move towards building a greater online presence 

 
• Create learner-centric marketing collateral which i)is exciting, innovative, 

relevant and campaign driven, ii)promotes  the College as a diverse, 
inclusive and accessible place to study for all learners, iii)challenges 
stereotypes and gender imbalance. 

 
3.1.2 In order to strengthen communication with internal and external stakeholders, 

the College will: 
 

• Identify best practice in effectively reaching and communicating with 
external stakeholder groups online to promote training opportunities 
 

• Improve internal communications through the development of the staff 
intranet (COLIN) to ensure access to key and relevant information. 

 
3.1.3 In order to promote partnership working the College will: 

 
• Promote and support the TWO PLUS Alliance and the relationships with 

partner universities to inform potential and existing learners of the varied 
and accessible articulation pathways 
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• Work closely and collaboratively on a national level with the Collab Group 
and Colleges Scotland to promote FE and the college sector 

• Promote and support the developing relationships with partners at College 
wide and campus level.  Partners include: regional economic development 
bodies; local authorities; government bodies and Community Planning 
Partnerships 

 
• Build and deepen relationships with schools supporting and promoting DYW 

opportunities – particularly the apprenticeship family - at College wide and 
campus level 

 
• Support Business Development and the new curriculum structure in 

developing and deepening relationships with industry and meeting 
commercial revenue targets 

 
• Support the communication needs of College representatives to aid 

refreshed approach to communication with both external and internal 
stakeholders. 

 
3.1.4 In order to build our reputation as a key provider of education and skills in the 

region the College will: 
 

• Undertake research and use market intelligence to drive marketing activity 
 

• Consult with internal College customers on marketing and communication 
campaigns and approaches 

 
• Showcase success and work closely with the student body to market the 

College campuses and ensure relevance of marketing communications 
 
• Support colleagues to market the College, its campuses and distinct subject 

areas  
 
• Support the promotion of learner support services for financial, welfare and 

well-being support. 
 

3.1.5 In order to support its Towards Excellence ambitions the College will: 
 

• Analyse and use market intelligence on SIMD statistics and information on 
other groups who may experience particular disadvantages and who are 
identified in the College’s Outcome Agreement 
 

• Be innovative and targeted in our approach to strategic marketing in 
support of application and enrolment targets – in particular, to increase 
footfall at Altens and Fraserburgh Campuses. 
 

4. Responsibilities 
 
4.1 The Curriculum & Quality Committee will be responsible for approving the Strategy. 
4.2 The Vice Principal Access & Partnerships will monitor the Strategy’s implementation and 

review the Strategy to ensure it continues to meet the College’s needs.  
4.3 The Director of Marketing & Communications will ensure that the Strategy is 

implemented in conjunction with the marketing representative responsible for each 
campus. 
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4.4 The Marketing & Communications Team will support the implementation of the 
Strategy. 

 
5. Monitoring and Review 

 
5.1 The SMT will review progress in relation to the implementation of the Strategy. 
5.2 Progress will be monitored through regular updates provided by the Director of 

Marketing & Communications to the Vice Principal Access & Partnerships. 
5.3 Updates will be shared with the Leadership Team to encourage collaborative working 

and consultation in support of the Strategy as appropriate. 
5.4 The Director of Marketing & Communications will evaluate and monitor all marketing 

plans at Team meetings to monitor progress and to identify required actions in response 
to any emerging issues or priorities. 

 
6. Related Documents 

 
6.1 Strategic Plan 
6.2 Outcome Agreement 
6.3 Business Development Strategy 
6.4 IT Strategy 
6.5 Learning & Teaching Strategy 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Status: Draft approved by SMT, For consideration by C&Q Committee 26 September 2018 
Approved by: Curriculum & Quality Committee 
Date of Version: August 2018 
Date of EIA: To be completed 
Responsible for Strategy: Vice Principal Access & Partnerships 
Responsible for Implementation of Strategy: Director of Marketing & Communications 
Date of Review: August 2021 



  
 

EIA 1 
 

Equality Impact Assessment (EIA) Form 
 

Part 1. Background Information. (Please enter relevant information as specified.) 
 

Title of Policy or 
Procedure. Details 
of Relevant 
Practice: 
 

Marketing & Communications Strategy 

Person(s) 
Responsible. 
 

Ian McDougall 
 

Date of Assessment: 
 

Oct 2018 

What are the aims 
of the policy, 
procedure or 
practice being 
considered? 

Leave blank if these are already explicit on the existing paperwork 

Who will this policy, 
procedure or 
practice impact 
upon? 

SMT, Directors of Learning, Heads of Faculty, Curriculum Managers, Support 
Team managers or members of staff with designated responsibility  
 
Stakeholders and target markets 

 
Part 2. Public Sector Equality Duty comparison (Consider the proposed action against each 
element of the PSED and describe potential impact, which may be positive, neutral or 
negative. Provide details of evidence.) 
 

Need Impact  Evidence 
• Eliminating unlawful 

discrimination, harassment 
and victimisation. 

 

Positive 
 
There is the potential for 
negative impact if the media 
or imagery chosen for 
promotion poses any 
barriers for individuals 

Careful consideration of content, 
images, frequency of coverage and 
media / event format chosen 

• Advancing Equality of 
Opportunity 

 

Positive 
 
 
 
 

Widening access across the region 
Building school relationships  
Working with industry & partners 
Bespoke marketing campaigns for 
priority market segments 

• Promoting Good relations Positive  
 
 
 
 

Consultation and research 
Working closely and 
collaboratively on a national level 
Building school relationships  
Working with industry & partners 
Two Plus Alliance and University 
Links 



  
 

EIA 2 
 

Part 3. Action & Outcome (Following initial assessment, describe any action that will be 
taken to address impact detected) 
 

Research and market intelligence 
Regional College approach and Campus Futures 
Enhanced communication with internal and external stakeholders 
Clear and concise content - cross media 
 
 

 
 

Sign-off, authorisation and publishing * 
Name: Ian McDougall 
Position: Design, Publicity & Advertising Manager 
Date: Oct 2018 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

*Please note that an electronic sign-off is sufficient 
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CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: The 15-24 Learner Journey Review 

Author: John Davidson Contributor(s): Shelley MacKenzie, 
Schools Liaison Manager 

Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☒ 

For Information  ☐ 

Reserved Item of Business  ☐ 

Purpose: To provide the Committee with information on the recently published 15-
24 Learner Journey Review [May 2018] and how this may impact on NESCol 

Linked to Strategic Goal: 

1. Deliver high quality, accessible and inclusive learning and training 
opportunities, which transform lives and which support the economic and social 
development of our region. 

Linked to Annual Priority: 

1. Develop and deliver actions to promote the distinct strengths of 
NESCol@Fraserburgh, NESCol@AberdeenCity and NESCol@Altens in line with the 
curriculum review and stakeholder need. 

Executive Summary:  
The College was asked if the Curriculum & Quality Committee could receive an 
update on the opportunities and implications arising from the recently published 
15-24 Learner Journey Review. 
 
From the review, it is clear that a number of opportunities exist for NESCol which 
requires some consideration, and how we can maximise these opportunities.  
 
There are however, some challenges ahead, as well as the potential impact it 
may have on our current School/College Links activity as we start to think about 
modernising our curriculum going forward.  
 
Appendix 1 of this report attempts to highlight some of the opportunities and 
challenges, and the potential implications this review brings. 
 



Recommendation: It is recommended that the Committee consider the contents 
of this report. 

Previous Committee Recommendation/Approval (if applicable): 

 

Equality Impact Assessment: 

Positive Impact ☐ 

Negative Impact ☐ 

No Impact  ☒ 

Evidence: 
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The 15-24 Learner Journey Review 

Introduction  

The Scottish Government [SG], in partnership with others, established a project in 
2016 to review the effectiveness and efficiency of the 15-24 Learner Journey.  Two 
key drivers for this review were learner personalisation and choice, and system 
efficiency. 

The vision of the review is to ensure that all learners are on the right route to the right 
job, through the right course via the right information.  It clearly sets out the direction 
of travel that SG expects institutions to consider in trying to achieve a fully aligned 
and coherent system. 

The review has considered the 15-24 Learner Journey from the senior phase [S4-S6] 
leading to employment, including the stages of further and higher education in the 
College sector, higher education in universities, vocational training and 
apprenticeships. 

Some key facts in terms of what we know about the range of journeys through the 
system that are relevant to NESCol. 

• Most school leavers in Scotland go into further study; [in 2015/16 37.3% of all 
school leavers went on to HE while 24% went into FE. 

 

A substantial proportion of higher entries are from S6 pupils 

• In 2017, 51.7% of total higher entries were from S5 pupils and 39.6% were from 
S6. 

 

There are an increasing number of young people who are staying on at school until 
S6 

• In 2017, the S6 cohort was 62% compared to only 44% in 2007 meaning that 
there has been an 18% point increase on those staying on to S6. 

 

The vast majority of year one entrants from school are from S6 compared to S5. 

• In 2015/16, 9.2% of S5 leavers went to HE compared to 54.8% of S6 leavers. 
• Over the past 17 years, there has been a decline in the number of school 

leavers going from S5 to year 1 at university. 
 

There is limited progression from S6 to year 2 at university, including from learners with 
Advanced Highers [AH].  The same could be said of learner’s progression to the HND 
year 2 at College. 

A large proportion of FE learners in the college sector don’t complete at the first go. 

• In 2016/17, the non-completion rate for full-time FE courses was 34.7% with 
partial success at 9.6% 

 



More than half of college learners repeat a level of study at university 

• In 2014/15, 8,402 HNC/D students progressed onto university with 48% 
articulating with Advanced Standing. 

 

The review suggests a number of priority improvements to the education systems; 

1. Better advice and guidance young learners receive 
2. Work-based learning with stronger types of collaboration 
3. Shorter journeys to allow learners to progress through the system 

 

Opportunities for NESCol and how we could maximise them 

• Potential to encourage uptake of FT HNC opportunities by S5 leavers through 
enhancement of Articulation Links to Year 2 of degree programmes.  The 
statistics show almost half of Scottish HNC students progressing to University 
had to start at beginning of Year 1 – meaning their HNC wasn’t 
recognised.  This duplication could be addressed by formalising increased 
true articulation links with partner universities and promotion of same across 
region.   

• College could be more pro-active in the promotion of HNC studies to S5 
leavers and provide increased support in transitions – possibly through 
provision of short “Access To” type courses alongside RGU. For example 
through the 2+ Alliance programme.  These programmes could be offered to 
current S5 pupils early in the year.   One other option is to offer additional 
study support classes to students starting HNC at the end of S5. 

• In order to minimise duplication of SCQF Level 7, the College could develop 
formal articulation links from schools to HND entry by offering school pupils the 
opportunity to follow a career pathway within a sector.  For example the AH 
Chemistry and Biology allowing direct access to HND Applied Science with 
additional units to meet SQA requirements. 

• Through development of enhanced employer engagement and developing 
real work-based learning opportunities, the College could position itself to 
become valued as a source of talented recruits by employers.  Increased 
employer engagement could be marketed to employers as a talent 
acquisition opportunity for them.  Working in partnership with employers the 
College could focus on providing more clarity on career pathways rather 
than just education pathways.  This could also be extended through our 
partnership with RGU and working collaboratively with employers to develop 
a pipeline into Graduate Level Apprenticeships. 

• There is an opportunity for the College to further develop efforts to support 
transition from school to College, and to consider developing new 
approaches that increase learner awareness of career pathways through 
College.  This could be achieved through increased visibility in schools as we 
support and focus on career pathways. 



• Academic staff could be more involved in provision of career advice related 
to their subject areas through expansion of current pre-entry activity to 
include career pathway with a focus on College courses being a stepping 
stone to particular sectors and careers.  For example academic staff could 
create stronger links with school subject specialists to highlight career 
pathways and sectoral links.  Academic staff could also contribute to the 
schools own in-house delivery of work based learning opportunities that could 
generate an improved understanding of the School and College pipeline. 

• The College’s Curriculum Review should consider co-designing it’s offering in 
collaboration with industry partners and other education institutions.  This 
would help to position the College as pivotal in “next steps” for school pupils 
on a career pathway and for employers in identifying their future workforce. 

• Through development of Career Pathways from school onwards, the College 
should consider a more formalised approach with both Local Authorities and 
Schools by increasing the School/College Links programmes into Full Time 
courses.  For example identifying a School Link course as a pre-requisite for 
entry to higher level qualifications when accompanied by other school based 
courses. 

Potential implications 

• There is a stated need to develop meaningful understanding amongst 
learners of career opportunities with a focus on the “Right Route to the Right 
Job, through the Right Course via the Right Information”.  The College’s Full- 
Time prospectus could be adapted to provide more focus on career 
pathways from College courses.  

• The review references a National Online Prospectus and Application tools 
that make it easier for school pupils making multiple applications.  There is 
reference to a nationally standardised timetable for College applications and 
presentations of offers.  This may require NESCol having to align with a 
national course marketing and application resource. 

• The review also references a greater need to focus on partnerships with other 
local training providers and institutions to provide clarity in regional learning 
choices.  

• There will be a need for a cross-college understanding of and utilisation of 
learner profiling when considering applications and during course delivery in 
assisting students in developing their understanding of skill set, strengths and 
attributes. 

• In addition to the previous bullet point, there may be a cross-college 
development in the use of, and understanding, of national tools such as My 
WOW for students as well as pupils.  This is to support coherence in the learner 
journey from school to College and beyond. 

 

 



Potential Impact on current School/College Links Activity 

There is a clear objective to unify the 15-24 learner journey and ensure it is co-
designed by schools, colleges, universities and employers with a focus on preparing 
young people for the world of work with increased understanding of the Career 
Pathways available.   The School/College Links activity could be pivotal in this as for 
many pupils it is the first step in their career pathway.  It should therefore have a 
career development focus.  

Some developments in our current School/College Links activity that could support 
Learner Journey implementation include 

• Further increase volume of School/College Links activity to reach more 
pupils.  This would require review of the existing delivery models and courses in 
order to accommodate higher number of enrolments within existing 
resources.  Consideration should be given to digital and remote delivery to 
maximise delivery time and minimise barriers such as travel costs and 
timetabling.  For example the College could offer more short courses in 
partnership with employers and through our 2+ arrangements with RGU, 
develop skills for employment for Senior Phase pupils.   

• Develop a clearer focus on Career Pathways supported by School/College 
Links courses through increased employer engagement with the 
School/College Links programmes to create a more coherent pipeline with 
the world of work.  

• In partnership with external partners consider a wider offering of 
School/College Links provision for disengaged learners through collaborative 
delivery that enable learners with different learning styles to engage with the 
development of career skills. 

• Continue efforts to generate parity of esteem for career path learning 
programmes alongside academic programmes, highlighting the value of 
development of skills for work for all learners 

• A collaboratively designed Campus 6 programme that incorporates provision 
from partners including NESCol, RGU and industry partners with a particular 
career focus.  Discussions have started to take place with key stakeholders on 
what this model could look like. 

• A continued expansion of Foundation Apprenticeship [FA] opportunities with 
enhanced employer engagement 

Action 

The 15-24 Learner Review sets out a list of priorities and a joint framework to meeting 
the future needs of learners and careful consideration has to be given to how we 
can achieve this over the next three years.  It is proposed that the College starts to 
work through some of the recommendations from the review and report back to the 
Committee at a later date. 
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CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: Curriculum Priorities – Portfolio Update 

Author: John Davidson Contributor(s): 

Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☒ 

For Information  ☐ 

Reserved Item of Business  ☐ 

Purpose: To provide information to the Committee on key curriculum 
developments for AY2018-19.  

Linked to Strategic Goal: 

1. Deliver high quality, accessible and inclusive learning and training 
opportunities, which transform lives and which support the economic and social 
development of our region. 

Linked to Annual Priority:  

Executive Summary:  
The College is committed to delivering high quality, accessible and inclusive 
learning and training opportunities, which transforms lives and which support the 
economic and social development of the region. 
 
In the context of planning the level of student activity for AY2018-19, the College 
offers a balanced and varied curriculum which deliver the aspirations of the 
Regional Outcome Agreement (ROA). 
 
Activity has been planned across all campuses to provide maximum choice, 
including the place of learning, for potential students with the focus on a skills-
based curriculum that leads directly to employment or, through the College's 
Degree Links with university partners, onto pathways to employment. 
 
Appendix 1 outlines the curriculum priorities for AY2018-19 as it works toward a fully 
modernised curriculum in time for AY2020-21. 
 
Recommendation: It is recommended that the Committee note the information 
provided in this paper. 



Previous Committee Recommendation/Approval (if applicable): 

 

Equality Impact Assessment: 

Positive Impact ☐ 

Negative Impact ☐ 

No Impact  ☒ 

Evidence: 
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The Full-Time Curriculum AY2018-19 
 
For AY2018-19, the College is planning to enrol over 6,000 full-time students across the 
campuses.  

 
Efficiency gains will be achieved in AY2018-19 through viability of class sizes, improved 
staff utilisation and modes of delivery including e-learning content as part of the 
Digital Futures project. 

 
As in previous academic years there are minor shifts in demand across the curriculum.  
The areas of increased demand are: Computing, Social Sciences, Construction, 
Business, ESOL, Creative Media, Art & Design, Music, Hair & Beauty and Electrical 
Engineering. 

 
Subject areas that have found difficulty in recruiting this academic year include 
Mechanical Engineering, Photography, Health & Social Care, and Tourism.   
 
In line with the requirements of the ROA the College curriculum is flexible and changes 
are well managed and respond well to the economic needs of the region. 
 
New Provision for AY2018-19 
 
The College curriculum continues to be refreshed and updated. Curriculum teams will 
deliver the following new courses this year: 
 

• HNC Fashion Business to support articulation with RGU and their BA Fashion 
Management 

• SWAP Access to Nursing to allow better transition into the Nursing Degree 
course at RGU 

• SWAP Access to Arts, Social Sciences and Education 
• NCFE level 2 Diploma in Sport that gives better transition to HN 
• HNC Complementary Therapies 
• HND Digital Design and Development – year 2 
• Applied Science at our Fraserburgh campus 
• Diploma in Automotive Maintenance and Repair – Level 3. 

 
New part-time courses planned to be delivered by the Business and Community 
Development (BCD) Team: 
 

• Mindfulness Workshop 
• How to Cook the Perfect Steak! 
• Cooking on a Budget: Family-friendly Meals 
• Flavours of the World: Tempting Tapas (Spanish Cookery)  
• Fabulous Fish: How to Prepare & Cook! 
• Meat-free Menus: Vegan Recipes and Dishes. 

 
In addition, the following courses will be delivered at the Ellon Centre: 

• Full time ESOL course [2 groups] 
• ECDL 
• First Aid 
• Photography 
• Foyer REACH programmes. 
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Positioning the College Curriculum for the Future 
 

Through the Curriculum Review, academic teams are undertaking a review of their 
portfolio that will ensure the College continues to deliver a coherent regional 
curriculum which meets national, regional and local learner, and employer needs in 
an efficient way,  
 
It is anticipated that the Curriculum Review will present a high-level analysis of the 
College’s curriculum and what needs to be considered going forward and will be 
based on a review of current regional college performance, set against a backdrop 
of an analysis of stakeholder needs, and vision of “a college that raises aspirations and 
supports innovation and economic prosperity” and values that create an “accessible, 
and inclusive learning environment”.  The outcomes of the review will be presented to 
the Curriculum & Quality Committee in May 2019. 
 
As part of the Review, the College will develop a STEM strategy that will contribute to 
the development of Scotland’s STEM talent within the region by equipping young 
people with skills for the future, as well as helping to address the widening digital skills 
gap through improved digital skills development across all subject areas.  It will also 
help raise the College’s profile within the Region as a key provider of STEM activity. 
 
The creation of the College’s STEM Strategy will be completed in five stages from 
September through to March 2019 with a proposed launch date in spring 2019.  A 
progress report will be presented at the meeting of the Curriculum & Quality 
Committee in January 2019. 
 

 
 
The Curriculum Review also links to the College’s Strategic Plan in setting out a number 
of key themes that will develop and deliver actions to promote the distinct strengths 
of Nescol@Fraserburgh in growing demand through community engagement, 
Nescol@AberdeenCity, by delivering skills in new and emerging technologies, and 
Nescol@Altens in building the campuses reputation as the key provider in the City for 
Engineering and Construction education and skills.   
 
The new curriculum structure implemented as of 01 August 2018 will see the new Head 
of Faculty role, in collaboration with the Business Development Team, develop strong 
business engagement links as part of the new Business Development Strategy.  In 
addition, a new Energy Skills Development Co-ordinator post has been created to 
forge links with employers and support the developments of the STEM Strategy. 
   
The College recognises the opportunities offered through partnership working to 
develop essential and vocational skills for the local economy and these will be further 
strengthened throughout AY2018-19.  Key partners are addressing this agenda in 
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many ways, including through the Regional Learning and Skills Partnership Steering 
Group. 
 
The College works closely with both local authorities and with Robert Gordon University 
and The University of Aberdeen to secure seamless progression to degree link courses 
and works closely with Aberdeen & Grampian Chamber of Commerce (AGCC), Skills 
Development Scotland, Scottish Council for Development and Industry (SCDI) and a 
wide range of employer partners to position the curriculum to meet future skills needs. 

 
North East Scotland College Curriculum AY2019-20 

 
As part of the planning process, all Curriculum teams have completed their Curriculum 
Area Development Plans in supporting the Marketing& Communications Team with 
the College’s Full Time Prospectus for AY2019-20.  The Prospectus for next academic 
year will be launched in October 2018.   
 
New programmes being considered for AY2019-20 include; 
 

• HND Digital Design – Games Route 
• HND Technologies in Business 
• HND Computer Cyber Security. 

 
Applications for recruitment to North East Scotland College in AY2019-20 will open to 
prospective students on 01 November 2018. 
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Curriculum & Quality Committee 

Meeting of 18 October 2018 

Title: Students’ Association Activity Report 

Author: Neil Cowie Contributor(s):  

Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☒ 

For Information  ☐ 

Reserved Item of Business  ☐ 

Purpose: To enable the Committee to consider the activities undertaken by the 
Students’ Association (SA) for the period 16 May 2018 to 11 September 2018. 

Linked to Strategic Goal: 

4. Deliver an excellent learning environment and experience leading to 
successful outcomes for all learners. 

Linked to Annual Priority:  

Executive Summary:  
Attached as Appendix 1 is the latest Activity Report providing Members with 
information on key SA activities and developments during the reporting period.  
 
Recommendation: 
It is recommended that the Committee consider the information provided. 
 
Previous Committee Recommendation/Approval (if applicable): 
None 

Equality Impact Assessment: 

Positive Impact ☐ 

Negative Impact ☐ 

No Impact  ☐ 

Evidence: 
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CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: Students’ Association Activity Report 
 
Author: 
Abby Miah, Regional President 
 

Contributor(s): 
Allison Lamont, Student Engagement  
Co-ordinator  
 

Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☐ 

For Information  ☒ 

Reserved Item of Business  ☐ 

Purpose: To enable the Committee to be updated on the work of the Students’ 
Association (SA). 

Reporting Period: 16 May – 11 September 2018 

Partnership Agreement: 

• The finished Partnership Agreement (PA) was presented to the February 
Regional Board.  

• The PA has now been produced to Marketing standard and is available to 
view on COLIN. 

• A student accessible version has also to be produced; The Director of 
Learning (Enterprise, Innovation & Aberdeen City Futures) will approach 
departments and the SA will approach students to ask how they would like 
the completed document to look.  
 

Students’ Association Improvement Plan  

The SA worked on an improvement plan over the summer based on feedback 
and data that we collected; below are some of the things that we have done 
and plan to continue to do this academic year.  

• We will be proactive in gathering student opinion; one of the Students’ 
Association objectives this year is to be more active on campus, we plan 
to designate time to be out on campus speaking to students about 
specific and relevant issues.  

• We will be more visible on campus; Due to feedback from students, we 
have purchased uniforms for the Sabbatical officers and they will wear 
these when out on campus, we also had a promotional video created 
and this is available to view on YouTube, we are hoping to encourage 
curriculum staff to show this video in academic tutoring classes.   

https://nescol.interactgo.com/Interact/Pages/Content/Document.aspx?id=5779
https://www.youtube.com/watch?v=gfDdGuVluOU


It has been agreed upon that we will ring fence a Monday for the 
Regional President to be present on Altens campus.  

• We will continue to develop and grow a robust class rep and faculty rep 
system – The SA have completed procedures and forms, where we worked 
with the SEAG and DoLs on ensuring that data is captured in a timely 
manner to ensure early set up of Class Rep mailing list.  
During Class talks the Regional president and Depute President have been 
raising the profile of the Class Rep system and encouraging students to 
stand for the role.   
The SA have decided to continue having themed monthly class rep 
meetings and the calendar for these has been established and will be 
disseminated at training to allow class reps to plan around the meetings 
they are able to attend.  

• We will working with Local Higher Education Institutions (Unions and 
Associations) – This year discussions have occurred between the institutions 
Sabbatical Presidents and the aim is for NESCol SA, AUSA, RGU Union and 
SRUCSA to work on campaigns and community events together.   

 

Student Engagement Activities: 

Freshers:  

• We had a variety of stall holders across all of our main campuses with the 
events spread over 4 days.  

• This year saw the largest amount of exhibitors to attend all campuses with 
30 exhibitors each day on City campus, 16 at Altens and 18 at Fraserburgh 
and a total of around 40 different organisations taking part. 

• The Regional President and Student Engagement Co-ordinator will be 
putting together an evaluation report from the feedback gathered from 
exhibitors and students and this will be made available to the Committee. 
However, it is worth noting that the feedback was generally extremely 
positive from both exhibitors and students. We have met as a team to 
reflect on the activity and lessons learned etc. for next session. 
 

Class Talks:  

• The Regional President has gone into a number of classes across the Altens 
and City campuses and spoken to students about the Association, using 
the new promotional SA video as an introduction.  The Depute President 
has shadowed some of these sessions and hopes to deliver talks to 
Fraserburgh in the near future. Please see Appendix 2 for a new flyer used 
as part of the class talks. 
 

Officer Elections: 

• The SA have used all avenues available to them in promoting the officer 
roles including social media, MyNescol, all student emails, posters, 
information leaflets, class talks and curriculum awareness. 

• Student Officer Elections 2018 will take place across September/October. 
All voting will be done online and will take place on the 10th and 11th with 
results being announce on Friday 12th October.  

• The SA are looking at ways to increase voter turnout – looking to curricular 
staff to support us in encouraging students to vote. 



End of year events:  

• The SA hosted an end of year gathering branded as “Pizza and Progress” 
where they invited students to come along to hear about the year and 
what the Association had done. The SA also presented some awards at this 
event for students who had actively gotten involved with the SA.  

• The SA hosted an end of year Gaming event where we invited Engage 
Gaming to come along and we also had the College VR Kit. Students 
were able to enter competitions at the event and staff also came along 
and took part in the event trying out some of the consoles and VR Kit on 
offer.  

 

Class Representative Meetings: 

• The SA have set out dates for meetings for the year ahead and are aiming 
make these themed and will be inviting representatives from departments 
such as Health and safety; Facilities; Funding; Catering (Aramark); 
Environmental and IT/BYOD and Library+ to come along to these and 
speak with the students.  

 

NUS Campaigns: 

• Healthy Body Healthy Mind and Think Positive; The Regional President and 
Student Engagement Co-ordinator attended the Think Positive Healthy/ 
Body Healthy Mind launch in Edinburgh earlier this month. The SA will be 
registering to take part in the awards and supporting the campaign; this 
will involve partnership working on a Student Mental Health Agreement 
with the College and also partnered activity with the College sports 
department on Healthy Body Healthy Mind Award. The SA will work on a 
single year action plan that will focus on mental health and wellbeing, 
smoking and physical activity.  
 

Students’ Association Participation at College Committees: 

• IT Action Team - 17th May  
• Student Engagement Action Team – 5th September  
• Various SA Team, Director/VP, Officer/Volunteer meetings. 

 
Students’ Association Finances 

• The Sabbaticals were involved in identifying the budget priorities for the 
coming year and the budget was approved by the Committee at its May 
meeting, and subsequently by the Board at its June meeting as part of the 
College’s overall budget for AY2018-19. 

• Funding for an intern this academic year 2018-19 has been ring fenced 
and the SA are working with the curriculum to identify prospective 
candidates for the role.  
 

Recommendation: It is recommended that the Committee note the information 
provided. 

 



Please contact us at one of the following campuses:

Aberdeen Altens Campus Students’ Association Office: Room FG26 (just off the Engine Room)

Aberdeen City Campus Students’ Association Office: Lower Ground Floor of Tower Block, just along from Loch Street entrance

Fraserburgh Campus Students’ Association Office: Upstairs in the Atrium area, to the left of the coffee bar

You can email our general contact address at: nescolsa@nescol.ac.uk

• Organising Events and Activities
• Running Campaigns – Local and National

• Providing Volunteering Opportunities

• Supporting Class Reps
• Establishing Clubs and Societies
• Promoting Student Discounts

“Working with students 
for students”

What We Do and 
The Way We Do It!
@ North East Scotland College



Nescol Students’ Association works with you to, communicate your views 
on your learning experience to the College: 
on what is working well and on areas for improvement

We get your opinion through:
• Peer-Led Reviews (focus groups led by students)

• Class Rep Meetings

• Surveys on campus

• Daily communication with students—email/drop-in

• Student Rep Committee

• Class Rep Feedback

We then communicate with College on things that students 
have been saying or support you in doing this

We do this through:
• Class Rep Training

• Partnership Agreement

• Attending College Board and Committees

• Meeting with senior management

• Publishing results and surveys/presentations

• Student Engagement Group

• College Committees

• Sharing information with the college Quality Team

• Meeting with CQMs after peer-led reviews and looking at Action Points

We feed results and actions back to you

How?
• Through class rep emails and meetings

• Peer-Led Reviews Distance Travelled

• Emails to all students

• Social Media and MyNESCol

Improve your wider student experience on issues such as: travel; 
support; college facilities; health and wellbeing; social life on campus

We do this through:
• Freshers’ Fairs
• Events and Activities; gaming events, fund raising events, being part of festivals 

and fairs
• Listening to your views on these issues
• Taking these issues forward to College Board and Committees
• Working with other agencies and universities
• Opportunities to develop skills and confidence through volunteering with us
• Meeting with College support or other service providers i.e. catering
• Supporting Clubs and Societies

We do this through:
• Working with the National Union of Students
• Attending Conferences
• Asking for your help in responding to local and national surveys
• Running campaigns
• Having awareness raising events on Campus – LGBT History month
• Working with other agencies — Universities, voluntary and community organisations

Our Elected Voluntary Positions

COMMUNICATIONS

HEALTH AND 
WELLBEING 

EVENTS AND
ACTIVITIES

ENVIRONMENTAL

Raise awareness locally and nationally on issues that affect students 
and raise student awareness on these issues; i.e. Equality and diversity

EQUALITY 
AND DIVERSITY

EXECUTIVE OFFICER
POSITIONS
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Curriculum & Quality Committee 

Meeting of 18 October 2018 

Title: Peer Led Reviews Summary AY2017-18 

Author: Allison Lamont, Student 
Engagement Co-ordinator  
 

Contributor(s): Abby Miah, Regional 
President 

Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☒ 

For Information  ☐ 

Reserved Item of Business  ☐ 

Purpose: To enable the Committee to consider a summary report on the Peer Led 
Reviews undertaken by the Students’ Association during AY2017-18. 

Linked to Strategic Goal: 

4. Deliver an excellent learning environment and experience leading to 
successful outcomes for all learners. 

Linked to Annual Priority: 

Executive Summary:  
The Peer Led Review process provides an opportunity for the College to gather 
student opinion on learning and teaching.  The process is managed by the 
Students’ Association and is conducted by student peers to supplement quality 
information and data routinely gathered by curriculum staff and the College’s 
Quality Team. 
 
Attached as Appendix 1 is a summary report providing information on the Peer 
Led Review process, an overview of common themes identified through the 
Reviews and a summary of resultant actions. 
 
Recommendation: 
It is recommended that the Committee consider the information provided. 
 
Previous Committee Recommendation/Approval (if applicable): 
None 

Equality Impact Assessment: 

Positive Impact ☐ 



Negative Impact ☐ 

No Impact  ☐ 

Evidence: 
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PEER LED REVIEWS 2017-2018 

Process Overview  

 
 

 

 

 

 

 

 

 

 

 

 

 



   
 

   
 

1.Introduction  

The Peer Led Review exercise provides an opportunity for the college to gather student opinion on 
Learning and Teaching in an exercise conducted by student peers to supplement quality information 
and data gathered by the curriculum staff and the college Quality Team through other processes.  

The Peer Led review process, at present, centres on aspects of Learning and Teaching, asking 
students to comment, using prompts, on the areas identified in the Student Learning Experience. 

 

In 2017-2018 academic session, Heads of School identified 30 class groups as possible cohorts to be 
involved in this exercise. These groups were then checked against those who would be the subject of 
Quality Team Focus group activity and to avoid duplication and compromising teaching time, 20 class 
groups were identified as those to be involved in the Peer Led exercise for this session. 

The Student Association led the exercise with SA Sabbatical Officers acting as facilitators.  

The purpose of this report is to comment and reflect on the Peer Led review process, highlight some 
of the common themes and outcomes and identify actions for the future in relation to the process. It 
is not to highlight class specific issues.  

2.The Process 

In session 16/17, the Learner Engagement Group, in reviewing the Peer Led review process, agreed 
that that the exercise should be rolled out in 2 Phases: 

Phase 1 November (Template Appendix 1) 

Part 1a.The review: consisting of a series of prompts relating to the Student Learning Experience to 
which the students would respond on Post- it notes identifying good practice and areas for 
improvement, these issues would then be the subject of group discussion. Where possible the group 
facilitator would respond to issues raised if this was within their breadth of experience, this would 
be recorded as part of the discussion.  The Post It responses and group discussion would then be 
recorded by the facilitator and form the basis of the report. 

Part 1b. The report is be sent to Class Reps for confirmation of an accurate record of the session. 

Part 1c. Meeting between facilitator and relevant CQM to discuss content of the report and identify 
action points. 



   
 

   
 

Part 1d. The action points are recorded and full reports sent to Directors of Curriculum and VP 
Curriculum. 

Phase 2 April/May (Template Appendix 2)  

Purpose: To identify actions taken and assess impact of actions; to enable students to see the 
distance travelled in relation to issues raised in Phase 1; to gain feedback from students on the 
process itself.  

2a. Meet class groups to remind them of main issues raised in Phase 1; Share actions agreed in 
Phase 1c; Seek group opinion on actions and impact; Seek class comments on PLR process itself. 

2b. Record student feedback   

2c. Best practice would be to return forms completed in 2B to Schools so that they might  

See the impact of action taken; be able to identify further action issues where students were 
unclear if action had taken; where action taken has not addressed issue  

3.The Cohorts and Process 2017/2018 

CCIBE 

Class Group  Campus Phase 1  CQM Follow up Phase 2  

CHOS-F171D 

NGCA Business Level 5 Late start 

City Yes Yes No 

CFDT-F171A-HND Creative Indst City Yes Yes No 

CDDM YR 2  
Music 

City Partly No No 

CCCA F171 HNC Art and Des FB Yes Yes Yes 

CGLF-F171C 

Esol 

City Yes Yes Yes 

CLDE-F171A 
3D Animation 

City Yes Yes Yes 

Service Industries  

Class Group  Campus Phase 1  CQM Follow 
up 

Phase 2  

DBOCD F1711B 
Childcare & Dev  Level 5 

City Yes Yes No 

DAOCR Intro to Childcare Level 
4  

FB Yes Yes No 

DPOC F171A 
Social Care Level 5 

CITY Yes No No 

DBOCH 
Intro to Childcare Level 4 

CITY Yes Yes  No 

DHOL Level 4 Intro to Sports  CITY Yes Yes No 

DDQB Beauty Therapy Level 4  FB Yes Yes Yes 

DMQP F171A Food Prep Level 4  FB Yes Yes Yes 



   
 

   
 

Engineering, Science and Technology 

Class Group  Campus Phase 1  CQM Follow up Phase 2  

AFGC-F171A Intro to Const Crafts  ALTENS Yes Yes Yes 

AGQD –F171A Dip Automotive 
Accident Repair  

ALTENS Yes Yes No 

ADOME F171A NC Mech 
Engineering  

ALTENS Yes No No 

AKOE F171A NC Mech Eng FB Yes Yes Yes 

A LOT F171A NB ELECT ENG LEVEL 
6 

FB Yes Yes Yes 

ALDE F171A HND ELECT ENG  FB Yes Yes Yes 

ACCAP F171B HND APPLIED 
SCIENCES  

CITY Yes Yes Yes 

 

4.Commentary on the Process 2017/2018 

Phase 1 

With Dec as the target date for rolling out Phase 1 the actual dates were: 

Rollout Phase 1 2017/18 

Campus  Dec Jan Feb 
Altens 0 1 2 
City 1 5 4 
Fraserburgh 0 4 3 
Total 1 10 9 

 

Due to the delays in starting the process, of the 20 groups involved in Phase 1, only 10 were involved 
in Phase 2 of the Process. This is unfortunate as we were unable to close the loop with 10 of the 
groups involved. It is fundamental that the process is concluded with all groups so that the value of 
students being involved in shaping their learning is not lost. To maintain engagement , students need 
to see the outcomes of the exercise and any progress, change and action taken or ,at the very least, 
be made aware  that issues have been raised and where action could not be taken an explanation 
given as to why that might be the case.(Closing the loop).  

The time allocated to the Phase 1a exercise was I.5 hours, the 16/17 process indicated that 1 hour 
was insufficient for satisfactory completion of the exercise. However, increasing the time was an 
issue when trying to identify dates and times to carry out the activity- 1.5 hours not lending itself to 
Academic Tutoring slots. Additionally, In the 16/17 rollout it had recognised that having only one 
facilitator made it challenging to manage the group, facilitate , prompt discussion and record 
feedback. However, we were unable to secure the volunteer support for paired facilitation that had 
been the identified as desirable in last year's exercise. 

Some of the terminology used in recording feedback is driven by the prompts used in the exercise 
for instance where something is described as "adequate" this reflects language used in the prompts 
and not necessarily the wording  that the students themselves suggested.    



   
 

   
 

It is important that 1C follow the Part 1 focus group as closely as possible, so that actions identified 
in 1C can be implemented before the start of Phase 2. This part of the process (1C) allows for a 
healthy dialogue to take place between facilitators and CQMs and robust action points identified 
which facilitated Phase 2 and enabled students to see their part as engaged learners and staff to 
demonstrate that they had been listened to.  

Phase 2  

The final reports from Phase 2 have now been shared with the Directors of Curriculum but ideally, 
this should have happened before the end of the 17/18 academic session. It is the intention that this 
is done in the future and this would enable a comparison to be made with issues raised, feedback 
and outcomes from Course Committee meetings and other sources. We need to ensure that we 
capture students’ feedback on the process as a whole to inform future delivery. 

5.Comments on Process from the student perspective  

Group sizes across campuses 

Campus  Altens   Average City Average  FB Average  
Group Size  7-14 9 9-23 16 5-13 7 

 

“The group engaged well in the process overall, contributing a wide range of positive and 
constructive feedback through the post-it-note task and the verbal group discussion” 

“Overall, the group were difficult to engage but they eventually were able to contribute 
meaningfully to the process”.  

The levels of engagement in the process itself varied, with some groups engaging very well, others 
engaging after prompting and encouragement and two groups not very engaged at all.  Two groups 
found the session a bit too long and there was one suggestion that the prompts could be 
streamlined.  

 “The majority of the group participated well in the post-it-note task, contributing to the 
questions/prompts presented to them.”  

Nearly all groups enjoyed the Post-It exercise because it let everyone have an opportunity to 
feedback anonymously and enable those who were "too shy" the opportunity to contribute and one 
group noted an interest in being able to see what others thought. 

“The group enjoyed the discussion section of the task and found it a great way to see what their 
fellow classmates were thinking” 

“Liked the group discussion, being able to talk about issues with the wider class”.  

Two groups were more engaged in the discussion than in the Post It exercise, one was an ESOL group 
and the facilitator felt they, perhaps, did not understand the Post It process, but had plenty to 
contribute in discussion. 

The HN groups were generally those who contributed to and enjoyed the discussion element, 
whereas the non-advanced groups preferred the Post It exercise and were less engaged in the 
discussion and in the process itself.  



   
 

   
 

This, perhaps, suggests that some capacity building or preparation could be done with non-advanced 
level groups to encourage their participation. Where staff feel that a particular group may not 
readily engage in the exercise, it would be worth giving notice to the facilitator so that they can 
tailor the session to encourage engagement. It is worth noting that facilitators are students and not 
trained teaching staff, however, they are aware that they can tailor the sessions to the needs of the 
group to optimise input. 

It is important that students understand the value of the exercise and their role in engaging in 
feeding back on their learning and teaching experience , to that end, it is important that the 
facilitator emphasise the value of their contribution and show where their input has been 
instrumental in effecting change. Without this, we run the risk of students having no belief in the 
process and failing to participate. 

6.Overview of Common Themes  

These are themes that have been identified as common across all campuses. Issues that are course 
specific are addressed in the individual course reports and have been raised with CMs.  

Identified as good practice   Areas for Improvement /Development  

Curriculum  Curriculum 
Course is as expected or better than expected 
and as described in prospectus   
Some describe courses as challenging but in a 
good way 
This year reported that there were not too 
many timetable changes  
Several groups reported that classes usually 
start on time – this is an improvement on 
previous years  

Exceptionally there were units the students had 
not been made aware of  
More theory than expected –although this will 
be determined by the awarding body so cannot 
be changed - students did not seem to be 
aware of the amount of theory expected  
Other groups reported that there was very 
short notice given where there were timetable 
changes and students on   
Fraserburgh campus reported late notification 
of room and other changes and that Blackboard 
was not being used to notify students 
Altens students commented on timetabling and 
bus times and  lack of synchronising   

Learning Resources  Learning Resources 
Resources generally found to be adequate or 
good  

Students very positive about Blackboard and 
find it easy to navigate 
Students very much appreciate Handouts  

A significant amount of students would 
welcome handouts in hardcopy and not just 
digital copies or welcome handouts in subjects 
where they did not get them. Similarly, 
significant number would like access to books 
and not just electronic materials and feel the 
library needs more books. 
Most comments in relation to resources were 
related to rooms being not fit for purpose- too 
large or too small. There were also issues with 
room temperatures being either too hot or too 
cold.  
BYOD devices perceived to be of poor quality, 
have poor memory and not fit for purpose.  

 
 

 



   
 

   
 

Learning and teaching process  Learning and Teaching Process   
Enjoy a variety of teaching methods  
Appreciate aims and objectives being given at 
start of class 
Appreciate a recap of previous lesson 
By far the greatest and most consistent 
feedback is in relation to staff who are 
generally found to be approachable, 
supportive, motivating and knowledgeable.  

Find that continual use of PowerPoint or talking 
is disengaging 
Not appreciative of whole lessons being 
recapped or more attention being given to 
those who have missed classes at the expense 
of those who have bothered to attend. 
Would like practical elements of the course to 
be directly related to employment "real" or job 
specific 

Assessment and Feedback Assessment and Feedback 
Most  reported sufficient notification of 
assessments , that assessments were fair and 
generally well spread out and there was good 
preparation for assessments  

Many reported significant delays in assessment 
feedback and , in some cases where this was 
reported, students mentioned that this causes 
anxiety/stress 
Some reported assessments clashing or having 
too many assessments together and felt 
departmental staff could be liaising more 
closely on this  
Some were not provided with assessment 
schedules 
Quite a few students were unsure what to do 
where they disagreed with assessment results  

Student Progression and Achievement  Student Progression and Achievement  
Many felt that they were aware of how to 
progress through college although in some 
cases not aware of the processes  
Some felt that they were prepared for 
employment  

Many noted that while they were aware of 
progression through college they were less 
aware of opportunities in industry 
/employment and how to access these 
Quite a few suggested they would welcome 
talks form industry professionals  
(it is worth noting that some of these reviews 
took place before Careers Fairs had been held) 

Guidance and Support  Guidance and Support  
Staff generally receptive to feedback, students 
feel that they can raise issues with most staff 
 

Lack of one to one support was a common 
theme  
Some students reported that they did not get 
review/progress/support meetings 
Quite few groups commented on the lack of 
one to one support   

Quality Enhancement and Assurance  Quality Enhancement and Assurance  
Many students felt able to raise issues freely 
and felt that they were listened to by staff and 
that lecturers were approachable  

A few mentioned that they were not taken 
seriously when issues raised  
 

 

Non-curricular issues: 

The only non-curricular issue raised was that of the lifts breaking down, this has been raised with 
Health and Safety at other forums. The other issue raised was in relation to catering facilities these 
issues were addressed during one of the "themed" Class Rep Meetings with Aramark.  

 



   
 

   
 

Commentary on Common Themes  

In most cases, the comments in the positives columns far outweigh the issues identified for 
improvement. By far the most frequently commented on aspect of the Learning and Teaching 
process is the teaching staff who are found to be approachable, knowledgeable and supportive.  

In many instances where issues were raised these were often unique to a particular class or lecturer 
rather than issues which are recorded as “across the board” practice. 

 In some cases, the issues arising seem to mirror those discussed in Course Committee meetings  

7.Overview of Actions and Impact  

Generally, issues raised were taken on board and the solutions offered by facilitators or students 
were received positively. In some cases, issues had already been made known to Curriculum staff 
through Course Committee meetings and, in other instances, students had already been given 
information regarding issues raised but needed reminding of these. There are also examples of 
actions which could not be addressed until the new academic session and would not impact on the 
cohort involved but would benefit future students, classes were still informed of these actions. It is 
worth noting that none of the actions reflect the sharing of the examples of good practice  raised 
in Phase 1, this would be worth capturing in future practice. 

Extract of Actions and Outcomes Phase 2  

Area Issue  Action Outcome 
Curriculum  Inadequate 

prospectus info 
CQM will review 
information for next 
year 

Impact will be visible 
to next year’s cohort. 
This was fed back to 
group 

Curriculum Students not 
informed of unit   

Staff will make clear 
to group opt out 
nature of this unit  

Impact on next year’s 
cohort .Group 
informed 

Curriculum Theory Practical 
balance  

CQM to check against 
awarding body 
mandatory units  

Class happier with 
balance in Block 2  

Curriculum practical elements are 
very rushed and they 
would like more time 
to do the theory 
elements  

CQM agreed. SQA 
have approved the 
amendments to the 
course and this will 
change for the 
academic year 18/19  

This had not addressed 
the issue for the 
current cohort but will 
impact on future 
students.  

Learning and 
Teaching Process 

Class felt the need for 
more support in 
theory 

CQM to discuss with 
staff more structured 
delivery of theory 

Impact on future 
cohort ,class group 
informed 

Learning and 
Teaching Process  

Class asked for aims 
and objectives to be 
made clear in all 
classes  

CQM note to staff to 
go over aims and 
objectives  

Class agreed that this 
was now happening 
and were much clearer 
in those classes  

Learning and 
Teaching Process 

Requested lecturers 
vary teaching 
methods x 2 

CQMs raised this with 
staff 

In one case slight 
improvement noted 
and in another noted 
improvement in class 
engagement  



   
 

   
 

Assessment and 
feedback 

Delay in feedback  CQM reminded staff 
of standards – 2/3 
week turn around  

Class noted an 
improvement  

Assessment and 
feedback 

Assessments too 
close together  

CQM requested staff 
use Blackboard 
scheduling tool  

Students reported 
being much clearer 
about when 
assessments were 
scheduled and spread 
of assessments 
Students were able to 
see how many 
assessments they had 
and how to prioritise 
them. 

Assessment and 
Feedback 

Students unclear 
about appeals 
process 

Staff reported that 
this had been covered 
with students earlier 
in session but 
reminded students of 
the process 

Students reported 
being much clearer 
about process 

Guidance and 
support 

No review/one to one 
Meetings  

CQM reported they 
are not required at 
this stage in 
curriculum. Group 
receive frequent 
feedback from 
lecturers following lab 
reports. Review 
meetings held after 
graded unit. 
 

Majority of the class 
found very useful but 
some felt they could 
have benefited from 
one slightly earlier in 
the term as well. 

 

  



   
 

   
 

8.Conclusion:  Actions identified from reviewing process   : 

Issue  Action  By Whom /When 
Ensure Process is completed 
and within timescales. Identify 
barriers.    

Early identification of Cohorts. 
Agree a process for 
establishing and agreeing 
dates for delivery of exercise  

SA Staff /Directors of 
Learning/Student Engagement 
Action Group. September 2018  

   
Ensure consistency in 
qualitative and quantative 
data gathered    

Slight amendments necessary 
to templates . 
Group number Phase 2  
Scale for measuring levels of 
engagement  
Ensuring capture of student 
opinion on value of process 

SA staff. By November  2018 

   
Review of Prompts  – 
accessibility , language and 
relevance  

These are not questions but 
prompts. Ensure facilitators 
introduce these as such and 
are not encouraging students 
to respond to list of questions. 
Need to ensure promtps are 
accessible to all students in 
terms of language and stage of 
delivery of process. 

SA staff .By November  2018 

   
Encourage student 
Engagement in process  

Provide short handout to be 
given to groups in advance of 
Phase 1.  

SA staff .End October 2018 

   
Encourage student 
engagement in process 

Upskill facilitators- shadow 
experienced members of 
Quality Team  

Approach made to Gill Griffin 
and agreed. Follow up meeting 
arranged for August 2018 

   
Raise profile of exercise in 
relation to Framework for 
Student Engagement, HGIOC 
and Partnership Agreement.  

Discuss at Team Meetings in 
relation to Partnership 
Agreement Project 2. 

Directors of Learning/Faculty 
Heads .End October 2018.  

   
Agree process for 
dissemination of reports  

Ensure information gathered 
from Phase 1 and 2 is given to 
agreed relevant partners by 
end of academic session  

Student Engagement Action 
Group .October 2018 

   
Ensure Actions in IC also 
capture good practice  

Facilitators reminded that this 
should form part of the 
discussion in Phase IC 

Student Engagement Co-
ordinator. At briefing session 
November 2018 

 

 

 



   
 

   
 

Appendix 1: Phase 1 Template  

Date:   

Lecturer group:  

Participants (number):  

Campus:                                                                              Facilitator: 

Methodology 

The Student Association Sabbatical Officers and Faculty Reps conducted a post it notes exercise 
using the following headings relating to the Sparqs Student Learner Experience schematic as 
used in the Class Rep training programme: Curriculum; Learning Resources, Learning and 
Teaching Process; Assessment and Feedback, Student Progression and Achievement, 
Guidance and Support , Quality Enhancement and Assurance. A set of prompts were 
provided under each heading to provoke thought and discussion and to enable feedback.  

 Students were asked to write positive things about their course/ college experience on 
coloured post it notes and place them on the headed notices. The same exercise was 
repeated, asking students to note any issues relating to their course/college experience on a 
different coloured post it note. Discussions were held with the group around the issues 
posted and the students were asked to suggest solutions to the issues identified. The full set 
of questions is included as appendix 1. 

Curriculum 

Positive Elements Issues 
1. 1.   

  

Discussion/Suggestions for Improvement 

  

Learning Resources 

Positive Elements Issues 
1.   1.   

  

Discussion/Suggestions for Improvement 

   

Learning and Teaching Process 

Positive Elements Issues 
1.   1.   

  



   
 

   
 

Discussion/Suggestions for Improvement 

 

Assessment and Feedback 

Positive Elements Issues 
1.   1. . 

  

Discussion/Suggestions for improvement 

  

Student Progression and Achievement 

Positive Elements Issues 
1.   2.   

  

Discussion/Suggestions for Improvement 

1.   

Guidance and Support (including Staff relationships) 

Positive Elements Issues 
1.   1.   

  

Discussion/Suggestions for Improvement 

 

Quality Enhancement and Assurance   

Positive Elements Issues 
1.   1.   

  

Discussion/Suggestions for Improvement 

   

  

Additional Comments: 

  

 Facilitator Observations: 

  



   
 

   
 

Appendix 1.Prompts  

Curriculum 

Does the information in the prospectus match your course? 

Is the course what you expected it to be? 

Are handouts effective? 

Is there a balance between theory and practical? 

Is the course material challenging? 

Does your timetable change at short notice? 

Are timetable changes communicated to you effectively? 

  

Learning Resources 

Do you have access to appropriate equipment and materials to complete your course? 

Are the textbooks you need for your course available at college? 

Does the College provide you with adequate resources for your course? 

Are rooms suitable for study/class needs? 

Is the timetable suitable for everyone? 

Do you have access to high quality resources and equipment? 

  

Learning and Teaching Process 

Did the Lecturer make the aims and objectives of each lesson clear at the beginning of the 
lesson? 

Do Lecturers review the previous lesson before beginning the next lesson? 

Do lecturers use a variety of teaching methods? 

Did lecturers use a variety of technology to enhance your learning? 

Did lecturers help motivate you through the course? 

Did you feel comfortable with the pace of the course? 

Did classes begin on time? 

Did lecturers encourage you to develop your own learning and study skills; for example, 
essay and report writing, research and exam skills, your learning style? 

Are there opportunities to plan and prioritise your own learning?  



   
 

   
 

Assessment and Feedback 

Are you warned in advance of assessment? 

Were assessment tasks clearly explained? 

Were assessments on your course reasonably spaced or did you have to cram? 

Did your lessons prepare you well for assessment? 

Do the assessments use the skills you have learned for that unit? 

Were you given timely feedback that allowed you to improve your work? 

Were you given adequate time for reassessment? 

Were assessments carried out fairly and accurately? 

Did you know what to do if you didn’t agree with your assessment results? 

  

Student Progression and Achievement  

Do you feel you have improved by completing this course? 

Are their opportunities to develop skills for employability? 

Is it clear how you move from one level to the next? 

Are you aware of the next steps in term so progression? 

Are you aware of the options open to you at the end of your course? 

  

Guidance and Support (including Staff relationships) 

Did you have review meetings with your lecturer to discuss your progress? 

Were the review meetings helpful? 

Has your confidence improved as a result of your learning? 

Did you gain a better understanding of yourself as a person as a result of your course? 

Do staff treat all learners with respect? 

Can you approach staff with issues? 

Did you learn to value different learner’s viewpoints offered in your course? 

Did you develop positive relationships with staff? 

Did you develop positive relationships with other students on your course? 

Do you have access to guidance and Learner Support? 



   
 

   
 

Are you getting enough support with your work? 

Do you receive support to progress to other courses/higher education? 

Was your induction helpful? 

Is the College well enough equipped to give access to disabled students? 

  

Quality Assurance and Improvement 

Did you have the opportunity to make decisions regarding your own learning? 

Do you have the opportunity to raise issues with your lecturer? 

Are Course Committee meeting held; are these effective?  

Do you receive feedback from your lecturer/staff on any issues raised by the class? 

Are your views heard by the college and do they result in action being taken? 

Do what extent do you feel that you are a partner in your learning? 

How well do staff involve learner representatives in evaluating learning and planning for 
improvement? 

  

Post Report Discussion  

  

Between  

  

Facilitator :                                                                 Curricular Rep: 

  

  

  

Issues Discussed : 

  

Agreed Actions 

Action By Whom  By When  
      
      
      
      

  



   
 

   
 

Appendix 2  Phase 2 Template 

“Together we..” 

 

Introduction 

The facilitator will start by reminding students of the exercise that 
took place and describe the subsequent processes i.e. that meetings were held with CQMs and 
Actions points identified. You will then describe the purpose of today’s session “Closing the Loop” or 
“You said: We did”. You will be evidencing and emphasising that the exercise had a purpose and that 
the student voice is important to the College’s quality processes. However, it is also important to 
look at the current situation to see if action taken has addressed the issues given that in some cases 
what are identified as causal factors may not, in effect, be what has led to the issue identified. You 
should also confirm whether anything identified as good practice has been maintained or shared in 
other classes/situations.  Finally, as part of this exercise, you should also identify what the students 
felt of the Peer Led Review process itself and identify any suggestions for improvement or any good 
practice.  

Prompts: 

• This is what you said - This would be a verbal overview of last PLR     
• This was the follow up process -  Mention that Class Reps were given the report for 

comments on accuracy of content  
• This is what was agreed with CQMs in follow up meetings as actions 

/feedback/explanation 
Student 
Learning 

Experience 
area: 

Issue: Task: Has this happened? Has this addressed 
the issue? 

     
     
     
     

 

Other comments: 

Comments on the PLR process Phases 1 and 2?   

What worked well? What could be improved? 
 
 

There were no suggestions to how the process 
could be improved 

Facilitator Observation 

Class Group:  

Facilitator:  

Curriculum contact:  

Date:  



                                                                                 Agenda Item 44-18 
 

CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: College Level Review AY2017-18 & Enhancement Plan AY2018-19 

Author: John Davidson Contributor(s): Senior Management Team 

Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☐ 

For Information  ☒ 

Reserved Item of Business  ☐ 

Purpose: To provide the Committee with an opportunity to consider the College 
Level Review AY2017-18 & Enhancement Plan AY2018-19. 

Linked to Strategic Goal: 

1. Deliver high quality, accessible and inclusive learning and training 
opportunities, which transform lives and which support the economic and social 
development of our region. 

Linked to Annual Priority: 

14. Create a revised approach to the use of data through effective use of 
business analytics to support planning for quality enhancement, optimising use of 
the new HR system. 

Executive Summary:  
Following the publication of ‘How Good is our College?’ in December 2016, the 
College reviewed its approach to self-evaluation.  New templates for Evaluative 
and Enhancement Plans, based on the quality framework and focused around 
relevant quality indicators, were produced for the College’s AY2016-17 self-
evaluation process: 
- College level [Senior Management Team] 
- School level [Directors of Learning] 
- Faculty level [Heads of Faculty] 
- Course level [Curriculum Managers in liaison with their respective teaching 

teams] 
- Support teams [Heads of Departments in liaison with their teams]. 
 
Each of the above contains a review of performance throughout the academic 
year followed by the development of an enhancement plan detailing 
improvement actions and how these relate to College annual priorities.  The 
templates used for the above reports were reviewed and improved for the 
College’s AY2017-18 self-evaluation process, with further training provided to 



authors and improvements made to the availability of key data analysed to 
inform the conclusions reached.  It was agreed that School level reports did not 
require to be completed as the information captured at Faculty level met 
evaluation process requirements. 
 
The College Level Review for AY2017-18 & Enhancement Plan for AY2018-19 was 
completed by the Senior Management Team following reflection of the reviews 
undertaken at the various levels of the College as detailed above.   
 
The Committee will receive a progress update on the implementation of the 
Enhancement Plan for AY2018-19 at its meeting scheduled for 15 May 2019. 
 
Recommendation: 
It is recommended that the Committee consider the information provided. 
 
Previous Committee Recommendation/Approval (if applicable): 
None 

Equality Impact Assessment: 

Positive Impact ☐  

Negative Impact ☐ 

No Impact  ☐ 

Evidence: 
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1 
 

COLLEGE LEVEL EVALUATIVE REPORT 2017-18 
 
1: LEADERSHIP AND QUALITY CULTURE 
HOW GOOD IS OUR LEADERSHIP AND APPROACH TO IMPROVEMENT? 
1.1 Governance and leadership of change 

• Governance and leadership  
• Developing a shared vision, values and aims 
• Planning for continuous improvement 

This indicator focuses on collaborative leadership at all levels to develop a shared vision for change and improvement. It considers how the college 
responds to influences both external and internal. This includes Section B on the Quality of the Student Experience in Code of Good Governance for 
Scotland’s Colleges and the Framework for Developing Strong and Effective College Students’ Associations. Planning for continuous improvement should 
be evidence-based and linked to effective self-evaluation. Leaders should ensure that the need for change is well understood and that the pace of change 
is appropriate to ensure the desired positive impact for learners. 
Theme 1.1 Challenge Questions 
Governance and leadership How does the Regional Board provide strategic support and challenge to secure high quality provision and ongoing 

improvement?  
What do we do very well/well? 
The Regional Board provides strategic support and challenge to secure high quality provision and 
ongoing improvement very well. 

• The Regional Board operates through clearly identified committee structures and terms of 
reference. 

• The AY2017-18 Curriculum and Quality Committee of the Regional Board undertook regular 
monitoring of data reports on student performance and activity and considered reports 
summarising student feedback. 

• The Regional Board has undertaken training and development in relation to the new quality 
framework. 

• The Regional Board monitors its own effectiveness through an established system of internal 
and external effectiveness review. 

• The Regional Board monitors its effectiveness on a regular basis through the Governance 
Steering Group. 

• The Regional Board engages well with the Students’ Association and student members of the 
Regional Board.  

Evidence 
• Strategic Plan 2018-2021 
• EREP 2017-18 
• Internal Audit Reports 
• Board Papers and Minutes 
• Steering Group Minutes 
• Minutes of Curriculum and Quality Committee 
• Records of Strategy Events 
• Plans and outputs of Board Strategy Days 
• Student Survey results 

 

What should we improve? 
• The Board should maintain a strong focus on College credit activity targets to assess risk 

and to ensure appropriate mitigating action is taken. 

Evidence 
• Credit target outturn for 2017-18 
• Correspondence with SFC 
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Governance and leadership How does the Regional Board assure itself that evaluation and enhancement reports are accurate and balanced? 
 

What do we do very well/well? 
The Regional Board assures itself well that evaluation and enhancement reports are accurate and 
balanced 

• The Regional Board is responsible for the approval of the Evaluation Report and 
Enhancement Plan (EREP) which is submitted to Education Scotland and the SFC. 

• The Regional Board invite Education Scotland and the SFC to present EREP endorsement 
statements to one of its meetings. 

• The Curriculum and Quality Committee monitors progress against the College Level 
Review Enhancement Plan. 
 

Evidence 
• Board Minutes 
• Minutes of Curriculum and Quality 

Committee 
 

 

What should we improve? 
•  

 

Evidence 
•  

Governance and leadership How does the Regional Board engage with staff, the Students’ Association and stakeholders to improve outcomes for 
learners? 

What do we do very well/well? 
The Regional Board engages well with staff, the Students’ Association and stakeholders to 
improve outcomes for learners  

• The Students’ Association is represented on each of the key Regional Board Committees 
and College Action Teams/Engagement Committees. 

• The Students’ Association makes a significant contribution to the Board’s  Annual 
November Strategy Event. 

• The Curriculum and Quality Committee receives an activity report on strategic and 
operational matters from the Students’ Association at each of its meetings. 
 

Evidence 
• Minutes of Curriculum and Quality 

Committee 
• Record of Strategy Events 
• Record of 2017-18 Stakeholder Events 
• Board Member attendance at College events 

 

What should we improve? 
• The Regional Board should develop a systematic plan for engaging with staff and external 

stakeholders. 
 

Evidence 
• Insufficient formal engagement with College 

staff 

Developing a shared vision, 
values and aims 

How do managers engage staff and the Students’ Association in the ongoing development of the College’s vision, aims 
and values? 

What do we do very well/well? 
Almost all support team managers work very well with both staff and the Students’ Association in 
the on-going development of the College’s vision, aims and values.   

Evidence 
• Support Team self-evaluation reports 
• College/SA collaborations  
• Action Team agendas and minutes 



   
 

3 
 

• Almost all support team managers actively engage, liaise and consult with staff across all 
centres and many teams.  

• Almost all Faculty and Curriculum Quality Managers engage very well with the Students’ 
Association in the College’s Vision, Aims and Values.  

• In most cases Faculty and Curriculum Quality Managers engage very well with the 
Students’ Association in supporting wider achievement opportunities.  

• All Faculty Managers liaise and consult very well with curriculum teams in developing and 
implementing the vision, priorities and values of the College and this creates an 
environment where new ideas and innovations can emerge.  For example, managers have 
regular review of curriculum objectives at team meetings, which are driven by the College’s 
Vision, Aims and Values. 

• The College supports new staff members very well and as part of the induction process, 
reference is made to the College’s Vision and Values and how these are applied across 
College. 

• The College’s Leadership Team, through an array of Actions Teams, consults on, and 
communicates, the aims, ambitions and activities of the College in its journey ‘towards 
excellence’ very well.  

  

• Equality Committee minutes 
• Student Representative training 
• Faculty Review evaluation reports 
• Student Engagement Enhancement Group 
• Programme Delivery Guidelines 
• CPD Records 
• Induction Programme 

 
 

What should we improve? (NC complete) 
• Managers in both Support and Curriculum teams should ensure that engagement with the 

Students’ Association is both meaningful and an efficient use of time for Association 
representatives.  

 

Evidence 
• Support Team self-evaluation reports 
• Faculty Review evaluation reports 

Planning for continuous 
improvement 

How do managers take account of local, regional and national priorities to develop College strategies?  

Managers take account, very well, of local regional and national priorities to develop College 
Strategies  

• The new Strategic Plan 2018-2021 ensures that it responds very well to local and national 
priorities, and sets out well-detailed ambitions that are linked to the College’s Regional 
Outcome Agreement.  

• College strategies are carefully planned and developed and links very well with its 
Strategic Plan and with national priorities.   

• Senior Managers have well established and very productive relationships with national and 
regional partners which ensures that the development of strategies and provision of 
services address regional and national outcomes.  

Evidence 
• Strategic Plan 2018-2021 
• CPA, CPP Aberdeenshire and RESG 

minutes 
• RSS 
• Website 
• EMSI data 
• CADP’s 
• Attendance lists from information sessions. 
• Team meetings and minutes 
• Regional Board meetings and minutes 
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• For example; the College has strong, collaborative relationships with partners through its 
on-going activities within Community Planning Aberdeen, Aberdeenshire Community 
Planning Partnership and the Regional Economic Strategy Group. 

• In addition; The Leadership and Management across all areas is strong and effective and 
through its Leadership Team, provides an excellent vehicle for communicating the 
College’s Vision & Values. 

• The Leadership Team monitors its own progress very well relating to Strategic Development, 
Collaboration and Scrutiny of performance against targets. 

• Curriculum teams reflect on priorities very well by taking an evidence-based approach using 
labour market intelligence when planning programmes. 

• Curriculum teams reflect very well on the Regional Skills Strategy as part of its curriculum 
planning. 

• Curriculum teams work very well together in developing annual Curriculum Area Development 
Plans and these form the basis for future curriculum developments.   

• Key College staff members reflect on priorities very well through attendance at regular local, 
regional and national meetings, and events with external stakeholders including those hosted 
by national, governing and awarding bodies.  

• For example; the work of the College’s Schools Liaison team through effective and collaborative 
approaches with partners such as SDS and both Local Authorities in Developing the Young 
Workforce agenda through delivery of Foundation Apprenticeships to schools in the Region.  

 

• SQA events  
• CDN meetings 
• Departmental procedures  
• Staff information hosted on COLIN Regional 

Board minutes 
• Community Planning Aberdeen LOIP 
• SDS Reports 
 

What should we improve? 
• The College should continue to deepen and strengthen relationships with employers 

through the delivery of the revised Business Development Strategy. 
• The sharing of information by some managers could be improved to ensure all staff are 

well informed of local, regional and national priorities. 
 

Evidence 
• Business Development Strategy 
• Refinement and sharing of EMSI Data 

Developing a shared vision, 
values and aims 

How well are staff and the Students’ Association involved in the process of change and planning for continuous 
improvement? 

What do we do very well/well? 
• The College has well-established and effective arrangements for engaging with staff and 

students in the ongoing development of its Towards Excellence theme. 
• The College works very well with the Students’ Association when planning for change that 

impacts on the students’ experience, ensuring that student opinions are considered 
throughout the academic year. 

• For example; the Quality Team liaise very well with the Students’ Association to discuss 
and review the process of change and improvement planning through meetings of the 

Evidence 
• Student Access and Support Review Report 
• Support for Learning Review Report 
• Action Team minutes 
• Support Team meeting minutes  
• Projects project plans 
• Peer-led Reviews 
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Student Engagement Enhancement Group to review student feedback throughout the 
academic session.   

• The Students’ Association is very well supported by the College and they engage very 
well with the principal and College managers.  The contribution of the Students’ 
Association is valued highly by College Management and learners have a significant 
influence on decision-making processes. 

• The College sets targets well for student satisfaction and where targets have not been 
achieved, action plans are implemented and conveyed to students. 

• Staff and the Students’ Association are very well involved in the process of changes and 
planning for continuous improvement.    

• Almost all support team managers actively engage, liaise and consult with staff across all 
centres and many teams.   

• For example; Support Team managers, through the internal review of student support 
services, has been highly effective in consulting, and engaging, with staff and students across 
all College centres.  

• Significant changes to student support services have consistently and extensively reflected 
the thoughts and ideas of both staff and students generated through many professional 
discussions. 

• The College’s Leadership Team, through an array of Actions Teams, consults on, and 
communicates very well, the aims, ambitions and activities of the College in its journey 
‘towards excellence’.   

• Curriculum teams engage very well with staff across all campuses and as a result, all staff 
clearly understand their individual roles in working toward continuous improvement. 

• The College in partnership with the Students’ Association undertake Focus Group sessions 
that help inform action planning for improvement. 

• Faculty and Curriculum Quality Managers support Class Representatives and Faculty 
Representatives very well and this ensures an effective means of enabling their contribution 
to the development of actions for improvement.     

• The Students’ Association in very well involved in the process of Peer-led Reviews in all 
campuses and this helps inform curriculum and support teams of any improvements required. 

• Campus Futures 
• Course Committee Meetings 
• Student Surveys 
• Focus Group feedback 
• Information and Technology and Technical 

Services self-evaluation report 
• Learning Enhancement Team self-

evaluation report 
 

What should we improve? 
• Managers could improve engagement by ensuring that any engagement with the Students’ 

Association is both meaningful and an efficient use of time for Association representatives.  
• Managers should also engage more fully with the Students’ Association to ensure that 

College ambitions to develop, jointly, approaches and initiatives for a mentally healthy 
College.  

Evidence 
• Minutes of meeting SA and College 

Managers 
• Development documents for Annual Priorities 

and Strategic Plan 
• Support Review reports 
• Care Curriculum Review report 



   
 

6 
 

Developing a shared vision, 
values and aims 

How do managers utilise the diversity of learner voices in planning for continuous improvement?  
 

What do we do very well/well? 
College managers utilise the diversity of the learner voice very well in planning for continuous 
improvement. 

• Students across most modes of delivery and all College centres are consulted very well 
with extensively when College managers have sought to review and improve support 
services for learners. 

• Business and Community Development (BCD) managers and staff routinely seek feedback 
from learners, employers and delivery partners to ensure the effectiveness of programmes. 

• The College has a well-established formal process of Lesson Observations in place, and as 
part of this process, student feedback is gathered very well and used to support continuous 
improvement.   

• Almost all curriculum staff utilise the diversity of the learner voice very well through 
feedback from Course Committee meetings, Learner Focus Groups, First Impression 
Survey data and Student Satisfaction and Engagement Surveys.   

• For example; Student-led focus groups [Peer-Led Reviews] are carried out very well and 
these provide a very effective means of gathering views from a wide range of students 
across all campuses.   

• In most cases curriculum teams have made good progress in further developing the role of 
Faculty and Class Representatives. 
 

Evidence 
• Student Access and Support Review Report  
• Support for Learning Review Report  
• BCD feedback information 
• Course Committee meetings 
• Focus Groups 
• Peer-Led Reviews 
• Student Surveys 
• Faculty Representatives 
• Class Representatives 
• Lesson Observations 
• Complaints 

What should we improve? 
• Although the learner voice is captured well, a few curriculum teams could involve the 

Students’ Association more in wide-ranging discussions around feedback that would 
support continuous improvement.   

 

Evidence 
• Faculty meetings 

Planning for continuous 
improvement 

How does the College’s strategies take account of the ambitions of DYW?   
 

What do we do very well/well? 
• The College has been proactively involved in improving the focus and prominence of 

DYW, its activities on Community Planning Partnerships, the Regional Economic Strategy 
Group and the DYWNES. 

• The College is an active member of the Regional Economic Strategy Group and has 
ensured that the ambitions of both the Regional Economic and Regional Skills Strategies 
are reflected well in its own activities. 

Evidence 
• CPA minutes 
• RESG minutes 
• Regional Economic Strategy 
• Regional Skills Strategy 
• Programmes of Study 
• Curriculum Area Development Plans 
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• The College, in partnership with SDS, has instigated the creation of a Regional Learning 
and Skills Partnership (RLSP) which, amongst other activities, drives further the ambitions 
of DYW regionally. 

• The College takes the ambitions of DYW into account very well and has well-established 
partnerships with SDS, Local Authorities, Schools and key stakeholders. 

• For example; the College leads on the DYW Regional Collaborative Group involving key 
stakeholders including SDS, LA’s, Universities, AGCC, SQA and SFC.  This group 
provides collaborative leadership and each partner has played a key role in identifying 
ways of delivering benefits to young people. This is achieved in several ways: 

• For example; The curriculum design has considered local labour market intelligence, requests 
from schools and pupils and College resources. 

• In addition; Courses are aimed at pupils in S4, 5 and 6 and are designed to support 
development of essential skills and knowledge required by employers through delivery of 
accredited awards ranging from NPAs, City and Guilds Awards, Foundation Apprenticeships, 
Skills for Work Awards and Highers. 

• The Schools Liaison Team have been involved in promotion activities at schools across the 
region since the start of the year, supporting schools very well in raising awareness of the 
opportunities with pupils and parents. 

• Two parental engagement events were held in March 2018, one at the Aberdeen City 
Campus and one at the Fraserburgh Campus.   Parents had the opportunity to discuss a 
variety of School Links provision to include Foundation Apprenticeships. 

• Partnership working with Schools 
• Links with the Local Authorities 
• 2+2 Degree Links 
• Curriculum Pathways 

What should we improve? 
• The College portfolio of School/College provision could be improved by identifying gaps in 

the provision as part of the Curriculum Review including the College’s STEM agenda. 
• As the RLSP remains in its infancy, an evaluation of its success in relation to the 

consolidation and furthering of DYW activity regionally should be undertaken once it has 
become more established.  

 

Evidence 
• Curriculum Review 
• STEM Developments 

Planning for continuous 
improvement 

How realistic and sufficiently stretching are targets at College and curriculum team levels?   
 

What do we do very well/well? 
• Almost all curriculum faculties do very well to meet enrolment targets and these are aligned 

to the targets agreed with Directors of Curriculum and the Senior Management Team [SMT] 
• In most cases, curriculum faculties do very well to meet their KPI targets and are reviewed 

throughout the academic year.    
 

Evidence 
• Curriculum planning 
• Planning Spreadsheets 
• Enrolment Data 
• SFC Benchmarking Data 
• KPI Data 
• Curriculum Performance Reviews 
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What should we improve? 
• Targets for Early Withdrawal could be improved if curriculum and support teams work 

closely together in identifying those students at risk after their enrolment.   
 

Evidence 
• Admissions Review 
• KPI Data 

1.2 Leadership of learning and teaching 
• Leadership for improvement of learning and teaching 
• Leadership of staff 
• Continuous professional development (CPD) 
• Learners leading learning 

This indicator relates to leadership for improving learning and teaching. It highlights the importance of professional commitment to improving pedagogy 
through a range of approaches to CLPL including collegiate working. It focuses on leadership which improves the learning experience and outcomes for 
learners through enabling them to lead their own learning. It identifies the importance of effective engagement with the Students’ Association (where 
appropriate) and learner representatives. 
Theme 1.2 Challenge Questions 
Leadership for improvement of 
learning and teaching 

How effective are College strategies for improving learning and teaching? 
How well are these communicated and understood by staff? 

What do we do well? 
• Strong and forward-thinking leadership conveys the importance of learner engagement 

very well and this has led to continuous improvements in almost all curriculum teams. 
• For example; Curriculum Performance Reviews for each school was held and this allowed 

promoted teaching staff to enable professional discussion on learner experience and 
outcomes.  

• In addition; All curriculum staff and leaders demonstrate very well a clear commitment to 
delivering and improving on high standards of learning.  

• Self-evaluation activities for all faculties are carried out very well and this helps to identify 
improvements required in learning and teaching. 

• For Example; faculty teams embrace a quality culture around reflective practice based on 
previous feedback from Course Committee Meetings and positive feedback from Lesson 
Observations are shared well across most faculties to inform improvement.    

• All curriculum teams contribute very well to following Programme Delivery Guidelines which 
support staff in identifying improvements of learning and teaching. 

• In many curriculum team's wider achievement and enhancement activities support 
improvements in learning and teaching and the student experience very well. 

• For Example; external observations by the Awarding Bodies highlight very well the 
exemplary approaches to integrated and contextualised learning and teaching and 
evidenced by candidate interviews.  

• Learners provide feedback and suggestions very well to staff in implementing 

Evidence 
• Programme Delivery Guidelines 
• Annual Programme Reviews 
• Lesson Observations 
• CPD Logs 
• Course Committee Minutes 
• EV Reports 
• Student Feedback 
• Wider Achievement Records 
• Focus Group meetings 
• Digital Futures Project 
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improvements to learning and teaching. 
• In almost all curriculum team’s digital strategies have helped to improve to the delivery of 

learning and teaching.   
 

What should we improve? 
• The use of digital technologies could be improved in a few areas that would help to improve 

current learning and teaching practices. 
 

Evidence 
• Digital Futures Project 

Leadership of staff How effective is planning for delivery of high-quality learning provision? 
 

What do we do well? 
Effective planning of high-quality learning provision is implemented very well across all curriculum 
teams through specialist facilities that support leaning and teaching, and high-quality learning 
materials. 

• An established approach for setting annual priorities, which are agreed, addressed and 
monitored by the College’s Leadership Team, assists all managers, with their teams, to 
plan the delivery of high-quality learning. 

• Effective planning is carried out very well by curriculum teams following self-evaluation and 
this helps to design the curriculum sequence of units for delivery, assessment schedules 
and discussed with students at Course Committee meetings. 

• For example; all curriculum teams plan new programmes very well and these are 
presented to the College’s Curriculum Advisory Panel for approval. 

• All curriculum teams communicate very well and meetings between Faculty Managers and 
Curriculum Quality Managers and staff, are well directed with SMART action points being 
discussed and agreed. 

• For example; all subject area staff meet regularly to ensure quality and consistency of 
subject delivery and reflect on their practices throughout the academic year. 

• All curriculum teams have well developed Annual Programme Reviews and feedback is 
provided to authors with a real focus on leaning and teaching. 

• In some cases, employers support curriculum teams well on curriculum design and this 
helps to contextualise the learning provision to what is expected in industry. 
 

Evidence 
• Schemes of Work 
• Lesson Plans 
• Assessment Schedules 
• Faculty Meetings 
• Quality Improvement Meetings 
• Annual Programme Reviews 
• Course Committee meetings 
• Guest Speakers 
• CAP Minutes 

What should we improve? 
• Curriculum teams could improve the planning for delivery of high-quality learning provision 

by involving the Students’ Association and Employers more in the planning process. 

Evidence 
• Industry Meetings 
• Students’ Association Meetings 
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Leadership of staff 
Continuous professional 
development (CPD) 

How effectively do managers communicate and collaborate to bring about improvement and enhancement in their 
areas of responsibility? 

What do we do well? 
• Directors of Curriculum communicate very well with staff through their monthly school 

briefings and seek suggestions for improvement. 
• This is particularly evident within the Leadership Team whereby Directors of Curriculum 

work together with their support peers to collaborate on, and address, quality-related 
matters. 

• Particularly effective support-related collaborations have included all internal support-
related reviews; the Admissions Review Implementation Group work; Digital Skills staff 
development programme and the development of the Equality Enhancement Plan. 

• The now-embedded use of digital tools such Microsoft Office 365 Teams has increased on-
line collaboration between curriculum teams well. This has been particularly evident during 
the various internal reviews.  

• Faculty Managers and Curriculum Quality Managers have a continual focus on areas 
requiring improvement and this is communication well to staff within teams through 
monitoring of student attendance, retention and achievement, and feedback from students. 

• All Faculty Managers and Curriculum Quality Managers support staff very well in 
supporting CPD opportunities in their subject area. 

• For example; CPD is planned very well and focuses on developing learning and teaching 
skills and the use of digital technology including the College’s Virtual Learning Environment. 

• New staff are supported very well by a range of induction activities as part of their induction 
process and this helps prepare new staff very well in the early stages of their career. 

 

Evidence 
• School Briefings 
• Leadership Minutes 
• Cross-College Meetings 
• Staff Inductions 
• CPD Records 
• KPI Data 
• Student Feedback 
• Sector Skills Council Requirements 
• VLE/Blackboard 

What should we improve? 
•  

 

• Evidence 
•  

Leadership of staff 
 

How well do managers provide effective leadership of staff to improve learning and teaching? 

What do we do well? 
• Faculty and Curriculum Quality Managers support staff very well to delivery improvements 

to learning and teaching. 
• For Example; regular meetings take place covering learning and teaching, moderation of 

subject units, Internal Verification and assessment decisions. 
• Faculty and Curriculum Quality Managers support all new staff very well through peer 

Evidence 
• Directors of Curriculum Meetings with their 

respective Faculty Managers 
• Faculty Meetings 
• Curriculum Team Meetings 
• Annual Programme Reviews 
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teaching and performance is discussed throughout the academic year. 
• For example; Faculty and Curriculum Quality Managers are very good at supporting and 

providing feedback to staff on the completion of Annual Programme Reviews and ensure 
any derived actions relating to learning and teaching are taken forward. 

• Faculty and Curriculum Managers have led the process of external verification very well and 
supported staff throughout this process. 

• For example; many areas of excellent practice were highlighted by the external verifiers in 
each subject area.  Feedback from students to external verifiers on the learning and 
teaching was very positive. 

 

• CPD Records 
• EV Reports 

What should we improve? 

•  
 

Evidence 

•  

Continuous professional 
development (CPD) 

How well do CPD arrangements support curriculum teams and individual staff to deliver improvements to learning and 
teaching? 

What do we do well? 
CPD arrangements support curriculum teams and individual staff very well to deliver 
improvements to learning and teaching through planned activities, internal, external and online 
courses and these are supported by the College’s Organisational Development team. 

• For example; programmes are in place to ensure staff have the essential skills, knowledge 
and where appropriate, qualifications, needed for their roles 

• The College supports its staff very well through an agreed number of CPD hours as part of 
their own continuous development. 

• College staff induction has been amended to ensure more time and support is provided for 
new staff 

• The College has in place a dedicated team of professional development tutors who provide 
ongoing support very well in the delivery of effective learning and teaching.  

• Staff who have been in post longer than two years are supported very well with their TQFE 
qualification and HN Assessor Awards. 

• An annual plan of CPD activity is created to support improvements in learning and teaching. 
• For example; Each year curriculum teams participate in the College Development Days and 

this allows cross-campus teams to get together to share good practice in learning and teaching 
• The Digital Futures project has supported staff very well by improving the skills of staff across 

the College in the use of digital tools to help improve learning and teaching 

Evidence 
• Training Programmes 
• Staff Qualifications,  
• Performance Indicators  
• HR Committee Reports.  
• Training Records. 
• CPD plans 
• Lesson Observations  
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• In almost all curriculum teams staff maintain strong links with their professional counterparts 
very well in industry and this allows them to keep up-to-date with their own specialisms. 

• The College’s Lesson Observations help to identify very well any development needs for 
teaching staff   

 

What should we improve? 
• CPD plans should be developed in line with new strategic objectives and annual priorities 

which should help to improve any gaps that appear in the delivery of learning and teaching. 
 

Evidence 
• Strategic Plan 2018-2021 

Learners leading learning How well do managers involve staff, learners and stakeholders, including learner representatives and employers to 
influence strategies for the development of learning and teaching? 

What do we do well? 
• Faculty and Curriculum Quality Managers involve staff and learners very well in future 

planning for their respective faculties through faculty meetings, focus groups and survey’s. 
• Curriculum staff work very well together on collaborative projects with students and this 

provides opportunities for peer observation and sharing of good practice.  
• In all curriculum teams Student Representatives attend Course Committee meetings and 

provide input into how learning and teaching can be developed. 
• In almost all cases curriculum teams engage very well with employers and external 

stakeholders in the future developments relating to their subject areas. These links directly 
inform curriculum developments, course content, pedagogy and future career opportunities. 

• Curriculum teams engage very well with university partners to ensure joint subject planning 
takes place. 

• For example; Subject specialist staff in Art & Design from both NESCol and RGU held 
meetings away from each institution to discuss course content of HN programmes. 

• In addition; Subject staff from the University of Aberdeen and NESCol hold their annual 
Lunch n Learn event and this helps teams to ensure there are seamless pathways for 
students progressing from College to University.     

• The Students’ Association undertakes peer-led reviews very well and are supported by 
curriculum teams to help influence developments in learning and teaching. 

 

Evidence 
• Course Committee Meetings 
• Annual Programme Reviews 
• Faculty Meetings 
• Focus Groups 
• Student Feedback 
• Guest Speakers 
• Industry-led projects 
• Articulation links 
• Peer-Led Reviews 
• Lunch n Learn Events 

What should we improve? 
• Employer engagement in some areas could be improved that would support the 

developments of learning and teaching to make it more relevant to industry needs. 
 

Evidence 
• Industry Involvement 



   
 

13 
 

1.3 Leadership of services to support learning 
• Leadership for improvement of services to support learning 
• Leadership of staff 
• Account of current and projected needs of learners 
• Internal arrangements for delivery of service to support learning 
• Continuous Professional Development (CPD) 
• Partnerships with other agencies 

This indicator focuses on the leadership of services to support learning. It recognises the importance of effective planning and provision of support 
services. It highlights the importance of curriculum and support teams working collaboratively together. It acknowledges the need for tailored partnership 
working arrangements with external stakeholders which inform improvement. It identifies the importance of effective engagement with the Students’ 
Association and learner representatives. 
Theme 1.3 Challenge Questions 
Leadership of services to 
support learning 

How do College strategies improve services to support learning?  How well are these communicated and understood by 
staff? 

What do we do very effectively/effectively? 
College strategies and approaches enable, very well, improvements to be made to services to 
support learning. 

• The College’s internal review process is well-embedded and promotes a philosophy of 
continuous improvement which is understood very well by staff. 

• The College has, during AY2017-18, undertaken several extensive support-related reviews 
aimed at improving services to support learning.  

• The College has also implemented significant changes to its approach to student 
admissions; changes which were prompted by an internal review undertaken earlier in the 
year.  

• Extensive consultations have been conducted with both staff and students to ensure that 
the outcomes of internal reviews are communicated and understood. 

• The membership of several of the College’s Action Teams comprises of curriculum and 
support managers as well as representatives of the SA. This assists the promotion of 
meaningful cross-college engagement for improving services to students.  

• The College’s Regional Board, SMT and Leadership Team are actively engaged in 
understanding and addressing how support for learning for particular ‘at risk’ groups e.g. 
SIMD10, care-experienced and disabled learners can be improved.  
 

Evidence 
• Student Access and Support Review report 
• Support for Learning Review report 
• Notes from Review consultations with staff 
• Admissions Review report 
• Minutes of the Admissions Review 

Implementation Group 
• Minutes of College Action Teams 
• Regional Board papers 
• SMT minutes 
• Leadership Team minutes 

What should we improve? 
• The College’s Access and Inclusion Strategy should be reviewed and updated to ensure 

that it adequately reflects the current and prospective needs of students and the evolving 
ambitions of the College. 

Evidence 
• Access and Inclusion Strategy 
• IT Strategy 
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• The College’s IT Strategy should reflect the College’s ambition to become more digitally 
inclusive.  

 
Leadership of services to 
support learning 
Internal arrangements for 
delivery of service to support 
learning 

How do managers plan for delivery of high quality services to support learning within all teams? 
 

What do we do very effectively/effectively? 
Almost all managers plan very effectively for the delivery of high-quality services to support 
learning.  

• College managers routinely hold team meetings and liaise with other managers, colleagues 
and students to plan the delivery of support services. 

• An established approach for setting annual priorities, which are agreed, addressed and 
monitored by the College’s Leadership Team, assists all managers, with their teams, to 
plan the delivery high quality services for students and other stakeholders. 

• Support Managers have successfully addressed many College priorities by planning 
changes to the way that services to support learning are delivered. 

• The College’s ‘Digital Futures’ initiative has assisted the planning of activities which enable 
both staff and students to enhance their digital skills and engage more fully in innovative 
approaches for learning, teaching and assessment.   

• Support Team Managers work closely with staff on planning and established planning 
cycles, such as those used by the Business Development and Quality Enhancement and 
Transition Teams, assist in progressing the delivery and improvement of services. 

• Self-evaluation processes for support teams are well-embedded and provide an effective 
mechanism for the supporting service improvements.  This is led very well by most support 
team managers. 
 

Evidence 
• Support Team meeting minutes 
• Annual Priorities (2017-18) 

o One-stop shop approach to student 
support 

o The creation of Student Advice Centres 
(SAC)  

o Support Team planning cycles 
o Digital Futures 

• Support Team self-evaluation reports 

What should we improve? 
• Self-evaluation processes and reporting within certain support teams could be more 

developed, thorough and meaningful.  
 

Evidence 
• Support Team self-evaluation reports 

 

Continuous Professional 
Development (CPD) 

How do managers communicate and collaborate to bring about improvement and enhancement? 

What do we do very effectively/effectively? 
For quality improvement and enhancement, most support team managers communicate and 

Evidence 
• Leadership Team meeting minutes 
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collaborate very effectively. 
• The College’s Leadership Team is particularly effective at promoting collaborative 

approaches and developing key initiatives between curriculum and support managers for 
improving services across College.  

• College managers have been particularly effective in support-related collaborations which 
have emanated from several internal reviews. 

• The Admissions Review Implementation Group work has been led, implemented and 
communicated well by several support and curriculum managers.  

• The College’s Action Teams, comprising support and curriculum managers, alongside SA 
representatives, have been particularly effective in progressing quality enhancement projects 
relating to an array of areas such as equality, IT and student support.  

• The now-embedded use of digital tools such Microsoft Office 365 Teams has increased on-
line collaboration between support managers significantly. This has been particularly evident 
during the various internal support services reviews.  

• The majority of support managers are well connected and communicate to staff essential 
information gained from groups, networks or communities of practice external to the College. 
  

• Internal Review reports 
• Action Team meeting minutes 
• Minutes of meetings from groups, networks 

and communities of practice. 
• Shared files on Microsoft Office 365 Teams 

 

What should we improve? 
• Some support team managers should ensure that regular meetings are held and scheduled 

with team members, particularly when service delivery is to be discussed. 
• Relevant papers should also be circulated in advance of such meetings to ensure that staff 

are have adequate to notice to prepare contributions to such meetings.  
 

Evidence 
• Support Team meeting schedules, minutes 

and agendas 

Leadership of staff How do managers provide effective leadership of staff to improve service delivery? 
What do we do very well/well? 
Most support team managers lead their teams very well when seeking to improve service delivery.   

• Managers proactively communicate and promote the values of the College and 
communicate and support team members to understand and share the strategic vision of the 
College. 

• Support team managers have established  
• Recommendations emanating from the internal review reports for support services have 

been very well communicated and implemented by all support managers directly impacted 
by the reviews. 

• The College’s Leadership Team is particularly effective and strong at supporting, through 
effective collaboration and collective leadership, positive organisational change in order to 
improve service delivery.  

• Leadership Team members have, over recent years, become increasingly involved in the 

Evidence 
• Support team minutes 
• Operational Plans 
• Annual Priorities updates 
• Project and planning documentation 
• Internal Review reports 
• Minutes of collaborative meetings e.g. 

Admissions Review Implementation Group.  
• Leadership Team minutes 
• Regional Board meeting minutes 
• Regional Board Strategy Event minutes  
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Regional Board’s Strategy Events and have, with increasing confidence and autonomy been 
able to lead on initiatives to improve services to students and other stakeholders. 
 

 

What should we improve? 
• Some support team managers should ensure that their approaches to leadership are entirely 

inclusive and extend fully and equitably across all teams regardless of campus location.  
 

Evidence 
• Staff feedback 
• Team agendas and minutes 

Account of current and projected 
needs of learners 

How do managers take account of current and projected needs of learners to plan services to support learning? 

What do we do very well/well? 
Most support team managers take account of the current and projected needs of learners very 
well when planning and improving services to support learning. 

• The internal reviews for support-related services were highly effective and inclusive in 
considering the views of significant numbers of learners across all main modes of delivery 
and all College centres.  

• College managers, including those from the SMT and Leadership Team, routinely meet with 
representatives from the SA to discuss, amongst other things, student needs and services 
to meet said needs. 

• Support Team Managers make regular and extensive use of student survey information to 
inform positive changes to service delivery.  

• Students’ Association representatives have been actively involved in the College’s ‘Campus 
Futures’ conversations and have been able to influence changes to service delivery across 
all main college centres.  

• Managers routinely seek student input on key College initiatives and services to ensure that 
the learner needs, current and evolving, are adequately captured when planning for service 
delivery change or improvement.  
 

Evidence 
• Support-related internal review reports 
• Support-related internal review outcomes 

e.g. SAC, whole-college model of support, 
etc. 

• Minutes of meeting with SA representatives 
• Minutes of Action Teams 
• Student surveys 
• Minutes of ‘Campus Futures’ conversations  
• VLE Project minutes 
• Student Focus Group minutes 

What should we improve? 
• A greater focus should be given, as a matter of priority, on understanding and responding to 

the existing and emerging mental health issues of current and prospective students.  
 
 
 
 

Evidence 
• Support-related internal review reports 
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Account of current and projected 
needs of learners 
Internal arrangements for delivery 
of service to support learning 

How do managers of curriculum and support service areas jointly plan and deliver services to support learning?  

What do we do very well/well? 
Support and curriculum team managers jointly plan and deliver very well the services to support 
learning. 

• Cross-team collaboration and joint planning between College managers has been 
particularly effective in several areas of College service delivery including admissions, 
support for learning and student support generally. 

• The collaborative and joint planning activities of College managers has also led to 
significant changes and improvements to other services to support learning including the 
VLE, BYOD, My NESCol and student funding.  

• Support and curriculum managers jointly and effectively plan activities aimed at supporting 
learners on sponsored and apprenticeship-related initiatives.  

• being implemented in terms of applications processes/procedures; admissions timelines; 
applicant interviews; internal/external communication; social media and services for 
prospective and continuing learners.    

• The initiation of College Action Teams has created greater opportunity for cross-team and 
cross-campus collaboration to plan and enhance services to students and other 
stakeholders. 

• Many of the aforementioned approaches proactively engage learners to ensure that joint 
planning and improvement activities are based on a clear understanding of student need. 
 

Evidence 
• Admissions Review Implementation Group 

minutes and action plan 
• Support-related internal review reports 
• Action Team minutes and action plans 
• Leadership Team minutes 
• IT-related projects 
• BYOD project 
• My NESCol project 
• VLE Project 
• Shell ‘Girls in Energy’ Initiative 

 

What should we improve? 
• The College should ensure that the impact of Action Teams is measured, understood and 

communicated more fully to the wider College.  
• A comprehensive evaluation, including stakeholder consultation, should be undertaken to 

establish the impact of the newly implemented approach to Admissions.  
 
 

Evidence 
• Admissions Review Implementation Group 

minutes 

Continuous Professional 
Development (CPD)  

How do CPD arrangements support staff to develop skills and approaches to meet the needs of all learners and deliver 
effective services? 

What do we do very effectively/effectively? 
CPD arrangements effectively support staff to meet the needs of learners and delivery effective 
services: 

• Digital Futures project has improved the skills of staff across the College. 

Evidence 
• Digital Skills programme 
• Learner Success Event feedback 
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• Whole–college approach to discussion of improvements to learner success. 
 

What should we improve? 
• The College should ensure, through annual CPD plans, that staff development is 

appropriately linked to strategic priorities. 
 

Evidence 
• Strategic Plan 2018-2021 

Account of current and projected 
needs of learners 

How do managers support and engage with learner representatives to improve services? 

What do we do very well/well? 
Support team managers both support and engage with learner representatives well. 

• SMT and Leadership Team representatives meet regularly with the SA President and Vice 
President to discuss, amongst other things, ways in which together the College and SA can 
improve services for students. 

• College managers and SA representatives have successfully completed, agreed and 
implemented NESCol’s first SA/College Partnership Agreement. 

• The SA is very well represented on both Action Teams and Engagement Groups and 
contributes constructively to discussions aimed at improving services for students. 

• SA representatives and learners have been extensively involved in discussions and 
consultations relating to the internal reviews of support services for students. The feedback 
gained from these discussions contributed significantly to the extensive changes made to 
these services.  

• Effective processes are in place to ensure that the Students’ Association contributes to the 
enhancements of the College quality approaches.  
 

Evidence 
• Minutes of meetings between VP Access 

and Partnerships and SA representatives 
• Minutes of meetings between Director of 

Student Access and Support and SA 
representatives 

• Action Team minutes 
• Quality Team self-evaluation report 

 

What should we improve? 
• Further consideration should be given by College managers to the volume of activity the SA 

is contributing to through the various Action Groups and the possible impact this is having 
on the SA’s ability to best serve students. 

• Some support teams need to engage more fully, and work more closely, with the Students’ 
Association. 

• The co-creation of improvement projects could be assisted further by enhanced levels of 
engagement with students via the Students’ Association.  

 
 
 

 

Evidence 
• BCD self-valuation report 
• ITAT self-evaluation report 
• Learner Enhancement self-evaluation report 
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Partnerships with other agencies How do managers engage with external stakeholders to review and plan services to support learning? 
 

What do we do very well/well? 
Support team managers engage well with external stakeholders when reviewing, planning and 
improving services to support learning. 

• Support team managers are well connected and regularly attend events, meetings and 
conferences which seek to improve experiences and outcomes for learners. 

• The College is a lead partner within the Regional economic Strategy Group and has been 
proactively involved in developing and delivering the requirements of Regional Skills 
Strategy. 

• The College is well represented within regional community planning partnerships and has 
become a lead partner in initiatives aimed at improving services to both regional learners 
and residents. 

• The College has long, well-established and effective links with both Aberdeen City and 
Aberdeenshire Councils and the 27 secondary schools within their purview. 

• The College has strong and effective links with local and regional employers which enables 
it to adapt services to both learner and employer need. 

 

Evidence 
• SFC-related meeting agenda and minutes 
• College Scotland agendas and minutes 
• College Development Network meeting 

agenda and minutes 
• Regional Economic Strategy Group minutes 
• Regional Skills Strategy 
• CPP agendas, minutes and papers 
• School-College Links  

 

What should we improve? 
• Relationships and activities with schools and employers could be enhanced further by 

stronger and more regular engagement.  
 

Evidence 
• ‘Campus Futures’ conversations 

1.4 Evaluation leading to improvement 
• Analysis and evaluation 
• Collaborative approaches to evaluation and data sharing 
• Impact on learners, success and achievements 

This indicator focuses on the effectiveness of leadership of evaluation arrangements and how they bring about improvement. It highlights the importance of 
partnership working. It emphasises the need for strong leadership and robust analysis of intelligence and data as essential features of effective continuous 
self-improvement. 
Theme 1.4 Challenge Questions 
Collaborative approaches to 
evaluation and data sharing 

How do managers engage learner representatives in evaluating curriculum and support services to influence and 
contribute to improvement?   

What do we do very well/well? 
Most support team managers engage learner representatives well when evaluating support 
services for improvement. 

Evidence 
• Support-related internal review reports 
• Action Team minutes 
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• Extensive engagement with learners and their SA representatives has been undertaken 
because of the College’s extensive internal review activity for support services. 

• Such activity and feedback from learners and their representatives has led to considerable 
change and improvement in services to support learning. 

• Support Team managers, through the College’s Action Teams, have provided new and 
more targeted opportunities to engage SA representatives in quality improvement for 
service delivery. 

• Faculty and Curriculum Quality Managers engage very well with learner representatives 
through the participation at meetings and through collaboration on the Student 
Engagement Enhancement Group. 

• For example; Feedback from Course Committee Meetings, Focus Groups and Annual 
Programme Reviews are gathered well that contribute to improvements in the curriculum 
areas. 

• Peer-Led reviews are carried out very well by members of the Students’ Association and 
feedback is used to enhance improvements in College resources and Learning and 
Teaching. 

• All curriculum teams review data relating to individual units [SARU] very well and these 
are incorporated into the Annual Programme Reviews to help inform actions that may be 
required.   

• Curriculum teams involve students very well in meeting with external verifiers and this 
allows impartial feedback on many aspects of course delivery.  Feedback from verifiers is 
very positive who have reported students are well supported in both academic and 
pastoral matters relating to their studies.   

• The College gathers feedback through its First Impression survey and Student Satisfaction 
survey very well and the results are disseminated across the College to inform 
improvements to provision and services.   

• The School Liaison Manager engages very well with learners through completion of end 
of year satisfaction questionnaires and these are shared with curriculum teams. 

• Formal Lesson Observations are well-embedded across the College and curriculum teams 
gather the feedback very well.  This gives learners the opportunity to highlight the positive 
parts of their lesson or any areas that require further improvement.  

• Course Committee Meetings 
• Focus Group Feedback 
• Peer-Led Reviews 
• Annual Programme Review 
• External Verification Reports 
• First Impression Survey 
• Student Satisfaction Survey 
• Lesson Observations 
• School Pupil Satisfaction Survey 

What should we improve? 
• Some managers should engage more fully and regularly with learner representatives in 

order to ensure opportunities for enhancing service delivery are maximised.  
• Some support teams should develop a wider, more impactful range of approaches to 

engage learners and their representatives.   

Evidence 
• Support team self-evaluation reports 
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Collaborative approaches to 
evaluation and data sharing 

How do managers lead the evaluation of provision and services in their areas of responsibility? 

What do we do very well/well?  
• Faculty and Curriculum Managers lead the evaluation of provision in their curriculum areas 

very well allocating responsibilities across teams and make arrangements to ensure all 
staff views are taken into account. 

• Strong quality processes are embedded across the College and managers lead the 
evaluation of provision and services very well. 

• For example; Support and Faculty Team self-evaluation templates are continually 
reviewed to reflect appropriate challenge questions, and these are supported by well 
developed exemplars to assist in the self-evaluation process. 

• Curriculum teams meet regularly to discuss programme delivery and to identify measures 
to improve the learning experience. 

• Managers use previous student performance information and trends well in analysing 
factors influencing outcomes and to plan for improvement.  

• For example; Internal Power BI reports with trend data have been designed to assist 
Curriculum Teams in the completion of Annual Programme Reviews and Faculty Reports. 

• Curriculum teams utilise EMSI reports very well to review and consider portfolio 
amendments as appropriate. 

• All teams make good use of the opportunity presented by the new quality arrangements, to 
focus on key processes in the evaluation system.  This has supported teams very well in 
making further enhancements to processes that will support evaluation and the sharing of 
good practice.  

 

Evidence 
• Self-Evaluation Templates 
• Student Feedback 
• Power BI Reports 
• KPI Data 
• EMSI Reports 
• New Quality Arrangements 

What should we improve? 

•  

Evidence 

•  
Impact on learners, success and 
achievements 

How do managers ensure evaluative processes lead to improved outcomes for learners? 
  

What do we do very well/well? 
• Managers use previous student performance information and trends well in analysing 

factors influencing outcomes and to plan for improvement. 
• All Faculty and Curriculum Quality Managers ensure enhancement plans from self-

evaluation activities are actioned throughout the academic year and this supports 
improvement for learners very well. 

Evidence 
• Enhancement Plans 
• First Impression Survey 
• Student Satisfaction Survey 
• Focus Group Feedback 
• Internal Audits 
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• All Faculty Managers and Curriculum Quality Managers use feedback for survey results 
very well to derive actions to improve the learner experience. 

• All Curriculum Quality Managers evaluate feedback from internal audits very well and 
address any actions to support improvement. 

• All Faculty Managers and Curriculum Quality Managers use feedback from external visits 
very well to share improvement across the faculty and address any actions to improve the 
learner experience. 

• Curriculum teams complete Annual Programme Reviews for each course three times a 
year and these evaluate course design and performance well against KPI targets and 
reviewed by managers. 

• In most cases managers analyse KPI trend data well to determine what areas are below 
targets and these are shared with curriculum teams. 

• For example; Subject units that are consistently below target are removed from the 
curriculum portfolio and replaced with another unit. 
 

• External Reports 
• Annual Programme Reviews 
• KPI Trend Data 
• SARU Data 

What should we improve? 
• A more detailed and robust analysis of processes used for KPI trends could be improved in 

some curriculum teams and compare with national benchmarking data. 
 

Evidence 
• KPI Trend Data 

Impact on learners, success and 
achievements 

How do managers maintain successful strategic partnerships which inform evaluation and lead to improvements in 
their areas of responsibility? 

What do we do very effectively/effectively? 
• All Faculty and Curriculum Quality Managers maintain very effective partnerships with 

university staff through regular meetings to review learner success. 
• For example; A Lunch and Learn event is held each year between College teaching staff 

and university staff to evaluate their programmes and this eases the transition of learners 
progressing to university.   

• Where Modern Apprenticeship programmes are offered, Curriculum Managers maintain 
very effective partnerships with the Business Development Team through effective 
communication that meets the needs of Skills Development Scotland [SDS]. 

• All Faculty and Curriculum Quality Managers and their staff communicate very effectively 
with the Schools Liaison team to support the transition for school pupils to College. 

• The Schools Liaison Manager maintains very effective strategic partnerships with external 
stakeholders which leads to improvement. 

• For example; There is a long-standing partnership agreement in place with both Local 

Evidence 
• University meetings 
• University Transition Days 
• Modern Apprenticeship Reports 
• School Liaison Meetings 
• Local Authority Partnership Meetings 
• School Planning Events 
• Awarding Body Visits 
• SQA Support and Design Team meetings 
• Prior Verification Submissions 
• EV Reports 
• CDN Minutes 
• NHS Meetings 
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Authorities and this ensures a varied provision of School/College programmes are offered.  
Regular collaborative planning meetings take place throughout the academic year with the 
Local Authorities and School representatives which helps to inform improvements. 

• All Faculty and Curriculum Quality Managers work very effectively with awarding bodies on 
prior verification, best practice and any actions arising from external visits that will lead to 
improvement. 

• Almost all managers have very effective partnerships with industry partners and these 
inform evaluation leading to improvement in their curriculum areas.   

• For example; The Creative Industry teams have very effective links with industry resulting 
in end of year exhibitions.  Feedback is gathered to help inform improvements the 
following academic year.   

• In some cases, managers engage very effectively with Sector Skills Councils and are 
involved in Strategic Workforce Development groups at Regional and national level. 

• For example; The Faculty Manager for Care is involved with NHS and the Early Learning 
Child Care Academy and the College Development Network group.    

 
 
What should we improve? 

•  

Evidence 

•  
Impact on learners, success and 
achievements 

How do managers use past, current and projected outcomes for learners to plan for improvement? 
 

What do we do very effectively/effectively? 
• Directors of Curriculum work with managers very effectively when setting targets and these 

are monitored throughout the academic year. 
• Key Performance Indicators and trend data over a three-year period are evaluated 

effectively in most teams and these have led to improvements in learner success. 
• All curriculum teams analyse SARU data to identify any units that may have poor success 

rates replace with alternative units. 
• For example; SARU data is analysed and if a unit is continually below a success rate of 

60%, curriculum teams will look to replace with a more appropriate unit. 
• The School Liaison Manager will analyse School/College trend data very effectively 

through its annual planning meetings with schools across the Region.  These meetings are 
used to inform adaptions to programmes that support improved outcomes. 
 

Evidence 
• Annual Reviews 
• Programmes of Study 
• KPI Data 
• National Benchmarking Data 
• Self-Evaluation Reports 
• Power BI 
• Faculty and Curriculum Meetings 
• Self-Evaluation Reports 
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What should we improve? 
• In some teams KPI’s could be improved through a more detailed and robust analysis of data 

to identify areas that require improvement and implement SMART objectives to support this. 
• Benchmarking data in some teams could be improved to inform performance against the 

national average. 
 

Evidence 
• KPI Data 
• Benchmarking Data 

Impact on learners, success and 
achievements 

How do managers direct and support staff to engage in evaluation to plan for improvement? 
 

What do we do very well/well 
• Faculty and Curriculum Quality Managers embrace a culture around reflective practice and 

evaluation very well and discussed throughout the academic year. 
• All managers review their provision very well through self-evaluation, survey results and 

internal reviews and these lead to improvements in almost all areas. 
• All managers engage very well with their staff in planning for improvement.   
• For example; All curriculum teams complete their Annual Programme Reviews three times 

a year and discuss course design, performance and achievement with Learner 
Representatives.  This helps inform improvements for the following academic year. 

Evidence 
• Team Meetings 
• Quality Support [SLQD] 
• Annual Programme Reviews 
• Self-Evaluation Templates 
• Focus Group Feedback 
• Quality Improvement Action Plans 
• Learner Feedback 
• Course Committee Meetings 
• Survey Results 

 
What should we improve? 

•   

Evidence 

•  
Impact on learners, success and 
achievements  

How are managers directed and supported to use corporate data to evaluate and plan for improvement? 

What do we do very well/well? 
• Most Support Team managers are directed and supported to use corporate data well in 

order to evaluate and plan for improvement. 
• All Support Team Managers review and evaluate their particular areas of service delivery 

through an established and ever-improving process of self-evaluation. 
• SMT and Leadership Team members regularly discuss reports, within their respective 

meetings, written by Support Team Managers and are based on corporate data. 
• The creation of College Action Teams has assisted Support Team Managers to focus on 

corporate data in order to plan for improvement. 
 

Evidence 
• Support Team self-evaluation reports 
• SMT meeting minutes and papers 
• Leadership Team meetings minutes and 

papers 
• Action Team minutes 

 

What should we improve? 
• Some support team self-evaluation reports could be more fully developed to reflect, more 

broadly, deeply and realistically, areas for improvement.  

Evidence 
• Support Team self-evaluation reports 



   
 

25 
 

• The College should consider developing a ‘live’ dashboard for support data which allows 
managers to take more immediate action in order to improve outcomes and experiences 
for students.  
 

• Support-related internal review reports 

Impact on learners, success 
and achievements  

How staff and learners engage in review and planning processes?   
 

What do we do very well/well?  
All curriculum staff and learners engage very well in the review and planning processes. 

• For example; Course Committee Meetings are held twice a year with learner 
representatives to support the evaluation of programmes, feedback on action points raised 
by learners and identify any further recommendations for improvement. 

• First Impression and Student Satisfaction Survey results are used very well to inform 
future planning. 

• For example; Focus Group meetings take place throughout the academic year and 
feedback from learners are then incorporated into the Annual Programme Reviews. 

• The College’s Students’ Association engage very well with academic teams through the 
Peer-Led Reviews and feedback is given to curriculum teams that may help inform future 
planning. 
 

Evidence 
• Course Committee Meetings 
• Annual Programme Reviews 
• Action Plans 
• First Impression Survey Results 
• Student Satisfaction Survey Results 
• Lesson Observation Reports 
• Peer-Led Reviews 

What should we improve? 

•  

Evidence 

•  

Impact on learners, success 
and achievements  

How do curriculum teams take account of DYW in evaluating and planning processes?   
 

What do we do very well/well?  
• Curriculum teams take account of DYW very well in evaluating and planning processes 

and all teams work closely with the School Liaison team when planning activity. 
• For example; Attendance at career events in schools allows school pupils to see the 

pathway from broader education into further and higher education and employment and 
the various exit points that are available as part of their learner journey. 

• Curriculum teams offer a broad range of School/College programmes that fully meet the 
DYW agenda ranging from taster programmes, Higher and Advanced Higher programmes, 
and programmes at S5 and S6 leading into Higher National qualifications. 

Evidence 
• School/College Activity 
• Career Events 
• DYW Regional Collaboration Group Meeting 
• Foundation Apprenticeships 
• School Liaison Meetings with City and Shire 

Schools 
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• For example; curriculum teams are offering a range of Foundation Apprenticeship 
programmes at Level 6 in support of the Scottish Governments DYW agenda. 

• All curriculum teams incorporate DYW activity into their planning process very well 
through well developed Curriculum Area Development Plans. 
 

What should we improve? 

•  

Evidence 

•  

Impact on learners, success 
and achievements  

How do managers engage schools and local authorities in evaluation and planning processes?   
 

What do we do very well/well?  
• The School Liaison Manager works very well with 29 schools across the Region in 

planning activity and working closely with curriculum teams to implement improvements 
agreed. 

• Faculty Managers and Curriculum Quality Managers work very well in planning the 
School/College provision supporting over 1300 school pupils each academic year. 

• Some curriculum teams engage well with schools in subject specific areas and this helps 
to inform the curriculum planning process. 

• For example; The Business team have forged links with Business and Tourism school 
teachers to share resources, teaching approaches and curriculum provision. 
 

Evidence 
• Curriculum Planning 
• School Visits 
• School Events 

What should we improve? 
• Engagement directly with a number of schools could be improved as part of the planning 

and evaluation process. 
 

Evidence 
• School Engagement 
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2: DELIVERY OF LEARNING AND SERVICES TO SUPPORT LEARNING 
HOW GOOD IS THE QUALITY OF THE PROVISION AND SERVICES WE DELIVER? 
2.1 Safeguarding and Child Protection  

• Arrangements for safeguarding and child protection 
This indicator focuses on colleges’ range of legislative duties and responsibilities in relation to safeguarding and child protection. It examines how well 
these arrangements are understood, communicated, implemented and reviewed including contributions made by learners. 
Theme 2.1 Challenge Questions 
Arrangements for Safeguarding 
and Child Protection 

How does the College adhere to national guidelines and legislation? 

What do we do very well/well?  
The College adheres to national guidelines and legislation well. 

• In line with legislative requirements, the College has developed and published a 
comprehensive and accessible safeguarding policy and procedure on its staff intranet 
COLIN.  

• Through the membership and the regular attendance of, a variety of national networks, 
relevant to Safeguarding and Child Protection, managers ensure that the College and its 
staff are routinely updated on related matters. 

• Through regular attendance at CoP events, conferences and meetings managers ensure 
that they keep abreast of, and update colleagues on, safeguarding and child protection 
matters.  
 

Evidence 
• Minutes and agendas of safeguarding and 

child protection-related events and 
meetings e.g. CDN CoP 

• Safeguarding Policy and Procedure 
 

What should we improve? 
• The College should ensure that its arrangements and action plan for corporate parenting 

are reviewed, revised and communicated throughout the College. 
  

Evidence 
• Corporate Parenting Plan 2016 

Arrangements for Safeguarding 
and Child Protection 

How are arrangements for safeguarding and child protection known and understood by staff and key stakeholders? 

What do we do very well/well?  
Arrangements for safeguarding and child protection are known and understood well by staff and 
key stakeholders. 

• Key information on safeguarding and child protection is available through, and routinely 
updated the College’s intranet, COLIN. 

• Information regarding safeguarding, child protection and key contacts is also available and 
displayed via the College’s plasma screens, posters, website, the College VLE and My 
NESCol. 

• All staff have undertaken mandatory training and understanding their obligations and the 

Evidence 
• Safeguarding information on COLIN 
• Internal marketing and communications 

material 
• CPD records 
• College website 
• Memoranda of Understanding 
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arrangements for managing disclosures and referrals.  
• Staff are confident in the arrangements and know where and when to seek advice. 
• Safeguarding and child protection arrangements are particularly strong within the Schools 

Liaison Team and clear procedures exist to ensure prompt responses to absences of pupils 
during engagement with College programmes. 

• Schools Liaison Team procedures relating to school pupils are published on COLIN and 
staff with direct contact with school pupils are briefed at the beginning of each academic 
year during the induction process. 

• School and Local Authority partners are aware of the College’s safeguarding and Child 
protection arrangements through co-signed memoranda of understanding. 

• Parents are informed of the College’s approaches to support and protect children through 
school information events and through a parent information area on the College’s website.  
 

What should we improve? 
• Greater and more routine awareness raising of safeguarding and child protection promoted 

through College team meetings. 
 

Evidence 
• Support Team self-evaluations 

Arrangements for Safeguarding 
and Child Protection 

How are arrangements for safeguarding and child protection developed, communicated, implemented, and reviewed 
to all staff and key stakeholders, including learners? 

What do we do very well/well?  
Arrangements for safeguarding and child protection are developed, communicated, implemented 
and reviewed well. 

• The College’s policy and procedures are available on-line via the College’s website and its 
staff intranet. 

• The College delivers mandatory safeguarding and child protection training sessions, with 
interactive examples to establish understanding, for all staff. 

• Mandatory and priority training for Safeguarding and Child Protection is delivered during all 
induction sessions for all new College staff. 

• Information on who to contact re. safeguarding and child protection is routinely promoted 
and is made available in different formats and at different places e.g. posters, plasma 
screens, COLIN. 

• The Safeguarding Team regularly attend training updates and reflect these in the 
mandatory training or updates for staff.  

 

Evidence 
• Staff CPD records 
• Policy and procedures on website and 

COLIN 
 

What should we improve? 
• The College should ensure that staff routinely read, discuss and understand procedures by 

incorporating them more frequently within team meetings. 

Evidence 
• Support Team self-evaluation reports 
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Arrangements for Safeguarding 
and Child Protection 

How do staff take account of the views and experiences of learners in developing approaches to safeguarding and 
child protection? 

What do we do very well/well?  
Staff take account of learner views and experiences in developing approaches to safeguarding and 
child protection well. 

• Those specifically responsible for Safeguarding and Child Protection routinely collect 
feedback from students and ensure it is considered when procedures are reviewed and 
updated. 

• The Schools Liaison Team routinely consult with partner schools and local authorities on 
safeguarding and child protection matters and pupil and parental feedback can be 
exchanged through such discussions, particularly when developing memoranda of 
understanding. 
 

Evidence 
• Updates to procedures 
• Memoranda of Understanding 

What should we improve? 
• The College should engage more fully with learners and their representatives when 

reviewing its approaches to safeguarding and child protection. 
 

Evidence 
• Self-evaluation reports 

2.2 Curriculum 
• Rationale, design and development of the curriculum 
• Appropriate and effectiveness of the curriculum 
• Skills for learning work and life  
• Learning pathways 

 
Theme 2.2 Challenge Questions 
Curriculum   
 

How do curriculum staff provide learners with opportunities to plan and personalise their own learning? 

What do we do very well/well? 
• All curriculum teams provide learners with opportunities to plan and personalise their own 

learning well through open discussions with staff on the best sequence of delivery and 
through flexible assessment opportunities. 

• For example; In Computing, live project briefs are agreed between learners and employers 
and then presented to the client throughout the duration of the project. 

• In addition, where a learner has enrolled onto a programme having already achieved a 
given subject, curriculum teams will ensure that learners are given optional units to select 
from.       

Evidence 
• Schemes of Work 
• Assessment Schedules 
• Programmes of Study 
• Gender Equality Report 
• Lesson Observations 
• Course Committee Meetings 
• Graded Unit Projects 
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• All curriculum teams adopt learner-centred approaches well to ensure a level of 
differentiation and personalisation of learning to meet individual needs. 

• For example; Event Management students have organised a series of events throughout 
the academic year and negotiated with Tourism staff.  This allows learners the opportunity 
to develop, consolidate and deepen their knowledge, understanding and skills relevant to 
their programme of study. 

• In some curriculum teams where VRQ qualifications are available, they enable learners to 
personalise their learning and assessment opportunities very well to suit their individual 
needs for knowledge evidence. 

• All curriculum teams who offer HN qualifications give learners the opportunity to undertake 
a Graded Unit Project and this allows learners to choose topics that interest them and to 
research and develop their ideas. 
 

What should we improve? 

•  

Evidence 

•  

Curriculum   
 

How do curriculum staff ensure all learners gain relevant and appropriate levels of knowledge and skills? 

What do we do very well/well? 
• All curriculum teams have in place an extensive and appropriate range of programmes that 

support academic progression very well through SCQF levels 2 to 8 and these are offered 
across all campuses.   

• All Curriculum teams have well-established recruitment and selection practices in place 
and this ensures that learners' access programmes with the appropriate skills and 
knowledge, and this allows learners to be placed on the appropriate level of course. 

• Curriculum teams have appropriately qualified teaching staff who bring industry 
experience, and this supports learners very well in gaining the knowledge and skills 
required as they progress through their chosen programme.  

• A balance of practical and knowledge-based subject units ensure programmes are very 
well balanced. 

• Curriculum teams have very well-established arrangements in place that give learners, the 
opportunity to undertake work placements and these are supplemented across all subject 
areas by the development of real-life learning projects and significant growth in the use of 
enterprise activities. 

• For example; In Computing, learners have an opportunity to work on the College’s Student 
Help Desk which supports all programmes involved on the College’s BYOD initiative.  This 
allows learners to put into practice what has been covered in their subject units.      

Evidence 
• Student Application Management System 
• Progression Routes 
• Standardisation and Verification Minutes 
• Student Survey Results 
• Annual Programme Reviews 
• Course Committee Minutes 
• CPD Records 
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What should we improve? 

•  

Evidence 

•  

Curriculum   
 

How do staff incorporate the views of learners to plan and improve the curriculum? 

What do we do very well/well? 
• All curriculum teams plan carefully for the renewal of their curriculum areas and ensure 

any qualifications are updated to reflect any developments by awarding bodies. 
• Curriculum teams incorporate the views of learners very well in action plans for 

improvement through information gained at meetings throughout the academic year. 
• For example; Course Committee Meetings are held twice a year and are attended by 

teaching staff and learner representatives to discuss the curriculum and what could be 
improved. 

• Focus Groups are carried out throughout the academic year and the views of learners are 
considered very well and passed to curriculum teams to action.  Feedback is then given to 
learners on what action has been taken.   

• Programmes of Study are reviewed very well by curriculum teams and based on learner 
feedback, help to inform changes to the curriculum. 

• For example; Because of feedback from learners, a Preparation for HN Studies unit was 
developed and delivered to those studying the NC Travel and Tourism programme, and 
covered study skills, research skills, report and essay writing to build confidence for 
progression. 
 

Evidence 
•  Course Committee Meetings 
• Programmes of Study 
• Focus Groups 
• Lesson Observations 
• Student Surveys 
• Annual Programme Reviews 
• Faculty Reviews 
• Curriculum Area Development Plans 

What should we improve? 

•  

Evidence 

•  

Curriculum   How do staff plan delivery of skills for learning, life and work to enable learners to attain and achieve more widely? 
 

What do we do very well/well? 
• All Curriculum teams plan the delivery of key essential skills very well by ensuring that all 

programmes are designed to incorporate skills for learning, life and work and to provide 
progression opportunities into Higher Education or employment. 

• For example; some curriculum teams give learners the opportunity to participate in local 
and national competitions and active work placement opportunities as part of their 
programme.  

• Curriculum teams make good use of client-led initiated projects very well and these 
provide realistic work scenarios for learners. 

Evidence 
• Programmes of Study 
• Contextualised Learning 
• Programme Delivery Guidelines 
• World Skills Competitions 
• Unit Overviews 
• Silver Note Awards. 
• Hair & Beauty Salons 
• Gate 63 and Quick Byte 
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• For example; In Creative Industries, the Silver Note project encourages collaborative work 
involving cross-college learners and has won acclaim and awards. 

• Where learners are not ready to take up client-led projects or are on introductory 
programmes curriculum teams support them very well by giving learners the opportunity to 
gain skills for learning, life and work through well-equipped realistic working environments 
within College. 

• For example; Learners who are studying Hospitality and Hair & Beauty will work with 
clients in our well-equipped Gate 63/Quick Byte restaurants, or our Hair & Beauty Salons.  
In addition, Music students are given the opportunity to perform at live events both in and 
out of college, and many will undertake charity fundraising events to support the local 
community.     

• Curriculum teams include Personal Development Planning units as part of the portfolio and 
allows learners to plan very well for the next phase of their learner journey.   

• Curriculum teams have in place diverse assessment arrangements and these are used 
very well to allow learners the opportunity to develop a wide range of skills. 

• Curriculum teams contextualise their vocational area very well in the delivery of core skills 
and this helps to increase the relevance of skills that will support learners as they progress 
through their studies. 

• Curriculum teams ensure that learners are supported very well in making good use of self-
directed learning activities to develop independence, confidence and skills for planning and 
managing their own learning. 

• For example, across all Creative Industry programmes, learners make good use of project 
and production activities to develop self-reliance and skills for working with others.  In 
addition, learners will put together internal exhibitions to promote their achievements at the 
end of the academic year and these are well attended by the public. 
 

• Annual Programme Reviews 
• Student Feedback 
• Client-Led Projects 
• Course Overviews 
• EV Feedback 

 

What should we improve? Evidence 

Appropriate and effectiveness of 
the curriculum 
 

How do curriculum teams take account of national priorities and DYW to plan the curriculum?  

What do we do very well/well? 
• Curriculum design is influenced by national priorities and curriculum teams consider the 

impact these have and what needs to be considered going forward, and curriculum teams 
incorporate DYW activity very well when developing their Curriculum Area Development 
Plans. 

Evidence 
• School Liaison Portfolio 
• Curriculum Area Development Plans 
• School Engagement 
• DYW  
• SDS 
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• All Curriculum teams engage very well with the Schools Liaison team when planning their 
curriculum, and in supporting the DYW agenda, it has led to almost 40 schools across the 
region gaining College experience away from school. 

• For example; Curriculum teams offer an extensive of Senior Phase programmes including 
Foundation Apprenticeships and these offer full progression opportunities for school pupils 
to extend their study onto NC or HN where appropriate.   
 

• School Career Events 

What should we improve? 

•  

Evidence 

•  
Appropriate and effectiveness of 
the curriculum 
 

How do curriculum teams utilise labour market information (LMI) to plan the curriculum? 
 

What do we do very well/well? 
• The College has in place effective arrangements for the design and development of its 

curriculum and all teams offer a range of provision very well based on their analysis of a 
range of data. 

• For example; Curriculum teams make use of the Economic Modelling Software [EMSI] 
reports well to inform curriculum planning to help meet local industry needs.  
Consideration is given to DYW and SDS strategies that may influence their curriculum 
portfolio.  These are evaluated at the end of each academic year.   

• As part of the Curriculum Planning process, curriculum teams consider changes to their 
portfolio based on Regional trends resulting from the Regional Skills Strategy. 
 

Evidence 
• .EMSI Data 
• DYW and SDS Initiatives 
• Curriculum Area Development Plans 
• Annual Programme Reviews 
• Regional Skills Assessments 

What should we improve? 
• In some curriculum teams a more robust approach to analysing Labour Market Intelligence 

could help improve the curriculum planning process. 
 

Evidence 
• EMSI Data 
• SDS Regional Data 

Appropriate and effectiveness of 
the curriculum 
 

How do curriculum teams elicit and incorporate the views of employers and industry stakeholders to improve the 
curriculum? 

What do we do very well/well? 
• Curriculum teams engage very well with industry, stakeholders, employers, charities and 

voluntary sectors, and all curriculum teams evidence a wide range of activities, projects 
and interventions to support curriculum planning, learning and teaching. 

• For example; In some areas, local professionals and employers’ delivery lectures, set live 
projects and provide feedback to staff where appropriate. 

Evidence 
• Course Committee Meetings 
• Work Placement Records 
• Employer Feedback 
• End of Year Exhibitions 
• Awarding Body Involvement 
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• Curriculum teams involve employers and stakeholders very well in Course Committee 
Meetings, seeking the views on current delivery and any potential changes to the 
curriculum in the future. 

• In many curriculum teams, work placements are arranged and carried very well in 
collaboration with employers.  This has allowed learners to be assessed in the workplace 
and feedback is given to both learner and employer.  Employer views are also sought on 
how the curriculum could be improved. 

• For example; In Creative Industries employers and stakeholders are invited to exhibitions 
and performances at the end of each academic year to discuss performance and to 
identify where improvements can be made.   

• Curriculum staff play a significant role as subject consultants and members of SQA 
Support teams and other awarding bodies and the knowledge gained from participation is 
incorporated very well into the curriculum planning process. 

• Curriculum teams engage very well with university partners in looking for ways to improve 
the curriculum.  Meetings are held throughout the academic year and data is shared on 
subjects are performing well and subjects that require further improvement.  
 

• External Verification Feedback 
• Degree Progression Links 

What should we improve? 

•  

Evidence 

•  
Appropriate and effectiveness of 
the curriculum 
 

How do curriculum teams incorporate and plan work-based learning activities to develop employability? 

What do we do very well/well? 
Curriculum teams engage very well in curriculum planning and development. 

• Almost all curriculum programmes have a large practical element which provide 
opportunities to develop work-based learning activities and these prepare learners very 
well for the workplace.  Where there are no work-based learning opportunities for learners, 
teams provide learners with the opportunity to undertake voluntary work.  

• For example; Hospitality students are given the opportunity to participate in a real working 
environment with events that include Stakeholder Dinners in the Training Restaurant and 
Themed evenings that are open to the public.  This allows students to gain real practical 
employability skills that will prepare them for the work of work. 

• In addition, HN Event Management students will organise Themed evenings throughout 
the academic year and helps to develop their employability skills as well as give learners 
good practical experience.  

Evidence 
• Stakeholder Feedback 
• Programmes of Study 
• Schemes of Work 
• Annual Programme Reviews 
• Programme Delivery Guidelines 
• Course and Unit Overviews 
• Lesson Plans. 
• Foundation Apprenticeships 
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• Many teams deliver the Foundation Apprenticeship frameworks to school pupils as part of 
the DYW agenda and curriculum teams engage very well when setting out the work-
based element of the framework.   

• For example; curriculum teams will liaise with employers in setting the work-based learning 
activities for the second year of the FA and these are assessed in the workplace and give 
learners opportunities to develop meaningful employability skills. 
 

What should we improve? 
• A small number of curriculum teams could improve employability skills within their 

curriculum areas by exploring all the options that are available through the Work Placement 
Standards Guidelines produced by the Scottish Funding Council. 
 

Evidence 
• Work Placement Standards 

Appropriate and effectiveness of 
the curriculum 
 

How do curriculum teams incorporate and plan development of employability skills within the curriculum?   

What do we do very well/well? 
• Curriculum teams have in place very effective arrangements that enable learners to 

acquire knowledge, understanding and skills and these prepare learners very well for 
employment. 

• For example; almost all learners play an active role in developing opportunities for further 
learning, such as work placements, industry visits and voluntary work.  This enhances their 
learning and improves their employability skills and feedback is very positive.    

• In addition; The College offers a range of activity that compliments and adds value to 
course requirements learning in simulated work environments and enterprise activities in 
collaboration with Elevator.  

• All curriculum teams ensure that employability skills are incorporated into their curriculum 
areas and are highlighted very well in course unit and overview planning documents. 

• Student Satisfaction data show high levels of satisfaction across all teams in supporting 
learners in developing knowledge and skills for the workplace. 

• Curriculum teams ensure that programmes are balanced between vocational specific 
qualifications and subjects, and core and essential skills with most teams offering 
placement opportunities for learners to develop their employability skills.  Feedback from 
employers is very positive.  

•  Curriculum teams engage very well with partner organisations that provide learners with 
incentives to develop employability skills which may lead to potential employment.  

Evidence 
• Course Overviews 
• Unit Overviews 
• Annual Programme Reviews 
• Schemes of work 
• Programme Delivery Guidelines 
• Work Placement Records 
• Simulated Learning Environments 
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• For example; Foundation Apprenticeships are offered to senior phase school pupils in a 
number of frameworks and this gives pupils the opportunity to undertake work-based 
learning when they enter year 2 of the apprenticeship.  
 

What should we improve? 
• A small number of curriculum teams could improve employability skills within their 

curriculum areas by exploring the options that are available through the Work Placement 
Standards guidelines produced by the Scottish Funding Council. 
 

Evidence 
•  

Appropriate and effectiveness of 
the curriculum 
 

How do curriculum teams incorporate and plan essential skills, including career management skills (CMS), to support 
employability and progression to further learning?  

What do we do very well/well? 
• Through the Course and Unit Overviews, all curriculum teams signpost very well 

employability and progression opportunities that support learners as part of their learning 
journey.  

• Many curriculum teams engage well with industry and invite guest speakers into the 
classroom to discuss the opportunities available to learners when considering their next 
step. 

• For example; In the Business team CIMA and ACCA have delivered presentations to 
learners highlighting the opportunities that exist once they complete their qualification.    

• Programme Delivery Guidelines incorporate very well Essential and Core Skills and 
curriculum teams ensure these are planned in all subjects.  Student Satisfaction Data 
shows high levels of satisfaction across all teams where they are gaining the skills 
necessary to progress into further study or into employment. 

• The College holds a careers event each year where employers, universities and 
professional associations provide information and guidance to learners who are thinking 
about their next step.  

• Curriculum teams promote and develop transferable employability skills very well and are 
reflected in Schemes of Work and Lesson Planning.  

• Curriculum teams work very well in partnership with universities that support progression 
into Higher Education and almost all HND learners progressing to a third year of a degree 
programme.   

 

Evidence 
• Student Satisfaction Survey 
• Programmes of Study 
• Programme Delivery Guidelines 
• Course Overviews 
• Subject Unit Overviews 
• Guest Speakers 
• Careers Events 
• Schemes of Work 
• Lesson Observations 
• Teaching Materials 
• Articulation Arrangements 
• Course Committee Meetings 

What should we improve? 

•  

Evidence 

•  
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Appropriate and effectiveness of 
the curriculum 
 

How do curriculum teams plan and participate in CPD activities to ensure currency of knowledge of industry and 
professional practice?  

What do we do very well/well? 
Curriculum teams plan and participate very well in CPD activities to meet College, Sector Skills 
Council, Awarding Body and Qualification requirements. 

• For example; Staff will discuss required training needs and CPD requirements during their 
one-to-one I-Con training.  All curriculum staff undertake mandatory training that will 
incorporate a minimum of 36 hours activity. 

• Curriculum staff have engaged very well in Staff Development Days and this has allowed 
teams to share good practice and discuss standardisation across all campuses. 

• Many curriculum teams engage very well in SQA Subject Area Development Groups and 
this helps inform their teams of any developments that are taking place.    
 

Evidence 
• CPD Logs 
• EQA Reports 
• I-Con Records 
• SQA Subject Groups 

What should we improve? 

•  

Evidence 

•  
 

2.3 Learning Teaching and Assessment  
• Learning and engagement  
• Teaching  
• Assessment  
• Evaluation of the learning experience 

Theme 2.3 Challenge Questions 
Learning, Teaching and 
Assessment  

How do curriculum teams motivate and engage learners in enhancing their own learning? 

What do we do very well/well? 
All curriculum teams motivate and engage learners very well by providing a varied and learner-
centred approach to learning and feedback is very positive in almost all areas. 

• Curriculum teams engage learners very well through the provision of wider achievement 
opportunities and this helps to enhance the learning experience.   

• Curriculum teams work well with learners to plan for learning by providing topic choices, 
group work and where appropriate, staff will receive feedback at the end of the lesson to 
determine what worked well and what could be improved.  Informal feedback is also given 
to staff throughout the academic year and where necessary, changes are made to 
enhance the experience.  

 Evidence 
• Student Satisfaction Survey Results 
• Focus Groups 
• Lesson Planning 
• Wider Achievement Events 
• Lesson Observation Feedback 
• Teaching Materials 
• Events 
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• Curriculum teams contextualise learning activities very well and this helps promote learner 
understanding and enhances the learner experience.  

• All curriculum staff use a wide range of teaching approaches very well and this supports 
learners in developing the skills, knowledge and understanding to engage in the subject 
area. 

• For example; Engagement levels in Learning Opportunities is very effective through 
enhanced activities that include the College’s Breakfast Club and NESCol’s Got Talent end 
of year show. 

• All curriculum teams engage well with learners in providing useful and encouraging 
feedback on their performance and where necessary, providing guidance on what needs to 
be improved. 

• Curriculum staff use their subject knowledge very well to motivate and engage learners. 
• For example; some part-time staff who work in industry can link subjects to their own 

experience of working in industry and this enhances the learning experience. 
• In some curriculum teams, staff engage well with learners by encouraging peer learning in 

the classroom. 
    

What should we improve? 
• The learner experience could be further improved by encouraging peer learning across all 

curriculum teams. 

Evidence 
• Lesson Observation Feedback 

Learning, Teaching and 
Assessment  

How do teachers use resources and digital technologies to support and enhance purposeful learning? 

What do we do very well/well? 
• Curriculum teams make very good use of high-quality resources across all its campuses, 

and staff engage very well with learners to support the development of skills required to 
enhance the learning experience.  

• For example, curriculum staff make very good use of the College’s excellent realistic 
working environments including state-of-the-art facilities in TV, Radio, Music and 
Performing Arts, Hair & Beauty Salons and the College’s Gate 63 Training Restaurant.  
These help to support and enhance the learning experience. 

• In addition, curriculum staff support learners well in other subject areas through the 
excellent resources in our STEM subject areas. 

• Curriculum teams support and enhance the learning experience very well by utilising two 
showcase classrooms and feedback from staff and students is very positive. 

• Curriculum staff are skilled and confident in the use of digital technology and engage very 
well with learners in making lessons relevant and interesting. 

Evidence 
• College Resources 
• Showcase Classrooms 
• Virtual Learning Environment 
• Online Resources 
• Lesson Observations 
• Turnitin 
• Digital Futures Project 
• Student Feedback 
• Course Committee Meetings 
• External Verification Feedback 
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• Curriculum teams use resources and digital tools very well during the teaching process to 
engage learners and provide access to digital resources 24/7. 

• For example; Online resources and e-portfolios are used very well to support and 
enhance learning in hairdressing and beauty therapy.  This supports learners through their 
BYOD programme and reduces the need for paper portfolios. 

• Curriculum teams use Turnitin across all teams very well to reduce the need for paper-
based assessment submissions.  

• Curriculum teams have engaged very well with the Digital Futures team to help identify 
the range of digital tools that is available to help support any further enhancements to 
learning. 
 

What should we improve? 

•  

Evidence 

•  

Learning, Teaching and 
Assessment  

How do curriculum teams support learners to develop the skills they need to help them attain, achieve and progress 
to a positive destination? 

What do we do very well/well? 
• Programme design is very well planned to support learners to engage in many activities to 

develop their knowledge and skills for further study or employment. 
• Essential skill development is planned very well and supports vocational skill development 

to help attainment, achievement and progression. 
• Curriculum teams consider very well, the individual needs of learners when setting 

activities and these activities support learners where required. 
• Additional Learning Support is provided well to support learners’ attainment and progress 

in the faculty. 
• Curriculum teams have engaged well with academic guidance staff in supporting non-

advanced students and has provided a good foundation in developing the skills required to 
progress to work or higher level of study.  
 

Evidence 
•  Programmes of Study 
• Course and Unit Overviews 
• Progression Pathways 
• Additional Learning Support Needs 

What should we improve? 

•  

Evidence 

•  

Learning, Teaching and 
Assessment  

How do curriculum teams support learners to influence their own learning and set goals to improve? 
 

What do we do very well/well? Evidence 
• Individual Learning Plans 
• Unit Summary of Achievements 



   
 

40 
 

• Curriculum teams provide learners with opportunities to influence their own learning very 
well through regular progress reviews.  Staff meet with learners to discuss progress and 
record any subsequent actions required to achieve their goals. 

• For example; staff make very good use of individual progress reviews with lower level 
students through Individual Learning Plans that support learners throughout their academic 
year. 

• Curriculum teams support their learners very well at HN level through project-based 
assessments where progress reports are updated throughout the project.  Regular 
meetings with staff allows for learners to reflect on what they have achieved to date, and to 
identify ways I which they could improve what is being asked of them.    
 

• Progress Reviews 
 

What should we improve? 

•  
 

Evidence 

•  

Learning, Teaching and 
Assessment  

How do staff use teaching approaches which meet individual learning needs? 
 

What do we do very well/well 
• Curriculum staff plan lessons very well and use a wide range of effective teaching 

approaches to ensure learners needs are being met. 
• For example; Curriculum staff use the needs assessment reports provided by the student 

services team very well to inform teaching approaches required to support learner needs 
and adapt these when required. 

• Effective planning is carried out very well by curriculum staff and this ensures programme 
aims are met and learning activities take account of learners’ interests, needs and prior 
learning achievements. 

• Curriculum staff provide effective feedback very well to learners and set learning and 
achievement goals. 

• For example; Curriculum staff make very good use of Gradebook for tracking and 
informing learners on progress. 

• Curriculum teams gather feedback from learners very well and this informs approaches to 
teaching. Feedback is given both formal and informal and changes are made to improve 
deliver. 

•  For example; Student Survey results demonstrate that most learners felt staff used 
teaching approaches very well to support learning.     
 

Evidence 
• Needs Assessment Reports 
• Student Satisfaction Surveys 
• Course Committee Meetings 
• Annual Programme Reviews 
• KPI Data for Subject Units 

What should we improve? Evidence 



   
 

41 
 

•  •  

Learning, Teaching and 
Assessment  

How do staff use questioning strategies to enhance the learning experience and promote further learning? 

What do we do very effectively/effectively? 
• Questioning techniques to gauge the learners’ understanding of subjects is used well by 

most curriculum staff who combine whole class exposition with small group and one-to-one 
coaching based on a questioning approach to learning. 

• For example; Lesson Observation reports highlight that most staff use questioning 
techniques effectively in class and this ensures learners are making progress in their 
learning and understanding. 

• The College has very effective arrangements in place for any new staff and support staff 
very well in the use of questioning techniques as part of their induction process.   
 

Evidence 
• Lesson Observations 
• Lesson Planning 
• Schemes of Work 
• Programme Delivery Guidelines 

What should we improve? 

• Some staff could improve questioning techniques to inform whether objectives have been 
met as part of the learning experience 

Evidence 

• Lesson Observations 

Learning, Teaching and 
Assessment  

How do curriculum teams support assessment approaches to meet the needs of all their learners? 
 

What do we do very well/well? 
• Curriculum teams plan assessment schedules very well with learners and flexible timing 

of assessments are negotiated. 
• For example; Curriculum staff ensure learners are informed about assessment criteria and 

requirements and these are tailored to meet the needs of individual learners. 
• Curriculum teams engage very well with learners to help identify where they may have a 

difficulty or require further support. 
• Curriculum staff make good use of formative assessments and engage very well with 

learners to ensure that they are ready for the assessment. 
• For example; Where open book assessment is comprehensive in non-advanced Social 

Science programmes, formative closed book is used effectively.  
• In all curriculum teams' feedback from External Verifiers has been very positive on the way 

learners are prepared for assessment and how fair and inclusive the assessment process 
is for learners. 

• Curriculum teams make very good use of online assessments and learners respond very 
well to these providing instant feedback on performance against criteria. 

Evidence 
• Course and Unit Overviews 
• Student Feedback 
• Assessment Schedules 
• Course Committee Meetings 
• EV Reports 
• Online Assessments 
• VLE 
• Gradebook 
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• Curriculum teams engage well with learners in accessing the VLE to check assessment 
deadlines, the uploading of completed assessments, and checking for feedback and 
grades. 

• Learner feedback highlights that staff engage very well in providing helpful oral feedback 
on ongoing assessment activities and constructive written and oral feedback of final 
assessment. 
 

What should we improve? 
• Some curriculum teams could improve their KPI’s by revisiting their assessment schedules 

with a view to improving trends.   

Evidence 
• Assessment Guidelines and Schedules 
• KP Data 

Learning, Teaching and 
Assessment  

How do staff use on-going and end-of-unit assessment to promote learning and affirm achievement? 
 

What do we do very well/well? 
• Curriculum staff use formative assessments very well throughout the academic year and 

learners are given feedback which helps them to prepare for the summative assessments. 
• Formative assessment activities are used very well to promote theoretical learning and 

linking this to the practical elements of the programme. 
• For example; staff use formative assessments during practical delivery of VRQ’s in 

Hairdressing. 
• Curriculum staff use summative or final assessments very well to affirm achievement. 

 

Evidence 
• Student Feedback 
• Assessment Schedules 
• Course Overviews 
• Unit Overviews 
• Graded Unit Results 
• Use of Turnitin for Assessments 

What should we improve? 

•  

Evidence 

•  

Learning, Teaching and 
Assessment  

How do staff involve learner representatives and stakeholders in evaluating the learning experience and planning for 
improvement?    

What do we do very well/well? 
• Curriculum staff involve learner representatives well in Course Committee meetings and 

Focus Groups to gain feedback to support evaluation and improvement. 
• The Students’ Association engages well with curriculum teams in giving feedback to staff 

as part of the Peer-Led Review process.  Actions are carried forward with Curriculum 
Quality Managers to address any issues that may arise. 

• Curriculum staff involve employers well in some areas through stakeholder partnership 
meetings and placement provider meetings that help to inform planning for improvement. 
 

Evidence 
• Course Committee Meetings 
• Focus Group Reports 
• Annual Programme Reviews 
• Peer-Led Reviews 
• Placement Reviews 
• Stakeholder Meetings 

What should we improve? Evidence 
• Students’ Association involvement 
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• Communication with the Students’ Association could be improved that would allow for a 
more thorough analysis of the learner experience.  
 

Learning, Teaching and 
Assessment  

How do staff reflect on the outcomes of their learning and teaching approaches to continuously improve the learning 
experience? 

What do we do very well/well? 
• All curriculum staff reflect very well on the outcomes of lesson observations taking 

recommendations into account and addressing any actions required. 
• All curriculum staff reflect on feedback provided from learners very well, sharing good 

practices and making improvements where required. 
• Curriculum teams embrace a quality culture around reflective practice and self-evaluation 

and these are discussed throughout the academic year. 
• For example; many teams take a team-teaching approach for projects that involve peer 

observation and regular professional discussion. 
• Curriculum staff ensure the internal verification processes are consistent and Faculty 

Managers and Curriculum Quality Managers engage well with staff in providing feedback. 
 

Evidence 
• Lesson Observations 
• Annual Programme Reviews 
• Internal Verification and Standardisation 

What should we improve? 
• In some curriculum teams the learning and teaching approaches could be improved by 

introducing more dynamic approaches that will improve the learning experience. 
 

Evidence 
• Lesson Observations 

Learning, Teaching and 
Assessment  

How do staff maintain and apply up-to-date knowledge of industry and workplace practice to support learning? 

What do we do very well/well? 
• Curriculum staff gain up-to-date subject specific knowledge very well through regular CPD 

activities and each staff completing a minimum of 36 hours CPD each academic year. 
• For example; Hairdressing and Beauty Therapy staff will undertake specific short courses 

that ensures their skills are relevant to industry needs and that they are adapting to latest 
trends in their subject area. 

• Curriculum staff maintain links with their profession and use contacts very well to secure 
local employers to attend lectures and workshops to support learning. 
 

Evidence 
• CPD Records 
• Industry Links 

What should we improve? 
•  

 

Evidence 

•  
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Learning, Teaching and 
Assessment  

How adept are staff in adjusting their learning and teaching approaches to meet different learner needs? 
 

What do we do very well/well? 
• Curriculum staff adapt their lessons based on the needs, behaviours, interests and the 

learning style of the learner in their classes.  This can be in terms of pace, methods of 
delivery, classroom activities and content. 

• Curriculum staff deliver a variety of learning and teaching methods very well to meet the 
different learner needs through effective lesson planning.   

• Curriculum staff use learner feedback very well and adjust teaching approaches where 
required. 

• For example; in Care the use of learning style questionnaires is used to good effect and 
this helps learners identify their learning style.  Teaching staff adjust their learning and 
teaching based on the results. 
 

Evidence 
• Lesson Planning 
• Student Feedback 
• Learning Style Questionnaires 
• Lesson Observations 
 

What should we improve? 

•  
 

Evidence 

•  

Learning, Teaching and 
Assessment  

How do staff use learner performance data at unit and programme levels (including surveys and evaluations) to 
improve learner performance rates?  

What do we do very well/well? 
• Curriculum staff review performance data well throughout the academic year.  Unit 

performance and attainment levels are reviewed, and actions are derived to improve the 
learner experience. 

• For example; Annual Programme Reviews are completed by teaching staff and reviewed 
by managers for each course across the curriculum.  This allows for meaningful 
discussions around course design and performance against targets. 
 

Evidence 
• Faculty Reviews 
• Annual Programme Reviews 
• Course Committee Records 
• KPI Data 
• Unit Overviews 

What should we improve? 

•  
 
 
 
 

Evidence 

•  
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2.4 Services to support learning 
• Management of services to support learning 
• Services which contribute to achievement, attainment and progression 
• Services which contribute to progression to a positive destination 

This indicator relates to the provision of support services. It includes information provided to applicants and services delivered to ensure learners benefit 
from appropriate support arrangements to ensure they remain on programme and succeed. It encompasses arrangements for staff to reflect on 
approaches and draw on learner feedback to improve provision. It includes working arrangements with external partners and use made of funds to deliver 
services. 
Theme 2.4 Challenge Questions 
Management of services to 
support learning 
Services which contribute to 
achievement, attainment and 
progression 

How effective are arrangements for providing potential and current learners with information, advice and support to 
make informed decisions about their learning? 

What do we do very effectively/effectively? 
• College arrangements for providing prospective and current students with information, 

advice and support to make informed choices about their learning are very effective. 
• An effective information, advice and support system is in place and is routinely reviewed on 

an on-going and ‘live’ basis in order to identify areas for improvement. 
• In addition, extensive internal review activities have been undertaken during the course of 

AY2017-18 and significant changes have been made to information, advice and support 
approaches for prospective and existing students. 

• The introduction of an on-line portal for student information, MyNESCol, enables all 
learners greater access to information and advice to support them whilst at College. 

• Both MYNESCol and the College’s well-established and well-used VLE, Blackboard, 
contain a wealth of essential information, advice and support resources to help learners 
make more informed decisions about their learning. 

• The College’s marketing and communication approaches for prospective and existing 
students are well-established and also convey, through various media, key information and 
advice pertinent to learner needs.  

• The Employer Engagement Manager and its Assessors are very effective in informing, 
advising and supporting both employed learners and their employers on all aspects of the 
College’s Apprenticeship offer. 

• The Schools Liaison Team provide extensive and useful information for pupils, parents and 
school staff on the range of school-college links courses.  Progress reports are issued twice 
yearly to learners and assist pupils to make more informed decisions about their 
progression through and beyond school. 

Evidence 
• Support-related internal review reports  
• MyNESCol 
• Blackboard 
• Marketing and Communication material 

including prospectus, part-time guide. 
Employer guide, social media information, 
etc. 

• Learning Enhancement self-evaluation 
report 

• BCD self-evaluation report 
• Quality and Transitions self-evaluation report 
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What should we improve? 
• An evaluation of the changes implemented for information, advice and support services for 

prospective and existing students should be undertaken during the course of AY2018-19 to 
ensure that the intended improvements have been realised. 

• An evaluation of the College’s revised Marketing and Communication Strategy should be 
undertaken during AY2018-19 to ensure that students and stakeholder information, advice 
and support needs are met.  

Evidence 
• Support-related internal review reports 
• Support Team self-evaluation reports 
• Marketing and Communications Strategy 

Services which contribute to 
achievement, attainment and 
progression  
 

How quickly are support needs identified and acted on by staff, to provide individuals and groups of learners with 
swift access to support facilities?  

What do we do very effectively/effectively? 
• The College’s approaches to identifying and responding to learner support needs are 

effective. 
• The creation of a Student Advice Centre (SAC) for learners attending Aberdeen campuses 

has been well-received by students who, through this ‘one stop shop’ approach to support 
services, have experiences quicker access to support services. 

• The success of this model has led to the creation of dedicated SACs for both the College’s 
Fraserburgh and Altens campuses. 

• Whilst some further development is required, the College Learner Development Team (LDT) 
has established effective networks with external agencies in order to support learners with 
specific needs. 

• College approaches to supporting and inducting care-experienced students ensures that 
such learners become familiar, well in advance of their course starting, of the support 
available to address their specific needs. 

• ‘Transition days’ are held over the summer months for a range of students with additional 
support needs.  

 

Evidence 
• Support-related internal review reports 
• Student discussions on support services 
• Staff discussions on support services  
• Student feedback 
• LE self-evaluation report 

 

What should we improve? 
• An evaluation of the changes implemented for information, advice and support services to 

prospective and existing students should be undertaken during the course of AY2018-19 to 
ensure that the intended improvements have been realised.  

• The College should ensure that it continues to build relationships with external agencies in 
order that learners with more complex needs are supported as fully as possible. 

• The College should consider developing a more structured and targeted support approach for 
those learners exhibiting poor mental health.  
 

Evidence 
• Support-related internal review reports 
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Management of services to 
support learning 
Services which contribute to 
achievement, attainment and 
progression 

How effective are arrangements for disbursement of funds to support learning? 

What do we do very effectively/effectively? 
• The College’s arrangements for the disbursement of funds to support learning are effective.  
• Changes made in-year by the College’s Student Funding Team have meant that learners 

experiencing financial hardship are supported more speedily through the ‘fast-tracking’ of 
their funding applications. 

• The prioritising of the applications of ‘at-risk’ groups such as care-experienced learners 
ensures that their funding requirements are dealt with swiftly and assist the College in its 
ambition to support such learners more fully. 

• The Student Information and Advice Team interview timeously all students requesting 
additional financial assistance to ensure their eligibility and advise on the range of support 
available.  

• Arrangements to encourage prospective students to apply for funding sooner have been 
implemented successfully during AY2017-18. 

• Consequently, a far higher proportion of learners have had their support funds in place for 
the start of the new academic session.   

• The process for the funding and distribution of Bring Your Own Device (BYOD) laptops has 
improved and has enabled almost all BYOD-eligible learners to receive their devices for the 
commencement of their studies. 
 

Evidence 
• BYOD records 
• Student Funding Team records 
• Marketing and communications materials 

What should we improve? 
• Feedback from the support-related internal reviews indicate that student satisfaction with 

the College’s approaches to student funding is low.  The College should fully evaluate, with 
learner feedback, the impact of its revised approaches to student funding. 

• The Student Funding Team should continue its work to reduce the time taken to process 
applications for support funds.  

 
 
 
 
 
 

 

Evidence 
• Support-related internal review reports 
• Student survey feedback 
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Management of services to 
support learning 
Services which contribute to 
achievement, attainment and 
progression 

How do staff capture and draw on feedback from learners and stakeholders to improve the quality of services to 
support learning? 

What do we do very well/well? 
• To improve the quality of support services, College managers and staff capture and draw on 

feedback from learners very well. 
• In AY2017-18 an extensive and thorough approach was adopted by College managers 

when conducting internal reviews for both support for learning and student support services. 
• Both reviews drew extensively on feedback received from learners and SA representatives 

detailing student experiences of support in College and their ideas for positive change in 
support services. 

• College managers leading these reviews also consulted widely with other stakeholders 
including employers, school staff and curriculum and support team colleagues. 

• The review findings, based on comprehensive feedback from students and other 
stakeholders, has led to large scale changes being made to the delivery of support 
services across all College centres. 

• First Impressions and student satisfactions surveys are issued annually to learners and 
captured feedback is used to inform improvements in service delivery. 

• The College’s lesson observation process incorporates systematic opportunities to gain 
student feedback.  

• Student focus groups are also a well-established vehicle for gaining learner feedback on 
an array of topics, issues and services within the College. 

• Feedback from other stakeholders, including partner schools and employers, is gained as 
matter of routine via review and planning meetings with partners.  

 

Evidence 
• Student Access and Support Review report 

and data 
• Support for Learning Review report and data 
• First Impressions Survey 
• Student Satisfaction Survey 
• Focus group feedback 
• Minutes of meeting with school staff and 

employers 

What should we improve? 
•  An evaluation of the changes implemented for information, advice and support services to 

prospective and existing students should be undertaken during the course of AY2018-19 to 
ensure that the intended improvements for learners and stakeholders have been realised.   

• An evaluation of the College’s revised Marketing and Communication Strategy should be 
undertaken during AY2018-19 to ensure that students and stakeholder information, advice and 
support needs are met.   
 
 

Evidence 
• Support-related internal review reports 
• Marketing and Communications Strategy 
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Management of services to 
support learning 
Services which contribute to 
achievement, attainment and 
progression 

How do staff work with external agencies to enable learners to access additional services to support learning? 

What do we do very well/well? 
• College staff work well with external agencies to enable learners to access additional 

services to support their learning. 
• The Learning Technology Team in particular work with a range of external partners to 

provide both students and staff with access to a range of digital services to support learning, 
teaching and assessment. 

• Staff collaborations with RGU colleagues have led to an improvement in resources available 
within College and its university partner to enable students improved progression through 
the established 2+2 programme.  

• The School Liaison Team works well with partner schools to ensure that the additional 
support needs of school pupils undertaken a College programme are known and met. 

• Partnership arrangements between the College and the two local authorities allow for 
resources to be made available for any additional support needs of school pupils attending a 
school links college course.   
 

Evidence 
• Learning Enhancement self-evaluation 

report 
• Quality and Transitions Team self-evaluation 
• Annual Assessment Needs Survey data 

 

What should we improve? 
• The College should ensure that it proactively builds relationships further with more external 

agencies to ensure that additional support needs of learners can be fully met.   
 

Evidence 
• Support-related internal review reports 

Services which contribute to 
progression to a positive 
destination 

How do staff involve learner representatives and stakeholders in evaluating the support service experience to plan for 
improvement? 

• What do we do very well/well? 
• College managers and staff involve learner representatives and stakeholders very well in 

evaluating the support service experience for quality improvement. 
• Well-established quality arrangements within the College assist learner evaluation of the 

support service experience.  This is particularly evident in student surveys and focus groups. 
• SA representatives, through the undertaking of peer-led reviews, are able to assess both 

students’ curriculum and support experiences. Issues emanating from these reviews are 
considered and addressed through team self-evaluation reports and enhancement plans. 

• College internal review process are particularly effective at involving both students and 
other stakeholders in service level quality improvement. 

Evidence 
• First Impression Survey results 
• Student Satisfaction Survey results 
• Focus Group feedback reports 
• Peer-led review reports 
• Self-evaluation reports and enhancement 

plans 
• Support-related internal review reports 
• Care curriculum review report 
• Various minutes of meetings with SA 
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• A significant level of engagement was undertaken with students and stakeholders during 
this year’s internal reviews and consequently service delivery approaches have been 
changed to better accommodate student and stakeholder need. 

• Regular meetings are held with representatives of the SA and issues pertaining to students 
support service experience can be raised and addressed. 

• The College remain committed to furthering its work with the SA and improving experiences 
and outcomes for all students through the shared priorities contained within the SA/College 
Partnership Agreement. 

• The SA has progressively developed its recruitment of, and training programme for, class 
representatives. Consequently, more class representatives have been able to contribute 
and report on support service experiences of students. 
 

representatives 
• SA/College Partnership Agreement 

What should we improve? 
• College managers and staff should support further the SA’s efforts to increase class 

representation and to progress, meaningfully, the ambitions of the SA/College Partnership 
Agreement.  

 

Evidence 
• SA/College Partnership Agreement 

Services which contribute to 
progression to a positive 
destination 

How do staff support learners to achieve a positive destination? 

What do we do very well/well? 
• Staff support learners to achieve a positive destination very well. 
• Curriculum staff provide essential progression and careers advice to learners and are often 

considered the ‘first port of call’ for learners seeking such guidance. 
• In conjunction with others, the College’s Marketing and Communication Team routinely 

support the organisation of various events aimed at supporting the successful progression of 
learners to a positive destination. 

• Careers fairs and open days are routinely convened and well attended and promoted by 
College staff. 

• The College works well with SDS to provide support to learners for progression and has, 
through the establishment of a memorandum of understanding, established an SDS Careers 
Guidance service within all College SACs. 

• The College also hosts annual events for all regional SDS Careers Advisors working within 
partner schools.  This provides a valuable opportunity for SDS and College staff to improve 
approaches for the progression of school pupils into College. 
 
 

Evidence 
• Support and curriculum-related internal 

review reports 
• Marketing and Communication Team annual 

programme of business 
• Careers fairs 
• Open Days  
• NESCol/SDS Memorandum of 

Understanding (MoU) 
• SDS Careers Advisor Event 
• Strategic Planning consultation meetings  
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What should we improve? 
• The College should work more closely with SDS to ensure its collaboration and 

memorandum of understanding evolves in line with the College’s ambition to improve 
support services for all its learners. 

• In order to create an earlier awareness of the College offer, NESCol staff should ensure 
that College Experiences for both school pupils and staff are organised for AY2018-19. 

• Better tracking of post-course learner progression data would improve the College 
understanding and evidence of impact.  

 

Evidence 
• NESCol/SDS MoU 
• Support and curriculum-related internal 

review reports 

Services which contribute to 
progression to a positive 
destination 

How adept are staff at adjusting approaches to take account of different learner needs and circumstances?  
 

What do we do very well/well? 
• Staff manage well to adjust approaches to take account of different learner needs and 

circumstances. 
• The changes instigated as a consequence of support-related internal reviews provide more 

targeted support for those at greatest risk of not progressing. 
• Many BCD-related programmes offer in-year, bespoke adjustments to curriculum activities 

which allow learners, often vulnerable and with additional support needs, to achieve the 
course and progress onward to further education or employment.  

• The flexible design of College’s Foundation Apprenticeship offer for Engineering affords 
learners opportunities to gain a ‘head-start’ for further and earlier progression into 
employment.  

• Drop-in sessions and workshops for key skills such as numeracy, maths, communication 
and IT are tailored to individual learning needs to allow learners needing further support an 
additional chance to progress.  
 

Evidence 
• Project Search 
• Princes Trust Courses 
• REACH 
• The Apprenticeship Family offer for 

Engineering 
• Workshops and drop-ins 

What should we improve? 
• A full evaluation of the changes initiated by the internal reviews for support should be conducted 

during the course of AY2018-19 to ensure that the College’s ambitions of improved support 
services to, and experiences for, learners are being met.  
 
 
 
 
 
 

Evidence 
• Support-related internal review reports 
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Services which contribute to 
progression to a positive 
destination 

How do staff reflect on the outcomes of their approaches to continuously improve the learning experience? 
 

What do we do very well/well? 
• Business and Community Development (BCD) staff reflect on the outcomes of their 

approaches very well in order to improve the learning experience. 
• Instructors and assessors working within the BCD Team regularly liaise with managers to 

ensure that opportunities to improve experiences and outcomes for learners and employers 
are reviewed and improved. 

• Feedback from learners attending the Scottish Maritime Academy (SMA) is routinely positive 
and is used by the teaching staff to inform future delivery. 

• The SDS Contracts Team, led by the Employer Engagement Manager, regular evaluate 
candidate reviews and outcomes to ensure that opportunities to improve College delivery to 
apprentices are taken. 

• Outcomes from programmes such as Project Search, Princes Trust and REACH are 
evaluated jointly with partner organisations such the University of Aberdeen and Aberdeen 
Foyer. This facilitates year-on-year improvements to the course offered. 
 

Evidence 
• BCD self-evaluation report 
• Student focus groups 
• Support-related internal review reports 
• Project Search and Foyer meetings 

What should we improve? 

•  

Evidence 

•  
Services which contribute to 
progression to a positive 
destination 

How do staff use learner performance data (recruitment, attendance, retention and attainment) to make changes to 
improve learner performance rates? 

 
What do we do very well/well? 

• All staff complete Annual Programme Reviews, using performance data well to aid 
discussion, and this helps to aid discussion and inform of any updates that could be 
implemented to support improvement. 

• Staff use performance data well to help devise action plans to support early retention, with 
the intended effect of leading to the improvement of key performance indicators.    
 

Evidence 
• Student Feedback 
• Lesson Observation Reports 
• Annual Programme Reviews 
• KPI Data 
• Early Retention Plans 

What should we improve? 
• Some teams could improve performance data through better reporting from systems which 

give accurate and meaningful data to compare against. 
 
 
 

Evidence 
• System Data 
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2.5 Transitions 
• Collaborative planning and delivery 
• Arrangements to support learners 

This indicator focuses on transition arrangements and how these help and support learners make informed choices. It highlights the impact of partnership 
approaches and how well these are supporting transitions into and beyond college programmes 
Theme 2.5 Challenge Questions 
Collaborative planning and 
delivery 

How do staff work with external partners to ensure effective transition arrangements into and out of college 
programmes? 

What do we do very well/well? 
• The College’s BCD Team work very well with external partners to ensure effective transition 

arrangements into and out of College programmes.  
• BCD staff work closely with employers to ensure that apprenticeship routes are fully 

explained, understood and meet employer/employee need for skills development and work.  
• BCD staff also work closely and effectively with industry partners to promote pathways for 

school pupils to progress into College and employment through various industry sponsored 
initiatives. 

• BCD staff also work closely and effectively with third sector organisation to ensure that 
opportunities for progression exist for learners with more complex support needs. 

• The College organises visit for SDS careers staff to visit the College and to receive 
information updates which assist the transition of school pupils to College. 

• Managers and staff have in place well-established and effective partnership arrangements to 
ensure that appropriate and effective transition arrangements exist for learners. 

• For example; Learners are supported very well to make choices about their future learning 
in College by providing presentations detailing the opportunities available in subject areas. 

• In addition, managers and staff discuss progression opportunities very effectively with 
learners in all levels of courses, preparing learners for work opportunities available through 
units relating to careers. 

• Extensive School / College Links provision and partnership arrangements are very well 
established, and these ensure that smooth transitions are achieved from school to college. 

• For example; school pupils are engaged on year-long programmes, Taster Programmes 
and Foundation Apprenticeships. 

• Staff are very effective in facilitating learners to source appropriate work placement 
opportunities. 

• Staff are very effective at supporting learners for preparation to university by ensuring 
programmes support the transition to year 3 of the degree course. 

• For example; The Degree-Link programmes generate significant levels of learner 
progression with advanced standing from HN to Degree programmes.  

Evidence 
• MA employer engagement events and 

meetings 
• Shell Engineering Programme 
• Shell sponsored ‘Girls into Energy’ 

programmes 
• Project Search 
• Princes Trust and REACH programmes. 
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• This is achieved through clear articulation and Associate Student agreements with 
university partners which support positive transition and progression opportunities for 
advanced programmes.   
 

What should we improve? 

•  

Evidence 

•  
Arrangements to support learners How are learners supported to make informed choices about the next phase of their learning or employment? 

 
What do we do very effectively/effectively? 

• Learners are supported very effectively to make informed decisions about progression to 
further learning or employment.  

• The College actively promotes to students relevant information from key partners and 
stakeholders such as Skills Development Scotland and Elevator.  This is done through social 
media, MyNESCol and printed literature.   

• Joint promotions between the College and its partner universities promote progression 
possibilities to prospective and existing learners.  

• This progression pathway information and employment progression advice are also available  
through ‘Careers Coach’ is available on the College’s website.  

• The College’s MA review arrangements ensure that progression opportunities are considered 
fully and routinely between College Assessors and the Modern Apprentices. 

• During course delivery and towards the end of courses, School College Links pupils are 
provided with information on progression routes into further education, higher education and 
employment. 
 

Evidence 
• Marketing and communications materials 
• MyNESCol 
• Social media evidence 
• Two Plus (RGU)  
• Progression Pathway literature 
• BCD self-evaluation report 
• Quality and Transitions self-evaluation report 

 

What should we improve? 
• Improving the capturing and analysis of progression data would allow College staff to better 

demonstrate the effectiveness of is arrangements for assisting learner progression. 
 
 
 
 
 
 
 
 

 

Evidence 
• BCD self-evaluation report 
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2.6 Partnerships 
• Collaborative arrangements 
• Responsiveness to the needs of external stakeholders 

This indicator identifies how well the college contributes to local and regional priorities. It encompasses engagement with employers to provide skilled 
workforce needs. It includes partnership working arrangements with key stakeholders and how those partners contribute to reviewing and evaluating 
college provision to bring about improvement. 
Theme 2.6 Challenge Questions 
Collaborative arrangements How do staff work with partners to improve outcomes for learners? 

 
What do we do very well/well 

• BCD staff work very well with partners to improve outcomes for learners. 
• Collaboration between the College and partners such as Shell has ensured that young 

women from partner schools succeed on programmes designed to address gender 
imbalance within the industry workforce. 

• BCD staff work closely with Third Sector partners such as Aberdeen Foyer and Project 
Search to ensure positive outcomes are achieved by learners with more complex learning 
and support needs. 

• College managers work with Community Planning Partners to ensure that College activities 
align and assist in improving outcomes for learners from more disadvantaged backgrounds. 

• Curriculum teams engage very well with industry, and almost all have very strong employer 
engagement in subject areas include STEM-related subjects, Administration, Accountancy, 
Computing, Hospitality, Care and Creative Industries.  

• Curriculum teams have very well-established links in place with a broad range of local 
employers, partners, stakeholders and professional bodies to inform curriculum design and 
delivery. 

• For example; curriculum teams engage very well with key industry and stakeholder 
partners securing meaningful work experience and volunteering opportunities that support 
learners through their programme. The Learning Opportunities team have a Transitions Co-
Ordinator who works very well with employers to arrange work placements for 
Qualifications for Work learners. 

• Curriculum teams engage very well with industry representatives in securing ‘live’ client-led 
projects. 

• For example; learners were involved in producing a project design in transforming George 
Street in association with the George Street Traders Association.   

• In addition, Art and Design staff worked in partnership with industry and university partners 
to address the skills shortages in Fashion and Textiles by developing a new HN Fashion 

Evidence 

• Shell ‘Girls in Energy’ programme 
• Princes Trust programmes 
• Project Search 
• Community Planning Partnership papers 
• Work Experience Records 
• University Transition Events 
• Industry Links 
• Subject-Level Reviews 
• CPD Records 
• Student Feedback 
• Course Overviews 
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Business programme.  Close collaboration with employers informed the National 
Framework, and partnership with RGU led to clear articulation into the BA Fashion 
Management Degree programme. 

• Curriculum teams delivering SVQ’s undertake CPD activities that bring them into contact 
with employers in relative industries including Horticulture, Retailing, are and Hospitality. 

• Curriculum teams delivering the Foundation Apprenticeship frameworks engage very well 
with employers in agreeing work-based learning activity that will bring about improvement. 

• For example; The computing team engaged well with RM Education to secure work-based 
learning opportunities for those learners studying Hardware Technical Support.        

• Managers and staff work very effectively with university partners at subject level in 
evaluation of provision to bring about improvement. 

• For example; staff work very effectively with RGU Sport and Sport Aberdeen to enable 
learners to delivery sport activities and coaching to Primary 4 children from every school in 
Aberdeen City. 

• In addition, staff work very effectively with Sport Aberdeen to enable learners to deliver 
health, well-being and exercise to groups of Primary school children throughout the 
academic year.  
 

What should we improve? 
• The College should intensify its activities with Community Planning Partnerships to ensure 

that learner needs within more disadvantaged Aberdeen City and Aberdeenshire 
communities are addressed. 
 

Evidence 
• Community Planning Partnership activities. 

Collaborative arrangements 
Responsiveness to the needs of 
external stakeholders 

How do staff work with key partners to meet community and regional priorities? 

What do we do very effectively/effectively? 
• College managers and staff work very effectively with partners to meet community and 

regional priorities. 
• Strong and long-established links with the Aberdeen City and Aberdeenshire Council exist 

and support positively partnership activities in a variety of areas including schools, ESOL, 
employability, IT and CPD. 

• The College engages well with Community Planning Aberdeen (CPA) and Aberdeenshire 
Community Planning (ACP) and is a lead partner on both. 

• NESCol is identified throughout CPA’s Local Outcome Improvement Plan (LOIP) and 
works, in conjunction, to address the ambitions contained in this and locality plans. 

• The College is also a lead partner within the Regional Economic Strategy Group and has 

Evidence 
• Local Authority MoUs 
• CPA LOIP and Locality Plans 
• CPA Board and Management Group papers 

and minutes 
• ACP Board papers and minutes 
• RESG papers and minutes 
• Regional Skills Strategy 
• RLSP papers and minutes 
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central to the development of the Regional Skills Strategy. 
• The College hosts and co-chairs, with SDS, the Regional Learning and Skills Partnership 

which, amongst other things, aims to promote partnership working for skills-related and 
DYW priorities.  
 

What should we improve? 
• The College should continue its work with Aberdeenshire Community Planning (ACP) to 

ensure that opportunities are not missed for it to have a similar impact with the Shire as it is 
having in the City.      
 

Evidence 
• ACP discussions 

Collaborative arrangements 
Responsiveness to the needs of 
external stakeholders 

How do staff engage with employers to meet industry needs?  

What do we do very well/well? 
• Overall, staff engage well with employers to meet industry needs. 
• Specifically, the College, through its BCD Team, engages very well with regional employers 

and has, as a consequence, steadily grown its number of Modern Apprentices and related 
frameworks offered to employers. 

• The College’s MA qualification has become well-established and increasingly popular 
amongst local employers. 

• The College has been successful in engaging employers in its Flexible Workforce 
Development Fund (FWDF) offer and has now committed approximately 65% of its initial 
allocation to the delivery of training to regional businesses. 

• The BCD Team work well to resolve customer challenges and develop bespoke 
approaches to delivery which meet employer needs. 

• The successful delivery of sponsored, employer-related initiatives has strengthened the 
College’s reputation for enhanced approaches to employer engagement. 

• The College is also actively involved, with educational partners, in developing approaches 
to the workforce planning challenges of regional employers. 
 

Evidence 
• MA database 
• FWDF database 
• BCD self-evaluation report 
• NHS Grampian Workforce Planning meeting 

minutes 
• BCD update reports for SMT 

What should we improve? 
• As employment engagement develops the College should ensure that systems, processes 

and approaches are reviewed and revised to ensure that future employer needs are fully 
addressed. 

• An evaluation of the College’s revised approach to Business Development is evaluated 
during the course of AY2018-19 to ensure that enhanced levels of employer engagement 
are achieved. 

Evidence 
• BCD self-evaluation report 
• Business Development Strategy 
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3: OUTCOMES AND IMPACT 
HOW GOOD ARE WE AT ENSURING THE BEST OUTCOMES FOR ALL OUR LEARNERS? 
3.1 Wellbeing, equality and inclusion 

• Statutory duties 
• Inclusion and equality 

This indicator highlights how well the college complies with equalities legislation and how inclusion and equality arrangements improve outcomes for 
learners and stakeholders. Data analysis demonstrates improved attainment outcomes for learners and groups facing barriers to learning. Activities 
demonstrate a pro-active approach to celebrate an inclusive culture and ethos. 
Theme 3.1 Challenge Questions 
Statutory duties How does the College take account of equalities legislation? 
What do we do very well/well? 
The College takes account of equalities legislation and its statutory duties very well.  

• It has published, on-line, up-to-date reports on equality mainstreaming; equal pay; gender 
pay gap and occupational segregation.   

• It has also published its equality outcomes and gender action plan. 
• All staff are required to undertake mandatory equality-related training and are expected to 

embed equality-related practice them within their team’s practices and their individual work-
based activities. 

• All Leadership Team members are fully aware of their individual and collective equalities-
related responsibilities and work actively in addressing areas of improvement identified 
within the College’s Equality Enhancement Plan.   

• All new and reviewed policies and procedures are subject to Equality Impact Assessment. 
 

Evidence 
• Equality Outcomes 
• Equality reports  
• Equality Enhancement Plan 
• Equality Action Team minutes 
• Equality Committee minutes 

 

What should we improve? 
• Managers can improve the understanding of legislative requirements across the College by 

ensuring that equalities-related discussions are routinely scheduled for, and undertaken in, 
team meetings. 
 

Evidence 
• Team meeting agendas, minutes and papers 
• Self-evaluation reports 

 

Statutory duties 
Inclusion and equality 

How are the College’s inclusion and equality arrangements improving attainment for individuals and groups 
experiencing barriers to learning? 

What do we do very well/well? 
The College’s inclusion and equality arrangements for improving attainment work well for those who 
experience barriers to learning.  

• The College prioritises within its Access and Inclusion Strategy the improvement of 
experiences and outcomes for students declaring a disability; young carers and learners 
who are care-experienced.   

Evidence 
• Access and Inclusion Strategy 
• Minutes of Equality Action Team  
• Minutes of Equality Committee 
• Minutes of ITAT 
• Digital Futures documentation 
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• The College is committed to digital inclusion and has comprehensively supported this 
agenda through its BYOD, Digital Futures and Digital Skills initiatives.    

• As a consequence of extensive internal review, a significant redesign for student support 
services has been undertaken and changes implemented which are already impacting 
positively on student experiences.    

 

What should we improve?  
• The College should ensure that outcomes for care-experienced learners improve. 
• The College should ensure that a full evaluation of the changes implemented for AY2018-19 is 

undertaken to establish if student support services have improved. 
 

Evidence 
• Support-related internal review reports 
• College KPIs 

Statutory duties 
Inclusion and equality 

How do the College’s arrangements for promoting and celebrating diversity facilitate a culture of inclusion? 
 

What do we do very well/well? 
College arrangements for promoting and celebrating diversity facilitate, well, a culture of inclusion. 

• The College’s Vision and Values are highly prominent within the College and are well known 
by those working or learning in it. 

• The College has well-embedded recruitment and induction approaches which ensure that 
new staff are fully aware of the College commitments to equality, access and inclusion.   

• Its partnership with the Students’ Association assists the College, significantly, in the positive 
promotion and celebration of diversity.  This has been particularly evident in events such as 
‘Celebrate the Difference’ and ‘Grampian Pride’. 

• The SA continues to grow its commitment to promoting and celebrating diversity and 
inclusion and has actively sought to raise its profile and that of the College through 
participation in key events and initiatives.   

• Partnership arrangements work very well to promote to prospective students, students and 
other stakeholders the accessible and inclusive nature of the College.  
 

Evidence 
• Access and Inclusion Strategy 
• ‘Celebrate the Difference’ - Fraserburgh 
• ‘Grampian Pride’ 
• Aberdeen Students Torcher Parade 
• Period Poverty Pilot Initiative 

What should we improve? 
• A full evaluation of the changes to support-related services should be undertaken to ensure 

that the College continues to improve its approaches and becomes a more inclusive and 
accessible College.   

• The College should consider raising the profile of equality, access, inclusion and diversity 
across all campuses. 

Evidence 
• Support-related internal review reports 

Statutory duties 
Inclusion and equality 

How does the College’s planning of provision and services take account of the changing needs of specific groups of 
learners e.g. ESOL learners, learners with mental health issues, care experienced young people? 

What do we do very well/well? 
The College’s planning and provision of services meets the changing needs of specific students 

Evidence 
• Student Feedback 
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well. 
• The needs of ESOL learners are very well met and consequently their experiences and 

outcomes are often very positive. 
• Enhanced levels of employer engagement have also assisted the tailored delivery of ESOL 

programmes which meet the needs of both learners and employers.  
• Individual training and support plans have helped students with specific learning difficulties, 

e.g. autism, to develop skills needed for future employment. 
• Feedback from care-experienced learners has been positive with learners feeling that they 

have been well supported in their time at College and their transition to it.  
 

• Support-related internal review reports 
• EAT minutes  
• Equality Committee minutes 
• BCD reports 

What should we improve? 
• The College should review and revise its strategies and approaches for access and 

inclusion to encourage, more readily, the self-disclosing of specific needs of particular 
groups of learners e.g. care-experienced and disabled learners. 

• The College should, in conjunction with the Students’ Association, develop an approach 
which promotes and supports a ‘mentally healthy’ environment for both students and staff.  

• The College should consider reviewing the experiences of care-experienced learners to 
insure that KPIs for such learners improve. 
 

Evidence 
• Support-related internal review reports 
• KPI reports 

 

3.2 Equity, attainment and achievement for all learners  
• Learner success over time 
• Essential skills including skills for life and work 
• Equity for learners 

This indicator identifies how learners succeed. It includes analysis of programme outcomes over time. It reports on outcomes across all learner groups. It 
highlights how well learners are improving and enhancing their essential skills. It reflects the impact of use of data to improve performance. 
Theme 3.2 Challenge Questions 
Learner success over time 
Equity for learners 

How is learner success over time on FE level programmes and what are the contributory factors? 
 

What do we do very well/well? 
• Learner Success rates for FT FE have performed well with success rates at 66.54% and 

above the national average for AY2016-17.  This is a 0.37 increase on the previous 
academic year however, down by 1.08% for AY2015-16 and short of the target as set by 
the Scottish Funding Council.  National benchmarking data for AY2017-18 is not available 
until January 2019.     

• Many curriculum teams have improved learner success rates well for FT FE programmes 
compared to the previous year however the College’s KPI’s for Music and Drama, 

Evidence 
• Annual Programme Reviews 
• Faculty Reports 
• KPI Trend Data 
• Benchmarking Data 
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Construction, Beauty and Complementary Therapies, and Health Care for FT FE have 
continued to decline since AY2015-16.   

• Learner success rates when combining both FT FE and PT FE have performed very well 
over the past three years with success rates at 75.22% compared to 73.64% in AY2015-16.  
An increase of 1.58%.  

• In many cases, curriculum teams don’t make use of SFC national KPI data in benchmarking 
their subject areas and their engagement with other colleges is limited. 

 
College     

FE FT Early 
Withdrawal 

Further 
Withdrawal 

Partial 
Success 

Completed 
Successfully 

2015-16 6.87% 15.83% 9.78% 67.53% 
2016-17 7.95% 15.51% 10.36% 66.17% 
2017-18 8.11% 14.89% 10.46% 66.54% 

      
FE PT Early 

Withdrawal 
Further 

Withdrawal 
Partial 

Success 
Completed 
Successfully 

2015-16 1.52% 3.33% 18.91% 76.51% 
2016-17 2.11% 4.18% 17.03% 76.88% 
2017-18 3.84% 4.81% 13.43% 79.63% 

      
 

What should we improve? 
• The College could improve learner success rates at FT FE level by carrying out a robust 

analysis as to why students don’t achieve their qualification once they reach the end of their 
course. 

• The College could improve learner success rates at FT FE level using benchmarking data 
especially in College’s where KPI learner success rates are high.    
  

Evidence 
• New Curriculum and Support Structures 
• KPI Data 
• Benchmarking Data 

Theme 3.2 Challenge Questions 
Learner success over time 
Equity for learners 

How are retention rates on FE level programmes and what are the contributory factors? 
 

What do we do very well/well? 
• The College’s retention rates for FE level programmes [full-time and part-time] combined 

have performed very well.  A total of 11,727 students achieved a success rate of 87.39% 
for either Partial Success or Completed Success. 

• When you break this down the College’s retention rates for FT FE performed well as out of 

Evidence 
• Annual Programme Reviews 
• Faculty Reports 
• KPI Trend Data 
• Benchmarking Data 



   
 

62 
 

4,069 FT FE enrolled students, 76.92% achieved either a Partial Success or Completed 
Success at the end of their course.       
 

 

 What should we improve? 
• The College could improve their retention rates of FT FE programmes through early 

interventions in reducing Early Withdrawal and Further Withdrawal rates.  
• In many cases, curriculum teams don’t make use of SFC national KPI data in benchmarking 

their subject areas and their engagement with other college’s is limited. 
 

Evidence 
• New Curriculum and Support Structures 
• KPI Data 
• Benchmarking Data 

Theme 3.2 Challenge Questions 
Learner success over time 
Equity for learners 

How are attainment rates on FE level programmes and what are the contributory factors? 
 

What do we do very well/well? 
• The College performs well and is just above the national average for attainment rates on 

FE level programmes.  Two schools out of the three-school structure improved their 
success rates compared to the previous year. 

• The School of Service Industries dropped by 2.1% from 66.63% in AY2016-17 to 64.53% in 
AY201-/18.    

• For example; There is not one single factor that has resulted in students but several factors 
including Bursary Issues, Financial, Health Reasons and Employment to name a few. 

• The Schools of Creative Industries and Busines performed well with success rates of 
68.95% - an improvement of 1.03% compared to the previous academic year. 

• The School of Engineering and Science Technologies performed well with success rates of 
66.00% - an improvement of 2.94% compared to the previous year. 
 

Evidence 
• Annual Programme Reviews 
• Faculty Reviews 
• KPI Trend Data 
• Benchmarking Data 
• Withdrawal Analysis 

 What should we improve? 
• The College could improve their retention rates of FT FE programmes through early 

interventions in reducing Early Withdrawal and Further Withdrawal rates.  
• In many cases, curriculum teams don’t make use of SFC national KPI data in benchmarking 

their subject areas and their engagement with other college’s is limited. 
 
 
 
 
 
 
 

Evidence 
• New Curriculum and Support Structures 
• KPI Data 
• Benchmarking Data 
• Withdrawal Analysis 
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Theme 3.2 Challenge Questions 
Learner success over time 
Equity for learners 

How are retention rates on HE level programmes and what are the contributory factors? 
 

What do we do very well/well? 
• The College’s retention rates for HE level programmes have performed very well and are 

well above the national average with 73.74% of learners successfully completing their 
programmes however, the final data is not yet complete. 

• For example; there are a number of learners who have been deferred with their Graded 
Unit results and this is likely to increase.   

• A total of 2,647 learners achieved either a Partial Success or Completed Success rate of 
84.05%. 

• The College’s retention rates for FT HE performed very well as out of a combined total of 
3,698 HE learners, 87.19% achieved either a Partial Success or Completed Success at the 
end of their course.  

 
College     

HE FT Early 
Withdrawal 

Further 
Withdrawal 

Partial 
Success 

Completed 
Successfully 

2015-16 3.23% 10.94% 8.66% 77.17% 
2016-17 3.93% 11.53% 9.08% 76.00% 
2017-18 4.02% 12.00% 9.98% 73.99% 

      
HE PT Early 

Withdrawal 
Further 

Withdrawal 
Partial 

Success 
Completed 
Successfully 

2015-16 1.08% 2.89% 17.75% 78.28% 
2016-17 0.62% 1.78% 19.62% 77.99% 
2017-18 0.97% 4.43% 15.03% 79.57% 

 

Evidence 
• Annual Programme Reviews 
• Faculty Reports 
• KPI Trend Data 
• Benchmarking Data 

 

 What should we improve? 
• The College could improve their retention rates of FT HE programmes in a small number of 

subject areas through early interventions in reducing Early Withdrawal and Further 
Withdrawal rates.  
 
 
 
 
 
 

Evidence 
• Withdrawal Analysis 
• Early Interventions 
• Benchmarking Data 
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Theme 3.2 Challenge Questions 
Learner success over time 
Equity for learners 

How are attainment rates on HE level programmes and what are the contributory factors? 
 

What do we do very well/well? 
• The College performs very well and is above the national average for attainment rates on 

HE level programmes despite only one school out of the three-school structure improving 
their success rates compared to the previous year. 

• The School of Service Industries dropped by 1.99% from 73.68% in AY2016-17 to 71.76% 
in AY2017-18.    

• The Schools of Creative Industries and Business dropped by 4.47% from 78.96% to 
74.49% in AY2017-18. 

• The School of Engineering and Science Technologies performed very well with success 
rates of 70.64% - an improvement of 3.76% compared to the previous year. 
 

Evidence 
• Annual Programme Reviews 
• Faculty Reports 
• KPI Trend Data 
• Benchmarking Data 

 What should we improve? 
• The College could improve their attainment rates of FT HE programmes in a small number 

of subject areas through early interventions. 

Evidence 
• Withdrawal Analysis 
• Early Interventions 
• Benchmarking Data 

Theme 3.2 Challenge Questions 
Equity for learners How are attainment rates for essential skills on FE and HE level programmes, and what are the contributory factors? 

 
What do we do very well/well? 

• The College performs very well in relation to their Essential Skills attainment levels and is 
above the national average [based on AY2015-16 data] 

• For example; Curriculum teams ensure that Essential Skills is signposted, contextualised 
and discussed throughout their programmes.  This has resulted in achievement rates of 
88% for Communication, 93% for ICT, 88% for Numeracy, 89% for Problem Solving, and 
92% for Working with Others. 
 

Evidence 
• KPI Data 
• Programmes of Study 
• Contextualised Learning 

What should we improve? 
•  

 
 
 
 
 

Evidence 

•  
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Theme 3.2 Challenge Questions 
Essential skills including skills for 
life and work 

How does the College support learners to achieve essential skills to progress in their learning?  

What do we do very well/well? 
• Curriculum teams ensure that where possible, activities involve realistic working 

environments facilitating learners to make use of the skills gained into practice.  
• All curriculum teams ensure that Essential Skills is contextualised to their subject areas and 

where possible embedded into their Programmes of Study. 
 

Evidence 
• KPI Data 
• Programmes of Study 
• Contextualised Learning 

What should we improve? 

•  

Evidence 

•  
Theme 3.2 Challenge Questions 
Equity for learners How does the College ensure equity of success for all learners and what are the contributory factors? 

 
What do we do very well/well? 

• Curriculum teams across all campuses support equity of success for learners very well 
with all applicants being invited to interview regardless of background. 

• All managers ensure staff follow the College’s Inclusiveness Policy.   
• For example; All staff ensure reasonable adjustments are made to support individual 

learners throughout the academic year. 
• The College uses student data well to ensure that no groups of learners are experiencing 

barriers to learning because of protected characteristics. 
• For example; Where a difference in retention and success is detected, the data is analysed 

down to programme level to identify reasons for the difference to ensure that the learning 
experience remains equitable and inclusive. 

• Curriculum teams across all campuses support equity of success for learners very well 
with all applicants being invited to interview regardless of background. 

• All managers ensure staff follow the College’s Inclusions Policy.   
• For example; All staff ensure reasonable adjustments are made to support individual 

learners throughout the academic year. 
• The College’s Guidance staff meets with each learner identified as being at risk and in 

collaboration with the individual learner, will formulate a plan to support them with their 
studies.   

• All staff undertake professional training designed to develop skills and approaches to meet 
the needs of learners through Equality and Diversity training.  
 

Evidence 
• Equity Data 
• Interview Records 
• Needs Assessment Reports 
• Student Satisfaction Survey Results 
• CPD Records 
• Equality Impact Assessments 
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 What should we improve? 
• Retention and Attainment rates could be improved through a more robust and thorough 

extended support plans that will support the College in meeting its target set by the Scottish 
Funding Council.   

• The College could improve equity of success for all learners by reducing gender under-
representation in specific subject areas. 

Evidence 
• Extended Support Plans 
• Gender Action Plan 
• KPI Data 
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ENHANCEMENT PLAN 2018-19 
 
The Enhancement Plan details actions, and their intended impact on College performance, to address the areas for development identified following the 
Evaluative Report. Each Developmental Driver is referenced using the following coding: 
 
Area for Development - Reference number from Evaluative Report  
Annual Priority - Reference number from Annual Priority Document 2018-19 (e.g. AP1) 
Strategic Objective - Reference number from Strategic Plan 2018-2021(e.g. SO1.1) 
Supporting Strategy - Reference relevant Strategy 
Re-establishing a previous strength or as a new development - Reference back to Education Scotland Quality How Good Is Our College? 2016 Strategic 
Risk - Reference risk from Strategic Risk Register (e.g. R2.1) 
Equality - Reference the Equality Outcomes and/or Equality Enhancement Plan 
 

Outcomes and impact 
Area for Development (Developmental 
Driver) 

Impact (intended difference to be 
made) Planned Actions for Improvement Deadline  Developmental 

Driver Code 
The Regional Board should maintain 
a strong focus on College credit 
activity targets to assess risk and to 
ensure appropriate mitigating action 
is taken. 
 

Reduce the risk and impact 
associated with not achieving 
credit target. 

Revised reporting process to be 
created. 
Risk-based approach to reporting 
at key milestone dates. 

September 2018  1.1 

The Regional Board should develop 
a systematic plan for engaging with 
staff and external stakeholders. 
 

Improve the Regional Boards 
ability to respond to the needs of 
learners and external 
stakeholders. 
 

Regional Board Annual 
Engagement Plan to be created. 

October 2018 1.1 

The College should continue to 
deepen and strengthen relationships 
with employers through the delivery 
of the revised Business 
Development Strategy. 
 

To improve the responsiveness 
and relevance of the College offer 
and to support economic growth in 
the region. 

Delivery of revised Business 
Development Strategy. 
Development of College STEM 
strategy and achievement of 
STEM assured Status. 
Delivery of FWDF activity for 
AY2018-19. 
Closer working relationship with 
ASET. 

July 2019 
 
December 2018 
 
 
July 2019 
 
 
 

1.1 
 
AP3 
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 Plans should be developed in line 
with new strategic objectives and 
annual priorities to ensure delivery of 
improvements. 

 
 

 
 
 
New curriculum management 
structures and revised approaches to 
student support should be used to 
ensure better outcomes for learners. 

To enable all staff to be well 
prepared and well supported to 
delivery excellence in learning and 
teaching and in services to 
support learning. 
 
 
 
 
To improve alignment between 
strategic priorities and core 
activity. 

Revised annual CPD plan to be 
prepared. 
All staff conference to be held in 
January focused on sharing good 
practice and innovation. 
Specific activities to be developed 
in relation to leadership 
development, equalities and 
respect and mental health. 
Directors of learning to lead on 
revised frameworks for 
management and for supporting 
students. 
Whole college approach to 
supporting students to be 
delivered. 
Dedicated leadership and 
management training programme 
to be delivered to new curriculum 
managers. 
 

December 2018 
 
 
 
 
 
 
 
 
October 2018 
 
 
 
By July 2019 
 
 
By July 2019  

1.2 
 
 
 
 
 
 
 
 
AP4 
 
 
 
 
 
 
AP5 

The College should, in conjunction with 
the Students’ Association, develop an 
approach which promotes and supports 
a ‘mentally healthy’ environment for 
both students and staff.    
 

To create a mentally healthier 
college for students and staff and 
to ensure that both are better 
supported in their learning and 
work. 

Develop and implement a whole-
college approach to improved 
mental wellbeing. 

July 2019 ES QI 3.1 
SO 2.5, 4.3 
AP 8 

College Managers should improve the 
understanding of legislative 
requirements across the College by 
ensuring that equalities-related 
discussions are routinely scheduled for, 
and undertaken in, team meetings.   
 

To improve awareness or, and 
responses to, equality-related 
legislative requirements, the 
College Equality enhancement 
Plan and broader College 
equality-related commitments. 

Develop, through the Leadership 
Team, a more targeted approach 
to equality-related awareness 
raising and action. 

April 2019 ES QI 3.1 
SO 2.4, 4.10 
AP 7 

The College should ensure that 
outcomes for care-experienced learners 
improve.  
 

To improve both experiences and 
outcomes for care-experienced 
learners in line with the College’s 
Outcome Agreement. 

Develop and implement a 
dedicated strategy for care-
experienced learners. 

December 2018 ES QI 3.1 
SO 1.1, 4.4, 4.10 
AP 4, 15 
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The College should ensure that a full 
evaluation of the changes implemented 
as a consequence of internal reviews is 
undertaken to establish if student 
support services have improved.   
 

To ensure that the changes 
initiated by the support-related 
internal reviews have had the 
desired impact. 

Conduct an on-going review 
process which allows in-year, ‘live’ 
improvements to be made. 
 
Conduct a full evaluation of the 
changes made and report back to 
Regional Board, SMT and 
Leadership Team. 
 

On-going + June 
2019 

ES QI 3.1 
SO 1.1, 4.4, 4.5 
AP 4, 15 
 

The College should consider raising the 
profile of equality, access, inclusion and 
diversity across all campus and teams. 
 

To create greater awareness of, 
and response to, the College’s 
equality-related responsibilities, 
commitments and ambitions and 
to make the College a more equal, 
accessible, inclusive and diverse 
organisation. 
 

Vice Principal – Access and 
Partnerships to lead on the 
development of a whole-college 
awareness-raising initiative based 
on the theme of ‘respect’. 

April 2019 ES QI 3.1 
SO 2.4, 4.10 
AP 6, 7 

Targets for Early Withdrawal could be 
improved if support and curriculum 
teams work closely together in 
identifying those students who are at 
risk. 
 

To ensure that the new support 
and curriculum structures work 
together in identifying those 
students who are at risk. 

Working in collaboration to ensure 
effective early intervention 
strategies are in place to support 
those at risk in order that the 5% 
Early Withdrawal target is met. 

September 2018 SO1.1, 4.1, 4.2 
AP15,17 
 

In some teams KPI’s could be improved 
through a more detailed analysis of 
data to identify subject areas that 
requirement improvement and 
implement SMART objectives to 
support this. 
 

To ensure significant 
improvements are made in the 
College’s KPI achievements 
especially at FE level.  

Develop and implement a scoping 
statement to address challenging 
KPI data especially at Level 4. 

December 2018 SO1.1, 4.1, 4.2, 
4.3 

Benchmarking in some teams could be 
improved to inform performance against 
the National Average. 
 
 
 
 

To improve the use of national 
data that will support teams in 
comparing their own subject areas 
performance against the sector. 
 
 
 

Through the Heads of Faculty, 
develop a more targeted approach 
to understanding and comparing 
subject performance against 
national performance and to make 
better use of SFC data to inform 
improvements to be made. 

February 2019 
 
 
 
 
 
 

SO1.1, 4.2 
AP 14 
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Access to timely and accurate data can 
be improved to support planning for 
improvement. 

To improve analysis of factors 
affecting successful student 
outcomes. 

Systematic approach to data 
reporting to be introduced using 
Power BI reports at appropriate 
stages in the quality review 
process.   
 

February 2019 

Further work is still required to ensure 
that outcomes improve for learners with 
disabilities. 

Closing the attainment gap for 
learners with declared disabilities 
that will assist in improvement of 
outcomes for learners. 

A detailed analysis of equality 
data to be carried out by 
curriculum teams with more 
effective learning support to 
address areas of low attainment.  
 

January 2019 SO1.1, 1.2, 4.1, 
4.2 

Delivery of learning and services to support learning 
Area for Development (Developmental 
Driver) 

Impact (intended difference to be 
made) Planned Actions for Improvement Deadline  Developmental 

Driver Code 
Greater and more routine awareness 
raising of safeguarding and child 
protection should be promoted through 
College meetings.  
 

To ensure that staff, student and 
stakeholder awareness and 
understanding of safeguarding 
and child protection is improved 
and comprehensive.  

Develop and implement, through 
the Leadership Team, a 
standardised approach for all 
teams, learner representatives, 
students and stakeholders to 
discuss, communicate and 
understand more fully 
safeguarding and child protection. 
 

April 2019 ES QI 2.1 
SO 1.2 
AP 7 

An evaluation of the changes 
implemented for information, advice, 
funding, admissions and support 
services for prospective and existing 
students should be undertaken during 
the course of AY2018-19 to ensure that 
the intended improvements and impacts 
have been realised.  
  

To ensure that the changes 
initiated by the support-related 
internal reviews have had the 
desired impact.  
 

Conduct an on-going review 
process which allows in-year, ‘live’ 
improvements to be made.  
 
Conduct a full evaluation of the 
changes made and report back to 
Regional Board, SMT and 
Leadership Team.  
 

On-going and 
June 2019 

ES QI 2.4 
SO 1.2, 4.4, 4.5 
AP 4, 15 

An evaluation of the College’s revised 
Marketing and Communication Strategy 
should be undertaken during AY2018-
19 to ensure that students and 

To ensure that the strategy 
delivers an improved and targeted 
set of approaches and outcomes 

Greater consultation and liaison 
between M+C Team and 
internal/external stakeholders. 
 

December 2018 ES QI 2.4 
SO 1.1, 1.2, 1.3, 
3.5, 3.8  
AP 1, 3, 12 
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stakeholder information, advice and 
support needs are met.   
 

and supports fully the College’s 
Strategic Plan 2018-21. 

Increased capacity to market the 
College through the promotion of 
‘marketing ambassadors’. 
 
Deliver a refreshed approach to 
internal and external 
communication 
 

The College should ensure that it 
proactively builds relationships with 
more external agencies to ensure that 
additional support needs of learners 
can be fully met.  
 

To develop and improve 
relationships with external 
agencies in order that the support 
available to students is 
appropriate, targeted and 
comprehensive. 

Analysis of what support is 
required to be undertaken by 
Support Managers. 
 
Discussions with external 
agencies to be initiated by Student 
Access and Inclusion Manager. 
 

December 2018 ES QI 2.4 
SO 4.4, 4.5, 4.10 
AP 4, 15 

College managers and staff should 
support fully the Student Association’s 
efforts to increase class representation 
and to progress, meaningfully, the 
ambitions of the SA/College Partnership 
Agreement. 
 

To improve class representation 
and learner engagement across 
the College. 

Heads of Faculty to liaise with 
curriculum teams and actively 
promote such approaches. 
 
SA to monitor, and report on, the 
success of the above approach. 

December 2018 ES QI 2.4 
SO 2.5, 4.3 
AP 7, 8, 12 

College and SDS managers should 
work more closely to ensure such 
collaboration evolves in line with the 
College’s ambitions to improve advice, 
information, support and progression for 
all learners.  
  

To improve information, advice 
and support for learners in, or 
progressing to, College. 

Director of Student Access and 
Information to lead on developing 
a closer working relationship with 
SDS. 
 
Memorandum of understanding to 
be reviewed and revised to better 
reflect College’s ambitions. 
 

December 2018 ES QI 2.4, 2.5 
SO 1.2, 1.3, 2.7, 
3.1, 3.3, 3.5 
AP 12 

The College should ensure that larger, 
more ambitious School-College 
Experiences for both school pupils and 
school staff are organised for AY2018-

To improve awareness of what the 
College can offer and to create a 
an enhanced approach to school-
college links which fully reflects 

School-College Experiences to be 
initiated for up to 1000 S1, S2, S3 
school pupils from both City and 
Shire schools. 
 

June 2019 ES QI 2.4, 2.5 
SO 1.2, 3.4, 3.5 
AP 1, 10, 11, 12 
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19 and become routine occurrences 
within the College calendar.   
 

the ambitions of the College’s 
Strategic Plan 2018-21. 

P6 and P7 school-college 
experiences to be piloted.  
Heads of Faculty to develop 
relationships further with schools 
local to main campuses. 
 
Make use of the Regional 
Learning and Skills Partnership to 
develop to move forward on the 
learner journey review and to 
deliver on the Regional Skills 
Strategy. 
 

The College should ensure that it 
improves its approaches to data 
collection, management and analysis of 
student-related information.  

To improve the services, 
experiences, outcomes and 
progression opportunities of 
students.   

The Leadership Team to ensure 
that the required data is identified, 
and that appropriate systems and 
processes and platforms are 
developed and easily accessible 
e.g. Power BI. 
 

July 2019 ES QI 2.5 
SO 2.6, 4.2, 4.5, 
4.6, 4.9 
AP 14, 15, 20 

College managers should undertake a 
and on-going and full evaluation of the 
changes initiated as a consequence of 
the 2017-18 internal reviews.  
 

To ensure that the ambitions of 
improved support services, and 
experiences, for existing and 
prospective learners are being met.   
 

Admissions and student funding 
processes to be reviewed and, if 
necessary, revised. 
 
Processes relating to services to 
support learning to be reviewed 
and, if necessary, revised. 
 
The Academic Tutoring approach 
to be reviewed and, if necessary, 
revised. 
 
Student satisfaction of all support 
services to be gauged through 
various feedback mechanisms. 
 
 

On-going and 
June 2019 

ES QI 2.4, 2.5 
SO 1.2, 4.4, 4.5 
AP 4, 14, 15, 20 
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The College should intensify its work 
with Aberdeenshire Community 
Planning Partnership (ACPP) to ensure 
that opportunities are not missed for it 
to have a similar impact within the Shire 
as it is having with Aberdeen City.  
 

To ensure that opportunities are not 
missed for the College to have a 
similar impact within the Shire as it 
is having with Aberdeen City.   
 

Vice Principal – Access and 
Partnerships to liaise with ACPP 
representatives on College 
involvement in LOIP groups, 
namely ‘Tackling Child Poverty’ 
and ‘Connected and Cohesive 
Communities’. 
 
Maintain strong links and 
responses to priorities of 
Aberdeen City CPP. 
 

April 2019 ES QI 2.6 
SO 3.1, 3.2, 3.3, 
3.4, 3.5 
AP 10, 11 

Although the Learner Voice is 
captured well, a few curriculum teams 
could involve the Students’ 
Association more in wide-ranging 
discussions around feedback and any 
follow-up actions. 
 

To improve collaboration and 
engagement between the 
Students’ Association and 
curriculum teams that will lead to 
continuous improvement through 
more effective feedback 
mechanisms. 
 

Heads of Faculty and Curriculum 
Managers to ensure any feedback 
captured by the Students’ 
Association is shared to all teams 
and report back on outcomes.     

February 2019 SO1, 4.3 
AP7,11,12 

The College’s portfolio of 
School/College provision could be 
improved by identifying gaps in the 
provision as part of the Curriculum 
Review. 
 

To further develop the 
School/College provision that 
meets the needs of schools in 
both City and Shire Regions. 

School Liaison team to work with 
Heads of Faculty and Head 
Teachers to refresh portfolio as 
part of the Curriculum Review. 

June 2019 S01.1, 3.4, 3.5 
 

The use of digital technologies could 
be improved in a few areas that would 
support current learning and teaching 
practices. 
 

To ensure that all curriculum 
areas are making full use of the 
digital tools that are available.  

Curriculum Managers to work 
more closely with the Digital 
Futures team to identify any gaps 
in the use of digital technologies. 
 

June 2019 SO2.6, 5.4 

Engagement directly with several 
schools could be improved as part of 
the planning and evaluation process of 
current activity. 
 

To further develop the 
School/College provision that 
meets the needs of schools in 
both City and Shire Regions.  

School Liaison team to work with 
Heads of Faculty and Head 
Teachers to refresh portfolio as 
part of the Curriculum Review. 

June 2019 SO1.1, 3.4, 3.5 
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Some curriculum teams could improve 
their KPI’s by revisiting their 
assessment schedules with a view to 
improving trends. 

To ensure that those curriculum 
teams with low KPI’s especially at 
level 4, to review their assessment 
strategies that will inform 
improvement. 

Curriculum managers to work with 
their teams to better schedule 
assessments and support 
students with their time 
management of assessments. 
 

January 2019 SO1 

A small number of curriculum teams 
could improve employability skills 
within their curriculum areas by 
exploring all the options that are 
available through the Work Placement 
Standards Guidelines produced by the 
Scottish Funding Council. 
 

To further develop a range of 
activity that compliments and adds 
value to course requirements. 

Curriculum teams will develop 
closer partnerships with 
employers and other stakeholders 
to further enhance skills 
development for learners.   

June 2019 S01.1, 3.8 

The Learner experience could be 
further improved by encouraging peer 
learning across all curriculum teams. 

To support the Students’ 
Association in extending the 
number of Peer Learning that 
takes place.  

Develop in partnership with the 
Students’ Association, further 
peer-led activity and respond to 
suggestions that will improve the 
learner experience. 
 

June 2019  SO1, AP12 

In some curriculum teams, learning 
and teaching approaches could be 
improved by introducing more dynamic 
approaches that will improve the 
learner experience. 
 

To ensure that through the Heads 
of Faculty and their Managers, 
curriculum teams are delivering 
engaging lessons.   

Developing and delivering a plan 
for NESCol @ Fraserburgh 
Campus and NESCol @ Altens 
Campus. 

June 2019 SO1.3, 4.1 
AP11 

Leadership and quality culture 
Area for Development (Developmental 
Driver) 

Impact (intended difference to be 
made) Planned Actions for Improvement Deadline  Developmental 

Driver Code 
The College should, as a matter of 
priority, develop the corporate 
understanding of, and responses to, 
issues relating to the mental wellbeing 
of students and staff.     
 

To improve awareness amongst 
students and staff of mental 
wellbeing. 
 
To improve the support of 
students and staff concerned 
about,or experiencing mental 
health issues. 

The Student Access and 
Inclusion Manager to lead on an 
initiative to develop a ‘mentally 
healthy college’ and to work in 
collaboration with the SA on 
related initiatives, including ‘Think 
Positive’. 
 

June 2019 ES QI 1.3 
SO 2.4, 2.5, 
4.4, 4.10 
AP 8 



   
 

75 
 

The College’s Access and Inclusion 
Strategy should be reviewed and 
updated.     

To ensure that the College 
adequately reflects, and responds 
to, the current and prospective 
needs of students from ‘at risk’, 
marginalised and disadvantaged 
groups.   
 
 

An internal review to be 
undertaken to ensure a better 
understanding of needs, 
experiences and outcomes of 
care-experienced learners.  
 
Improved approaches to data 
collection, management and 
analysis for care-experienced, 
SIMD 10 and disabled learners to 
be developed through the work of 
the Leadership Team. 
 
The College’s IT Strategy should 
reflect the College’s ambition to 
become more digitally inclusive.   
 
The College’s Marketing and 
Communications Strategy to 
better reflect, and target, ‘at risk’ 
learners. 
 

 
 
 
 
 
 
On-going and 
July 2019 
 

ES QI 1.3 
SO 4.10 
AP 15 

The College should ensure that the 
activities of Action Teams are 
understood more fully across the 
College.   
 

To ensure that the approaches 
taken by, and the impacts of, all 
Action Teams are openly 
communicated and meet the 
objectives of the College’s 
Strategic Plan and Annual 
Priorities.    

Minutes of Action Teams to be 
presented to both SMT and 
Leadership Teams. 
 
Summary versions of the 
activities and impacts of Actions 
Team to be communicated by 
Leadership Team members to 
staff, students and other 
stakeholders through various 
media, including COLin.  
 

 
 
 
 
December 2018 

ES QI 1.3 
SO 2.4 
AP 6 

Relationships and activities with 
schools and employers should be 
enhanced further by stronger and 
more regular engagement.  

To ensure opportunities are 
maximised to increase 
awareness of the College offer 
and to increase the volume of 

Campus Management Groups 
and the School Liaison Team to 
develop enhanced School-

 
 
 
 

ES QI 1.3 
SO 3.4, 3.5, 
3.8 
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  those engaging with and 
attending College.    

College Experiences for pupils 
and school staff. 
 
Heads of Faculty and the 
Director of Business Services to 
co-ordinate approaches which 
improve employer engagement 
and fulfil the aspirations of the 
Business Develop Strategy.  
 

 
 
June 2109 
 
 
 
 
 
 

AP 1, 10, 11, 
12 

Support team self-evaluation reports 
should be enhanced to reflect, more 
broadly, deeply and realistically, areas 
for improvement.   
  

To ensure opportunities for 
enhancing service delivery are 
maximised and that self-
evaluation for quality 
improvement is both meaningful 
and targeted.       
 

A review, to be led by the Head of 
Quality Enhancement and 
Transitions, of self-evaluation 
reporting and quality 
improvement and learner 
engagement approaches 
undertaken by support managers.  
 

May 2019  
 

ES QI 1.3 
SO 4.6 
AP 4, 13, 14 

Managers in both Support and 
Curriculum teams should ensure that 
engagement with the Students’ 
Association is both meaningful and 
efficient use of time for Students’ 
Association Representatives. 

Stronger partnership working 
with the Students’ Association 
that will have a positive impact 
on learners, success and 
achievements. 

Through the restructure of both 
support and curriculum teams, 
review the processes to remove 
any duplication of Students’ 
Association time spent in various 
groups that will allow for more 
effective collaboration and focus 
on the learner experience. 
 

January 2019 SO1 

Employer engagement in some areas 
could be improved that would support 
the development of learning and 
teaching to make it more relevant to 
industry needs. 

Strengthening links with 
employers to influence a more 
systematic approach to 
employer engagement in 
matching curriculum and 
industry needs. 
 

Develop strategies for 
engagement with external 
stakeholders to ensure current 
approaches are still relevant to 
industry needs. 

June 2019 SO3.8 
AP12 

Curriculum teams could improve the 
planning for delivery of high-quality 
learning provision by involving the 

Stronger partnership working 
that will have a positive impact 
on the curriculum and learners. 

Through the Heads of Faculty, 
develop more effective 
collaboration between teams 

June 2019 SO1.1 
AP12 
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Students’ Association and employers 
more in the planning process. 

and stakeholders that will 
support the Curriculum Review 
and STEM developments. 

CPD plans should be developed in 
line with new Strategic Objectives and 
Annual Priorities in identifying any 
gaps that appear in the delivery of 
learning and teaching. 
 

To ensure that curriculum teams 
have the appropriate skillset to 
support any new curriculum 
developments as part of the 
STEM/Curriculum Review. 

Develop in partnership with the 
Organisational Development 
team, CPD activity where gaps 
have been identified. 

June 2019 SO1.1, 2.1, 2.2 
AP1, AP2 

In some teams Managers should carry 
out a more robust approach to 
analysing LMI data to help improve 
the Curriculum Planning Process. 
 

To further develop the use of 
LMI Data from a wide range of 
sources. 

Implement the STEM in 
Development and Curriculum 
Review outcomes. 

June 2019 SO3 

In some teams’ managers should 
discuss with staff on how to improve 
questioning techniques to inform 
whether objectives have been met as 
part of the learning experience. 
 

To ensure CPD activity is offered 
to curriculum staff that may help 
to improve their lesson planning 
and delivery techniques. 

Develop in partnership with the 
Organisational Development 
team, CPD activity to those staff 
identified through lesson 
observation feedback. 

June 2019 SO4.1 
AP13 
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Additional Enhancement Plan Actions to meet Annual Priorities for 2018-2019 not addressed above 
Area for Development (Developmental 
Driver) 

Impact (intended difference to be 
made) Planned Actions for Improvement Deadline  Developmental 

Driver Code 
The College should operate an 
academic year budget which utilises 
all available budget resources in line 
with fiscal year cash allocations. 

Maintain financial security and 
sustainability. 

Improve links between curriculum 
planning and workforce planning 
using the new HR system position 
management function. 
Ensure effective staff utilisation 
following changes to terms and 
conditions for staff as a 
consequence of national 
collective bargaining. 
Review budget mid-year to 
ensure effective identification of 
efficiency savings required to 
meet cost of living pay awards. 
Improve live reporting for budget 
holders to allow for better 
monitoring of in year spend. 

July 2019 AP16 

The College should address backlog 
maintenance in line with available 
resources and agreed priorities. 

To ensure appropriate standard 
of facilities to deliver the 
curriculum and enhance the 
learner experience. 

Create a backlog maintenance 
schedule for AY2018-19. 
Work in partnership with Mitie to 
deliver works on time and in 
budget. 
Align priorities with curriculum 
need and agree a programme of 
improvement works in advance 
for the academic year. 

July 2019 AP 18 

The College should develop a new 
estates strategy. 

To deliver an updated campus 
for Aberdeen City and to ensure 
sustainability at Altens Campus. 

Engage with the Regional Board 
to review the requirements of the 
strategy. 
Undertake a wide stakeholder 
engagement with staff and 
students regarding what our 
facilities should offer. 
Liaise with SFC to progress a 
new approach to a phased 

July 2019 AP19 
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development in line with our 
existing outline business case. 
Agree approach to disposing of 
surplus property. 
 

The College should deliver a new IT 
service model following returning the 
service in-house. 

 Improved service to end users 
and increased cyber security 
and resilience. 

Design the new team structure; 
review support services and 
update where applicable; develop 
staff; improve team interactions; 
commence activity; monitor and 
review progress.  
Consider alternatives to deliver 
further efficiency in print services. 
 

July 2019 AP20 
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APPENDIX - COLLEGE PIs AY2017/18 
 
 
 HE Full Time Number Enrolled Early Withdrawal Further Withdrawal Completed: Partial 

Success 
Completed: 
Successful 

 2015 2016 2017 2015 2016 2017 2015 2016 2017 2015 2016 2017 2015 2016 2017 
School 2724 2950 2634 3.23% 3.39% 4.02% 10.94% 11.53% 12.00% 8.66% 9.08% 9.98% 77.17% 76.00% 73.99% 

                
CCB  1703 1877 1701 3.35% 3.20% 3.64% 10.10% 10.66% 11.88% 7.63% 7.19% 9.35% 78.92% 78.96% 75.13% 
EST  496 465 331 2.22% 4.73% 3.63% 10.69% 14.19% 10.88% 13.71% 14.19% 15.11% 73.39% 66.88% 70.39% 
SI  523 604 602 3.82% 2.98% 5.32% 13.96% 12.25% 12.96% 7.27% 11.09% 8.97% 74.95% 73.68% 72.76% 

 

   
 
 
HE Part Time Number Enrolled Early Withdrawal Further Withdrawal Completed: Partial 

Success 
Completed: 
Successful 

 2015 2016 2017 2015 2016 2017 2015 2016 2017 2015 2016 2017 2015 2016 2017 
School 1763 1463 919 1.08% 0.62% 0.98% 2.89% 1.78% 4.46% 17.75

% 
19.62% 14.69

% 
78.28
% 

77.99% 79.87
% 

                
BCD  412 277 159 0.00% 0.00% 1.26% 0.73% 1.08% 1.89% 27.18

% 
29.60% 11.95

% 
72.09
% 

69.31% 84.91
% 

CCB  338 362 201 1.78% 0.28% 1.00% 2.96% 1.38% 6.97% 13.31
% 

17.68% 11.44
% 

81.95
% 

80.66% 80.60
% 

EST  907 735 504 1.32% 0.95% 0.99% 3.09% 2.04% 3.77% 16.32
% 

16.60% 16.87
% 

79.27
% 

80.41% 78.37
% 

SI  55 47 22 1.82% 2.13% 0.00% 16.36
% 

4.26% 9.09% 9.09% 31.91% 22.73
% 

72.73
% 

61.70% 68.18
% 
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FE 
Combined 

Number Enrolled Early Withdrawal Further Withdrawal Completed: Partial 
Success 

Completed: 
Successful 

 2015 2016 2017 2015 2016 2017 2015 2016 2017 2015 2016 2017 2015 2016 2017 
School 12909 12742 11873 3.24% 3.94% 5.31% 7.35% 7.72% 8.28% 15.97% 14.94% 12.41% 73.62% 73.53% 75.13% 

                
BCD  4410 4405 3610 0.86% 1.41% 5.35% 2.40% 3.54% 4.04% 32.99% 29.24% 21.88% 64.29% 66.20% 72.41% 
CCB  1660 1816 1901 5.18% 5.18% 5.79% 12.53% 10.57% 9.10% 7.89% 10.24% 10.94% 74.40% 74.01% 74.17% 
EST  3364 3073 3022 3.51% 4.04% 3.87% 7.31% 8.40% 7.84% 7.55% 7.48% 8.31% 81.63% 80.08% 79.98% 
SI  3435 3437 3333 5.12% 6.46% 6.30% 11.32% 11.00% 12.81% 6.23% 5.76% 6.72% 77.32% 76.78% 74.17% 

 

 
 
 

  

 

FE Full 
Time 

Number Enrolled Early Withdrawal Further Withdrawal Completed: Partial 
Success 

Completed: 
Successful 

 2015 2016 2017 2015 2016 2017 2015 2016 2017 2015 2016 2017 2015 2016 2017 
School 4151 3985 4082 6.87% 7.95% 8.11% 15.83% 15.51% 14.89% 9.78% 10.36% 10.46% 67.53% 66.17% 66.54% 

                
CCB  1180 1194 1343 6.69% 6.20% 6.85% 16.61% 13.40% 10.87% 9.32% 12.48% 13.33% 67.37% 67.92% 68.95% 
EST  1133 1026 1013 6.44% 8.19% 7.90% 15.27% 16.57% 15.60% 10.33% 12.18% 10.17% 67.96% 63.06% 66.34% 
SI  1828 1753 1714 7.28% 9.07% 9.28% 15.75% 16.37% 17.74% 9.79% 7.93% 8.46% 67.18% 66.63% 64.53% 
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 FE Part 
Time 

Number Enrolled Early Withdrawal Further Withdrawal Completed: Partial 
Success 

Completed: 
Successful 

 2015 2016 2017 2015 2016 2017 2015 2016 2017 2015 2016 2017 2015 2016 2017 
School 8758 8757 7791 1.52% 2.11% 3.84

% 
3.33% 4.18% 4.81% 18.91

% 
17.03% 13.43% 76.51

% 
76.88
% 

79.63% 

                
BCD  4400 4393 3598 0.86% 1.41% 5.36

% 
2.41% 3.53% 4.06% 33.07

% 
29.32% 21.96% 64.20

% 
66.13
% 

72.32% 

CCB  480 622 558 1.46% 3.22% 3.23
% 

2.50% 5.14% 4.84% 4.38% 5.95% 5.20% 91.67
% 

85.69
% 

86.74% 

EST 2231 2047 2009 2.02% 1.95% 1.84
% 

3.27% 4.30% 3.93% 6.14% 5.13% 7.37% 88.57
% 

88.62
% 

86.86% 

SI  1607 1684 1619 2.68% 3.74% 3.15
% 

6.29% 5.40% 7.60% 2.18% 3.50% 4.88% 88.86
% 

87.35
% 

84.37% 
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CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: SQA Higher and National Exam Results AY2017-18 

Author: John Davidson Contributor(s): 

Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☐ 

For Information  ☒ 

Reserved Item of Business  ☐ 

Purpose: To present the Committee with information on the SQA Higher and 
National Exam results for AY2017-18 compared to the previous year. 

Linked to Strategic Goal: 

1. Deliver high quality, accessible and inclusive learning and training 
opportunities, which transform lives and which support the economic and social 
development of our region. 

Linked to Annual Priority: 

17. Ensure that the SFC Activity Target (Credits) is met in line with the Regional 
Outcome Agreement. 

Executive Summary:  
Each year over 900 students undertake the SQA Higher, Advanced Higher and 
National [Nat] 5 qualifications in subject areas that include Computing, Maths, 
English, Care and a number of Science-related subjects. 
 
For AY2017-18 a total of 224 students achieved Grade ‘A’ pass mark compared 
to 192 the previous year - a 17% increase.   
 
A total of 194 students achieved the Grade ‘B’ pass mark compared to 188 the 
previous year – a 4% increase. 
 
Subject areas that performed well include Higher Chemistry, English, Advanced 
Higher Maths and Nat 5 Care.  The Nat 5 Care exam had a success rate of 99% 
with only 1 student out of 78 not achieving a pass mark. 
 
In some subject areas the pass rate is down compared to the previous year 
including Higher Photography Higher Sociology and Higher Computing.   
 



A breakdown of the SQA Higher, Advanced Higher and Nat 5 results for AY2016-
17 and AY2017-18 are attached as Appendix 1. 
 
Where pass rates are down in comparison to the previous year, those subject 
areas have been added to the Courses for Concern document being taken 
forward by Directors of Learning.  
 
Recommendation: It is recommended that the Committee note the information 
provided in this paper. 

Previous Committee Recommendation/Approval (if applicable): 

Equality Impact Assessment: 

Positive Impact ☐ 

Negative Impact ☐ 

No Impact  ☒ 

Evidence: 
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Biology Higher 8 7 11 26 9 35 74% 7 6 10 23 7 30 77% 3%
Care Nat 5 0 0 0 0 0 35 N/A 54 16 7 77 1 78 99% 99%
Care Higher 30 18 30 78 37 115 68% 18 17 27 62 27 89 70% 2%
Chemistry Higher 5 14 5 24 8 32 75% 6 5 6 17 2 19 89% 14%
Computing Science Nat 5 0 0 0 0 0 32 N/A 5 4 8 17 18 35 49% 49%
Computing Science Higher 7 8 6 21 9 30 70% 0 2 2 4 7 11 36% -34%
English Nat 5 2 2 0 4 2 6 67% 1 4 2 7 0 7 100% 33%
English Higher 21 25 29 75 26 101 74% 20 40 25 85 21 106 80% 6%
Environmental Science Higher 1 2 5 8 3 11 73% 2 1 2 5 1 6 83% 10%
ESOL Nat 5 44 4 3 51 4 55 93% 48 21 16 85 7 92 92% -1%
Geography Higher 0 0 0 0 0 0 N/A 1 0 3 4 13 17 24% 24%
History Higher 3 10 11 24 11 35 69% 1 8 4 13 9 22 59% -10%
Human Biology Higher 0 0 0 0 0 0 N/A 2 0 4 6 35 41 15% 15%
Mathematics Nat 5 2 8 11 21 14 35 60% 10 4 2 16 5 21 76% 16%
Mathematics Higher 6 6 11 23 13 36 64% 9 3 9 21 6 27 78% 14%
Mathematics Advanced Higher 0 0 0 0 0 0 N/A 2 0 0 2 1 3 67% 67%
Photography Higher 0 0 6 6 4 10 60% 0 1 0 1 5 6 17% -43%
Physics Higher 0 3 4 7 0 7 100% 1 5 3 9 2 11 82% -18%
Psychology Higher 52 68 80 200 133 333 60% 25 44 50 119 111 230 52% -8%
Sociology Higher 11 13 23 47 17 64 73% 12 13 15 40 35 75 53% -20%

192 188 235 615 290 972 224 194 195 613 313 926

2016/17
2017/18
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CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: Quality Summary Reports for AY2017-18 

Author: Gill Griffin, Head of Quality 
Enhancement & Transitions 

Contributor(s): 

Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☐ 

For Information  ☒ 

Reserved Item of Business  ☐ 

Purpose:  
To enable the Committee to note the Annual Summary Reports that capture 
details of the quality related activity undertaken during academic year 2017-18.   
 
Linked to Strategic Goal: 

4. Deliver an excellent learning environment and experience leading to 
successful outcomes for all learners. 

Linked to Annual Priority: 

Executive Summary:  
Members will recall at the meeting of the Committee held in May 2018 an annual 
report on the College’s key quality activities was presented.  At this time, full data 
for AY2017-18 was not available for inclusion.   
 
As part of the College’s annual quality cycle summary reports are created 
capturing the College’s key quality processes and related outcomes.  These 
reports are made available to all staff via the College’s intranet, COLIN. The 
following reports are available for Members to view online: 
 

• Annual Focus Group Summary Report 2017-18   
• Internal Audit Summary Report 2017-18   
• External Verification Summary Report 2017-18   
• Complaints Summary Report 2017-18  

  
Recommendation: 
It is recommended that the Committee note the information provided. 

Previous Committee Recommendation/Approval (if applicable): 
None 

https://nescol.interactgo.com/Interact/Pages/Content/Document.aspx?id=2854
https://nescol.interactgo.com/Interact/Pages/Content/Document.aspx?id=1224
https://nescol.interactgo.com/Interact/Pages/Content/Document.aspx?id=5661
https://nescol.interactgo.com/Interact/Pages/Content/Document.aspx?id=5660


Equality Impact Assessment: 

Positive Impact ☒ 

Negative Impact ☐ 

No Impact  ☐ 

Evidence: 
Student and staff feedback is instrumental in the review of key quality processes 
which impact positively in the overall College approach to equality and diversity. 
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CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: Internal Reviews AY2017-18 – Student Access & Support and Learning 
Support 
 
Author: Robin McGregor, Director of 
Learning  
 

Contributor(s): 
Neil Cowie & Linda Taylor, Director of 
Student Access & Information 

Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☐ 

For Information  ☒ 

Reserved Item of Business  ☐ 

Purpose: To enable the Committee to consider a progress report against the 
recommendations identified through the internal review of Student Access & 
Support and Learning Support. 

Linked to Strategic Goal: 

4. Deliver an excellent learning environment and experience leading to 
successful outcomes for all learners. 

Linked to Annual Priority: 

4. Implement through dynamic intervention the revised approach to the delivery 
of Student Support Services and the new curriculum management structure, 
including appropriate staff training and development to support new roles and 
responsibilities. 

Executive Summary:  
Attached as Appendix 1 is a copy of the Integrated Action Plan for the AY2017-18 
Internal Reviews of Student Access & Support and Learning Support.  The Action 
Plan was previously noted by the Committee at its meeting held in May 2018 
where it was agreed that a progress update would be prepared for the 
Committee to consider at its first meeting of AY2018-19. 
 
Recommendation: It is recommended that the Committee note the information 
provided. 

Previous Committee Recommendation/Approval (if applicable): 
None 



Equality Impact Assessment: 

Positive Impact ☐ 

Negative Impact ☐ 

No Impact  ☒ 

Evidence: 
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Appendix 1 

Student Access & Support and Learning Support Integrated Action Plan 
 

 Risk Recommendation Progress Report 
1 There is a lack of clarity among 

staff and students regarding 
the range of support services 
available to them, and where 
support can be accessed from. 

Merge elements of the information 
and Advice team with Learning 
Development and Guidance Tutor 
services to create a regional 
Student Advice and Support team. 
 
Create a new Student Admissions 
and Funding team, and College 
Administration and Examinations 
team. 
 

A new regional College “Student Advice and Support” team has been created to 
provide students with a simpler and more holistic information, advice and 
support service at each campus.  
 
Comprising staff from the old Learning Development, Information and Advice 
and Guidance Support departments, the new team is overseen by a single 
regional Student Advice and Support Manager, who is supported by a regional 
Coordinator based at each campus.  A single Student Advice and Support Tutor 
role has been created and all other existing staff matched into this role. 
 
Not only does the creation of a single student advice and support tutor role 
provide greater clarity to staff and students, as it replaces the multiple different 
advisor and support tutor roles that previously existed, but it provides the team 
with greater flexibility and responsiveness as staff are now able to undertake a 
wider variety of tasks. 
 
Further rationalisation of services has also occurred within the other student and 
staff facing support services based within the Student Advice Centre.  
 
A new Student Admissions and Funding team has been created to enable the 
delivery of a more responsive and efficient admissions and funding service.  The 
team now deals with front-line bursary queries without students having to wait 
for an Advisor, while more complex queries are dealt with by the team who carry 
out the assessment of bursaries and EMAs.  A revised College Administration and 
Examinations team has been launched to help bridge the gap between academic 
and support teams, and to provide a more targeted and holistic administrative 
support service.  
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 Risk Recommendation Progress Report 
3 There is a lack of awareness 

across all campuses of the 
range of support services 
available. 

Revise existing team structures, 
roles and responsibilities 
accordingly to enable the creation 
of the new services. 
 
Rebrand and promote the new 
information, advice and support 
services to staff and students. 

An integral part of the process to revise the core student information, advice 
and support team structures was the complete redesign of the entire approach 
to the delivery of student support at NESCol, and a review and redesign of every 
essential component service. 
 
At the heart of this redesign is a fundamental shift in student support 
philosophy. Prior to review, the College had a fragmented support service that 
relied heavily on support staff to be the key facilitators of support, guidance and 
advice to students.  
 
Now, a “whole-College” approach to student support has been created that puts 
teaching staff, the people best placed to form effective and meaningful 
relationships with their learners, at the heart of the whole approach. By 
undertaking a key “Academic Tutoring” role, teaching staff will work 
collaboratively with the revised support teams to provide a more targeted and 
risk based approach to student support. 
 
Furthermore, by giving staff an increased responsibility for their learners 
retention, attendance and attainment, and embedding the delivery of routine 
information, advice and support within the programme of study, it will be easier 
to ensure that students become more aware of the support services available to 
them. 
 
Student Advice Centres have been formed in all of the 3 main campuses – Altens, 
Aberdeen City and Fraserburgh.  This means that services are provided from one 
location within the Campus, making it easier for students and staff to find, and 
allows support staff to refer students to the most appropriate service easily.   
 

4 Academic tutoring is being 
inconsistently applied by 
curriculum teams – many have 
not been given clear 
instruction on the scope of this 
role. 

Review arrangements for the 
delivery of effective academic 
tutoring across al full-time and part-
time curriculum areas, ensuring 
consistency in the student 
experience. 

As outlined above a revised approach to academic tutoring has been launched 
at each campus.  
 
All non-advanced FE groups now receive one hour of scheduled academic 
tutoring from a designated member of staff each week. This formally timetabled 
session is fully-fundable, embedded within each group’s programme of study 
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 Risk Recommendation Progress Report 
and is used to provide induction information, core and essential skills training, 
employability and enterprise advice and to allow opportunity for one-to-one and 
small group advice and guidance.  
 
With NESCol’s FE KPIs currently sitting just below sector average it was essential 
that a different approach to support be implemented. By positioning teaching 
staff as an integral part of this process, and putting an emphasis on establishing 
a “whole-College” approach, we will be better placed to make meaningful and 
sustainable improvement to the outcomes of our FE learners. 
 
HE groups have also all been allocated a designated lecturer to provide them 
with academic tutoring support although it is not possible, due to qualification 
framework restrictions and staffing implications, to simply place an hour of 
academic tutoring on the programme of each HE group. As a result Curriculum 
Managers have been asked to look at curriculum design to see what options exist 
that may allow them to embed the delivery of academic tutoring activities into 
day-to-day learning and teaching e.g. via the delivery of a “Personal 
Development Planning” unit or similar.  
 

5 The range and configuration of 
support services available at 
each campus is not  optimal to 
best support students via 
“one-stop-shop” approach. 

Create Student Advice Centres at 
Fraserburgh and Altens, 
establishing a permanent advice, 
information, administration, 
funding and learning support 
service within the centre. 

In August 2017 a new Student Advice Centre (SAC) was opened at the Aberdeen 
City Campus. Now, similar facilities have been created at both Fraserburgh, in 
the old student services office, and at Altens, in the M Block reception area.  
 
Each of the new facilities has been designed to replicate the one-stop-shop 
service that is available at Aberdeen City Campus. A local SAC team, comprising 
all staff integral to the delivery of administration, admissions, funding, advice, 
learning development and support has been created at each campus which 
means that staff and students have on-demand access to face-to-face support 
as and when they require it. 
 
This change is of particular importance to Altens where previously there had 
been no administration, information, funding, admissions or learning 
development support staff permanently based at the campus, and often 
students were required to phone or visit the City Campus for support. 
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 Risk Recommendation Progress Report 
6 The current LDT is not 

sufficiently visible within the 
campus.  

Relocate Aberdeen City Campus 
Learning Support service to the  
Student Advice Centre. Co-locate 
managers close to the SAC. 

As part of the work to develop the new Student Advice Centres at each campus, 
new branding and signage will be established in prominent places at each 
campus to increase the visibility of the SAC and its available services. These signs 
are due for installation in October 2018. 
 
By locating the SAC at Altens in the M Block reception area, as opposed to the 
existing guidance base next to the library, the service will be much more visible 
and more closely located to F Block.  
 

8 Even within the existing SAC, 
signage is poor and many 
students are unable to identify 
where to find support.  

Improve signage and wayfaring 
relating to the SAC and associated 
services at all campuses. 

As above, Internal signage and wayfaring work is still in progress – due to the  
timescales involved in this project, and the need to gain an understanding of 
how each space will work, it was not possible to get them installed prior to the 
beginning of term.  Signage is now in hand and is due to be installed later in 
September 2018. 
 

9 Existing procedures and 
processes result in several key 
staff spending an excessive 
amount of time engaged in 
administrative activities rather 
than working with students.  

Revise existing policies, procedures 
and processes to support the 
deployment of the new team 
structures and functions. 

The streamlining of existing processes was a central theme of the service 
redesign process. New online forms have been introduced and several existing 
policies and procedures completely rewritten to improve efficiency. 
 
Revised guidance for teaching staff and students has been created and 
circulated via COLIN and management channels.  
 
All-staff briefings were held at each campus prior to summer 2018 and 
colleagues have been invited to help shape and refine the revised processes. 
 

10 Key student data is not shared 
or used meaningfully to 
support students as data is 
hidden away in shared drives 
or in separate, non-
communicative systems. 
 

Implement a revised approach to 
managing and sharing essential 
student support data and 
information between support and 
curriculum teams, aligning digital 
systems to create a single “student 
dashboard”. 

A project to scope the College’s requirements for a new student data dashboard 
will commence in October 2018 (planned).  
 
The storage and sharing of student data, and in particular special data also needs 
to be considered.  The use of digital systems will help with this, but a College 
system used to record support needs, solutions and activities should be sourced. 
 
This work will be managed by the College’s IT Project Board and overseen by the 
IT Action Group.  
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 Risk Recommendation Progress Report 
This will be a significant IT project that will require input from a wide range of 
internal and external stakeholders  - there are potential interdependencies with 
similar work ongoing to develop the College’s timetabling and POS management 
processes.  

11 Communication between 
curriculum and support teams 
is inconsistent and staff 
struggle to strategically plan 
support interventions.  

Align new student support 
arrangements with  revised 
curriculum management structures 
to ensure effective communication 
and collaboration. 

The new “whole-College” support model features a range of strategies aimed at 
improving the way in which teaching and support teams communicate and work 
together to support students.  
 
In addition to a new online student support referral process, Curriculum 
Managers have been introduced to a process that enables them to work directly 
with support managers to ensure that teaching teams proactively “commission” 
support from the SAC in a planned and targeted manner.  
 
Furthermore, a new Faculty Framework has been created by the Director of 
Learning (Enterprise, Innovation and Aberdeen Futures) which provides 
promoted staff with guidance on a standardised approach to meetings and 
support intervention planning.  

12 The current arrangements for 
the provision of pre-entry 
advice and information  are 
confusing. Furthermore links 
between key school staff and 
the college are not as robust as 
they could be.  

Continue to develop the revised 
approach to admissions as outlined 
by the Admissions review 
implementation group.  
 
Ensure applicants with additional 
support needs are quickly referred 
to the student advice and Support 
team. 
 
Establish effective partnership 
networks with school guidance staff 
and SDS etc. and ensure that key 
data is shared between institutions 
where appropriate.   

Work is ongoing to refine the way in which applicants are provided with pre-
entry advice and information. Feedback gathered as part of the work undertaken 
by the Admissions Review Implementation Group was used to refine the final 
configuration of the new Admissions and Funding team.  
 
The new “whole-College” support model and introduction of a more robust and 
standardised approach to academic tutoring, should ensure that students with 
additional support requirements are identified quickly (if they have not already 
self-declared) and referred for needs assessment at the SAC. 
 
A new Student Access and Inclusion Manager post was created during the 
restructure to provide the Student Advice and Support team with greater 
capacity to develop and deliver initiatives aimed at enhancing  access, inclusion, 
employability, wellbeing and equality. With a more external focus the role 
holder  will seek to work with key partners to deliver joint partnerships aimed at 
improving outcomes for all learners, but in 2018 – 2020 there will be a particular 
focus on our FE, Care-Experienced and disabled students. 
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 Risk Recommendation Progress Report 
We are now working more closely with SDS Advisers, with an Adviser being sited 
in each of the campuses regularly each week.  The SDS Adviser will be able to 
provide support to help an applicant chose an appropriate course, while also 
providing them with a career plan if desired. 

13 Many students report that the 
College’s student funding 
arrangements are inadequate 
with payments taking too long 
to process and information 
regarding the process unclear.  

Revise the arrangements, 
communication strategy and key 
milestones relating to student 
funding. 

As a result of restructure of the Admission and Funding team, significant 
progress has been made in reducing the time it takes to process bursary 
applications and issue payment.  
 
By opening up the application process earlier in the year, and focusing on clear 
and consistent communication with applicants, a much improved process has 
been established with far fewer students failing to submit essential 
documentation.   

15 Too few students are able to 
benefit from the expert 
support on offer from the LDT 
– the process of self-referral 
and one-to-one support does 
not achieve the level of impact 
necessary to dramatically 
improve student outcome 
across the college.   

Implement a more formalised and 
targeted approach to the provision 
of student support that ensures 
that support is provided in the right 
place, by the right person at the 
right time.   
 
Introduce Faculty Support Plans 
(FSPs) to support this approach.  

As previously mentioned, improved student referral and targeted support 
processes have been created to help teaching staff ensure that students are able 
to benefit from the expert support services that are available to them via the 
SAC. 
 
Furthermore, via improved signage and advertising, and the creation of highly 
visible SACs at each campus students can drop-in to the SAC at anytime during 
the working day to receive on-the-spot support, advice and guidance.  

16 Students arrive at NESCol 
lacking key core and academic 
skills, essential  literacies  and 
coping strategies.  

Identify and implement a range of 
pre-entry initiatives aimed at 
ensuring new and young learners 
are well prepared, academically, 
socially and psychologically,  for the 
beginning of their course.    
 
Undertake redesign of key 
programmes to ensure the 
embedding of essential 21st century 
learning skills.  

Work is underway to identify whether the use of essential-skills diagnostic 
software would be viable to help assist staff place students on the correct level 
of course. 
 
Furthermore, via the introduction of the new standardised approach to 
academic tutoring it is envisioned that staff are able to target support more 
effectively at those who require additional support, and dedicate time to the 
explicit training and development of essential skills such as resilience, 
communication, team-working and self-reflection/regulation.  
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 Risk Recommendation Progress Report 
17 There are currently an 

insufficient number of courses 
at lower SCQF levels to meet 
the needs of young learners. 
This results in some students 
being inappropriately placed 
on courses too advanced for 
them. 

Ensure that planning and portfolio 
considerations take cognisance of 
the need for lower, entry level 
courses for younger learners; 
learners returning to education 
after a break, and those who lack 
the entry qualifications to gain 
entry to higher level course 
offerings 

A comprehensive review of the curriculum offer will be carried out at each 
campus to ensure that the range and level of courses planned for delivery is 
demand based and in line with regional planning arrangements.  
 
Campus based planning groups will commence this work in September 2018.  

18 There is a reported rise in the 
number of students 
experiencing and reporting 
poor mental health and 
wellbeing.   

Devise and implement a strategy 
and range of initiatives to support 
learners manage their resilience,  
mental health and wellbeing. 

The new “whole-College” support model has been designed to ensure that all 
students have a clearly identified member of their teaching team assigned to 
them to provide them with academic tutoring support.  
 
As a result it is expected that staff will be the first point of contact for academic, 
personal and social support for their students, referring any they think need 
further and/or specialist assistance to the Student Advice and Support (SAS) 
team.  
 
Teaching staff will make sure their students know of what type of advice and 
support is available from the SAS team, and how they can access these services 
directly. 
 
The Student Advice and Support team is currently in the process of ensuring all 
team members are trained “Mental Health First Aiders” so that staff are 
supported in the event of a student mental health crisis. 
 
For the first time, all teaching staff now have access to a “Crisis Hotline” at each 
campus that will enable staff to contact a Mental Health First Aider via a 
dedicated phoneline that is always supervised during the working day. 
 
Furthermore, the Student Access and Inclusion Manager has been charged with 
working alongside the Student Association to develop a College-wide initiative 
aimed at promoting positive mental health and wellbeing. This will also involve 
partnership work with teaching teams, the Organisational Development team 
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and key external partners including the city and shire local authorities and third 
sector organisations like See Me and Who Cares Scotland.  

19 Students from a Care-
Experienced background, and 
students with a declared 
disability are more likely to 
withdraw from or fail their 
course than those without 
such characteristics.    

Devise and implement strategies to 
improve the outcomes of students 
with a range of protected 
characteristics. Specific initiatives 
should be developed for Care 
Experienced students, and students 
with disclosed disabilities.  

Again, a core objective of both the new Student Advice and Support Manager 
and the Student Access and Inclusion Manager is the development of a new, 
strategic initiative aimed at improving the outcomes for Care Experienced 
learners. This will involve collaboration with the College’s Students’ Association, 
key partner institutions including RGU, The UofA, the two local authorities and 
key third sector partners.  
 
The College is now represented, via the Director of Learning, on both the 
Aberdeen City Care Experienced Champions Board and the Aberdeenshire 
Corporate Parenting Strategy Group, so is involved in local strategic CE planning 
at the highest of levels. Membership of these groups provides a valuable 
opportunity for best practice sharing and access to the most current and 
accurate research and policy in the area of corporate parenting.  

20 The relationship between 
schools and the College could 
be improved to ensure more 
seamless progression 
opportunities are developed, 
and support information is 
better disseminated.  

The College’s School Links Team, in 
conjunction with others, should 
explore other 
opportunities to support pupils’ 
transitions to and through College. 

Work is to commence at each campus to devise a revised approach to schools 
engagement that ensures contextualised and bespoke activity at each campus 
where appropriate.  
 
Via the new TWO PLUS partnership with RGU a more collaborative approach to 
marketing the opportunities of each institution to schools will be designed.  

21 Students undertaking part-
time and distance learning 
courses are not as well 
supported, and have less 
access to support resources 
than full-time students. 

Develop a consistent approach 
across all centres to supporting 
apprentices, part-time, and 
distance learners, and those 
attending outreach centres, 
particularly ESOL students 
attending Ellon Learning Centre. 

Once the new arrangements for full time courses are fully implemented and 
bedded in, further consultation with the Business & Community Development 
team will be undertaken to identify how distance and part-time learners can be 
better supported.  
 
Work is already underway to identify how students studying ESOL at the Ellon 
campus can be provided with regular face-to-face support as required. This will 
involve staff from Fraserburgh offering drop-in and bookable small group 
workshops and one-to-one meetings.  
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22 Communication regarding 

decisions relating to the 
deployment of Learning 
Support Assistants, 
particularly at the Fraserburgh 
Campus, is sub-optimal.  

Review the delivery of classroom 
assistance for Learning 
Opportunities programmes and for 
low level, non-advanced 
programmes, ensuring that all staff 
are consulted and kept well 
informed regarding support 
deployment decisions.  

The Senior Learning Support Assistant has now been given line management 
responsibility of all the Learning Support Assistants. This will ensure more 
effective dissemination of information and improved two way communication. 
LSAs will be able to escalate issues quickly and respond more quickly. 

23 There is a lack of specialist 
resource allocated to 
implementing the key 
objectives outlined in the 
Access and Inclusion strategy – 
ownership of these outcomes 
is unclear.  

Form a cross-college working group 
to review, update and 
operationalize the College’s Access 
and Inclusion strategy and create a 
marketing plan to ensure cross-
college awareness of the 
enhancement plan.  

The appointment of the new Student Access and Inclusion Manger and the 
restructure of the Student Advice and Support team have created capacity to 
address this issue.  
 
Review and update of the Access and Inclusion Strategy is a key objective in the 
annual enhancement plan for the team.  

24 The new advice, guidance and 
support arrangements will 
require curriculum staff to 
take greater ownership of 
their students attendance and 
bursary status.  

Implement a revised approach to 
college administration that ensures 
curriculum and support teams are 
supported effectively to improve 
outcomes and experiences for 
students.  

This has been achieved via the redesign and restructure of the Central 
Administration Team. Now called the College Administration team the service is 
more devolved with named administrators allocated to each college faculty. 
 
College Administrators are located at each campus within the Student Advice 
Centre and have been charged with establishing effective working relationships 
with the new curriculum managers and staff performing Academic Tutoring. 

25 The Students Association 
should be strategic partners in 
the development and 
implantation of these new 
support arrangements.  

Develop a plan to ensure 
meaningful and impactful 
partnership with the Student’s 
Association in activities relating to 
student advice, information and 
support.  

In response to the recently signed Partnership Agreement the new Support 
services based within the SAC have all committed to ensuring that the Students’ 
Association (SA) and wider student body are recruited as partners at the 
beginning of key planning and enhancement activities. 
 
Dialogue will soon be held with the SA to agree the best way to ensure that 
students are engaged with appropriately and at the correct stage of the process. 
 
The Student Engagement Action Group will play a key role in supporting the aims 
of the Partnership Agreement. 



© North East Scotland College 2018 
 
 

 Risk Recommendation Progress Report 
26 Students have to self-refer for 

needs assessment as part of 
the full-time course 
application process. 

Proactively contact every applicant 
that indicates their desire to receive 
needs assessment/additional 
support.  
Change the online application form 
to reflect this.  

The online application form will be revised to ensure that students are able to 
request that they be contacted by the team regarding a needs assessment. In 
addition students will still be able to self-refer via the SACs and be referred by 
their Academic Tutor.  
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CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: Internal Review AY2017-18 – Care 
 
Author: John Davidson Contributor(s): Trish Swan, Head of 

Faculty 
Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☐ 

For Information  ☒ 

Reserved Item of Business  ☐ 

Purpose: To enable the Committee to consider a progress report against the 
recommendations identified through the internal review of Care. 

Linked to Strategic Goal: 

4. Deliver an excellent learning environment and experience leading to 
successful outcomes for all learners. 

Linked to Annual Priority: 

15. Prioritise programme design and student support interventions to effect 
significant improvements in early retention for all courses. 

Executive Summary:  
Attached as Appendix 1 is a copy of the Action Plan for the AY2017-18 Internal 
Review of the curriculum area of Care.  The Action Plan was previously noted by 
the Committee at its meeting held in May 2018 where it was agreed that a 
progress update would be prepared for the Committee to consider at its first 
meeting of AY2018-19. 
 
Recommendation: It is recommended that the Committee note the information 
provided. 

Previous Committee Recommendation/Approval (if applicable): 
None 

Equality Impact Assessment: 

Positive Impact ☐ 

Negative Impact ☐ 

No Impact  ☒ 

Evidence: 
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Internal Review 2017-18  

Faculty of Care 
 

 Management Action Plan  
No. Risk Recommendation Management 

Response 
Progress made Actions still to be 

addressed 
3.1 Admissions & Induction Process  

3.1.1 Students are placed on the 
wrong level of course or too 
much teaching input has to 
be on developing skills 
students should have on entry 
to the course 

Undertake additional assessment 
activities to ensure students are 
places on the correct level of course 
and that support is in place for those 
who have additional support needs 
 

Cross College issue - 
link to Student 
Support and Learners 
Services reviews 

New admissions procedures came into 
effect for 2018-19 entry to include a score 
card. All courses above L4 were required 
to undertake some volunteering in the 
area so that applicants would be more 
aware of the environment they would be 
working towards.  

 

3.1.2 Students do not have financial 
support in place at the 
beginning of their course 
affecting their attendance at 
College and increasing the risk 
of them withdrawing from 
programmes 

Ensure students have information 
and support to complete bursary 
applications 
 

Cross College issue - 
link to Student 
Support review 

Links to bursary were forwarded to all 
those who were given any sort of offer to 
allow applications to be processed as 
quickly as possible. Late applicants are still 
affected by late bursary and this may 
continue to have an impact on retention. 

 

3.1.3 Funding implication resulting 
from increased delivery costs 

Consideration of capping class sizes 
for Level 4 groups  
 

Cross College issue - 
link to Student 
Support and Learners 
Services reviews 

Additional SFC funding has been provided 
for some childcare courses.  
L4 childcare class sizes have been 
capped at 16 in the hope of supporting 
students more closely. 
Additional in class support to identify those 
who may require continued support have 
been commissioned and introduced to L4 
courses. 

 

3.1.4 Student remain confused about 
possible progressing routes and 
career opportunities 

Provide more opportunities for 
students to discuss and research 
career and progression opportunities  
 

Specific to Faculty of 
Care 

Progression routes within College have 
been discussed with students and leaflets 
produced to help identify career choices 
into Higher education or employment. 
 
University articulation arrangements have 

Increase transition work 
and University visits for 
those articulating 
courses.   
 
Access to Nursing will 
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been strengthened resulting in all HNC 
CAP students moving to year 2 of the 
degree link programme, and students 
studying the HNC Social Services 
programme moving to year 2 of Social 
Work. 
 
Subject-specific Career Events and visits 
from Employers have raised awareness of 
the types of employment opportunities 
that exist with many students now 
undertaking work placement 
opportunities. 

now include a HE 
preparation unit to 
bridge any gaps.   
 
Care pathways to be 
updated to highlight 
new articulation 
arrangements and links 
to employment. 
 

 
No. Risk Recommendation Management 

Response 
Progress to date Actions still to be 

addressed 
3.2 Programme Design & Delivery Sequence  
3.2.1 Students do not have required 

skills to complete tasks and too 
much teaching input has to be 
on developing skills from Care 
staff 
 

Prioritise IT classes for Level 4 groups, 
who are usually direct entry 
students, for timetabling in block 1 
 

Specific to 
Faculty of Care 
& Central 
Timetabling 

Learning and teaching approaches have been 
reviewed to enhance the learner experience  

Additional materials will 
be made available to 
allow students to make 
full use of College 
resources including the 
use of IT  

3.2.2 Students are placed on the 
wrong level of course or too 
much teaching input has to be 
on developing skills students 
should have on entry to the 
course 
 

Introduce a diagnostic IT skills 
assessment into interview process to 
ascertain the student’s level of IT 
skills prior to enrolment 
 

Cross College 
issue - link to 
Student Support 
and Learners 
Services reviews 

Core and Essential Skills have been 
contextualized to ensure content is relevant to 
the subject area and staff are supporting 
students with gaps in IT 

Investigate use of cores 
skills testing previously 
available in the College 
for Care student 
applicants to complete 
ahead of offers.  This will 
be introduced when 
applications open for 
AY2019/20. 

3.2.3 The subjects in the course 
programme do not follow a 
logical delivery pattern and 
possibilities for integration of 
teaching and assessment of units 
impaired 
 

Review course programmes to 
ensure content is presented in a 
coherent way across the curriculum  
 

Specific to 
Faculty of Care 

Changes have been made to delivery of units 
and assessments have been integrated to 
reduce the burden on students 

The Curriculum Review 
process will allow the 
care teams to further 
explore their 
programme design and 
assessment approaches 



3 
 

3.3 Learning & teaching Strategies  
3.3.1 Students learning is disrupted 

negatively affecting retention 
and attainment 

Classroom management, 
particularly in relation to the use of 
mobile phones, should be reviewed 
and strategies deployed to reduce 
the disruption in classes consistently 
across the teams  
 

Specific to 
Faculty of Care 

Classroom behavior strategies have been 
discussed at curriculum meetings and through 
the induction process, students are aware of 
the Code of Conduct. 

Programme Delivery 
Guideline’s will be 
reviewed to further 
develop behavioural 
issues.  Through the 
Curriculum Review 
process, the Care team 
will explore the use of 
Mobile Phones in class 
as part of the learning 
and teaching 
approaches. 

3.3.2 Students are not fully engaged in 
the learning process negatively 
affecting retention and 
attainment 

Learning and teaching strategies 
should be reviewed to ensure a 
variety of approaches in all classes 
across the curriculum 
 

Specific to 
Faculty of Care 

Learning and teaching approaches have been 
reviewed and implemented for AY2018/19 that 
should impact positively on the learner 
experience. 

The impact on these 
new learning and 
teaching approaches 
will be monitored 
throughout the year to 
ensure that they have 
impacted positively on 
retention and 
attainment.  

3.3.3 Students are not fully engaged in 
the learning process negatively 
affecting retention and 
attainment 
 

Review guidance for independent 
work tasks to ensure they are 
specific and clear 
 

Specific to 
Faculty of Care 

Additional support has been put in place to 
support students, particular at FT non-advanced 
level.  Through the self-evaluation process, 
learning and teaching  
approaches have been reviewed by the team 
and will be further reviewed throughout the 
academic year. 

Mid-term review to be 
carried out to explore 
early retention and what 
impact has been made 
as a result of the new 
approaches to learning 
and teaching.  
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No. Risk Recommendation Management 
Response 

Progress to date Actions still to be 
addressed 

3.4 Use of Digital Technologies  
3.4.1 Student evidence is not 

effectively captured negatively 
affecting attainment 
 

Further training for staff and students 
in the use of e-portfolios 
 

Specific to 
Faculty of Care 

The Digital Futures team have worked closely 
with the care staff in the use of digital and some 
e-assessments are now incorporated into units.  
Further work has been undertaken to expand 
the use of e- portfolios in capturing student 
evidence. 

Review of e-portfolio to 
be undertaken as part 
of the Curriculum 
Review process. 

3.4.2 Reduce opportunities for 
students to revise coursework 
negatively affecting attainment 
 

Consider widening the availability of 
recorded lectures for students to 
access 
 

Specific to 
Faculty of Care 

The care team make good use of the College’s 
VLE – Blackboard, allowing students to access 
their coursework, video clips and blogs. 
 

Investigate use of 
recorded lectures with 
Digital futures team.  The 
online Scholar 
Subscription service will 
be introduced to 
students to assist them 
with their revision. 

3.5 Assessment Strategy  
3.5.1 Student remain unclear and 

confused about number and 
sequence of assessments in their 
course programme 
Students are not given 
adequate notice of assessments 
reducing their ability to 
adequately prepare for 
assessments negatively affecting 
attainment 
 

Develop robust assessment 
schedule and ensure distribution to 
all students on all courses.  Remind 
students of assessment dates at 
least two weeks prior to assessment 
taking place 
 

Specific to 
Faculty of Care 

Programmes of Study have been amended to 
ensure a more thorough sequence of units to 
support assessments and these have been 
integrated across many subjects.  The VLE has a 
schedule of assessments 

 

3.5.2 Students are over-assessed and 
staff workload is unnecessarily 
high 

Review assessment requirements for 
all course units and integrate unit 
delivery and assessment wherever 
possible to reduce assessment 
burden on staff and students and 
eliminate over-assessment 
 

Specific to 
Faculty of Care 

Integration of assessments have been 
introduced for AY2018/19 session and this 
should assist students and staff throughout the 
academic year.  

Through the Curriculum 
Review process, explore 
further opportunities to 
reduce the assessment 
burden. 
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No. Risk Recommendation Management 
Response 

Progress made Actions stills to be 
addressed 

3.5 Assessment Strategy (Cont.)  
3.5.3 All opportunities are not explored 

to integrate unit delivery and 
assessment to reduce workload 
for staff and students 

Explore with the Web Services team 
if there are issues with Turnitin in 
integrating assessments 
 

Specific to 
Faculty of Care 

Curriculum managers are working with the 
Web Services team to explore ways in which 
assessments can be integrated and processed 
through Turnitin. 

To be further reviewed 
as part of the Curriculum 
Review of assessments 

3.5.4 Staff workload is unnecessarily 
high resulting in undue stress on 
staff contributing to continued 
high staff turnover 
 

Work with Quality to risk assess the 
internal verification load to reduce 
workload for staff without 
compromising quality of provision 
 

Specific to 
Faculty of Care 

The College’s Senior Lecturer in Quality 
Development is working closely with the care 
team to ensure there is an even distribution of 
quality processes relating to Internal 
Verification. 

Quality processes to be 
reviewed that will ease 
some of the pressure 
placed on curriculum 
staff. 

3.5.5 Students are not given sufficient 
opportunity to discuss their 
progress and improve their skills 
negatively affecting attainment 

Consider building in time, perhaps 
through academic guidance, to 
review progress with students on an 
individual basis and allow for more 
one-to-one feedback and support 

Specific to 
Faculty of Care 

All students have a dedicated Academic 
Tutor in place to discuss progress and to offer 
academic support when required.   

A progress report on the 
role of the academic 
tutor will be carried out 
in January 2019 to 
review its effectiveness 
in supporting students. 

3.6 Workload of Staff  
3.6.1 Staff workload is unnecessarily 

high resulting in undue stress on 
staff contributing to continued 
high staff turnover 

Ensure staff have protected 
timetabled marking time where 
large assessments are mandatory 
within frameworks 

Specific to 
Faculty of Care 

Staff timetables have been reviewed for 
AY2018/19 and support will be given to staff at 
certain times of the academic year when 
marking assessments. 

 

3.7 Work Placement  
3.7.1 Student experience in work 

placement is negatively 
affected and attainment is 
compromised 

Ensure work placement providers 
have adequate information on the 
course requirements and can 
commit to them 

Specific to 
Faculty of Care 

Curriculum Managers have engaged with 
Placement Providers on course content and 
what is required to fulfill the requirements of 
SQA. 

Placement providers 
evening event has been 
arranged for 10 October 
2018. 

3.7.2 Student experience in work 
placement is negatively 
affected and attainment is 
compromised 

Work with placement providers to 
improve the mentor support 
available to students undertaking 
placement 
 

Specific to 
Faculty of Care 

The Work-Placement coordinator will be 
engaging with placement providers to ensure 
that adequate support is in place for students 
during their placement.  
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No. Risk Recommendation Management 
Response 

Progress made Actions still to be 
addressed 

3.8 Student Support  
3.8.1 Student retention and 

attainment is negatively 
affected 

Explore the availability of in-class 
support for those who require it 
 

Cross College issue - 
link to Learners Services 
review 

In class support has been 
commissioned for the most vulnerable 
learners. 
 

Referrals for additional 
support should be 
made as a result of 
information gained 
through support. 

3.8.2 Students are not given sufficient 
opportunity to discuss their 
progress and improve their skills 
negatively affecting attainment 

Consider building in time, perhaps 
through academic guidance, to 
review progress with students on an 
individual basis and allow for more 
one-to-one feedback and support 

Specific to Faculty of 
Care 

Staff timetables have been reviewed 
for AY2018/19 and support will be 
given throughout the academic year 
to review progress with students as 
part of their Academic Guidance slot 

 

3.9 Retention & Attainment  
3.9.1 Students are placed on the 

wrong level of course or too 
much teaching input has to be 
on developing skills  

Explore the viability of introducing a 
level 3 to 4 course, which could 
cover all aspects of Care 
 

Cross College issue - 
link to Student Support 
and Learners Services 
reviews 

Changes to Programmes of Study 
have been made for AY2018/19 to 
ensure there is a focus on developing 
softer skills  

The Curriculum Review 
being carried out to 
explore the Care 
provision at all levels. 

3.9.2 Students with care responsibilities 
are under too much pressure 
and withdraw  

Consider a group with a family 
friendly timetable to support those 
with care responsibilities 

Specific to Faculty of 
Care 

The care team have identified those 
students with Care responsibilities and 
amended timetables  

Curriculum Managers 
will review progress 
throughout the year. 

3.9.3 Funding implication resulting 
from increased delivery costs 

Reduce / limit the number of 
students in Level 4 courses improve 
support to first level students 
 

Cross College issue - 
link to Student Support 
and Learners Services 
reviews 

Changes to Programmes of Study 
have been made for AY2018/19  

Curriculum Review 
process to look at the 
appropriate class sizes 
for level 4 courses 

 



                                                                                                     Agenda Item 49-18 
 

CURRICULUM & QUALITY COMMITTEE 

Meeting of 18 October 2018 

Title: Internal Reviews AY2018-19 

Author: Liz McIntyre  Contributor(s): SMT 

Type of Agenda Item: 

For Decision   ☐ 

For Discussion  ☐ 

For Information  ☒ 

Reserved Item of Business  ☐ 

Purpose: To inform the Committee of internal reviews which will take place during 
AY2018-19.  

Linked to Strategic Goal: 

5. Optimise the use of our available resources to deliver financial and 
environmental sustainability. 

Linked to Annual Priority: 

15. Prioritise programme design and student support interventions to effect 
significant improvements in early retention for all courses. 

Executive Summary:  
Internal Reviews provide the College with an opportunity to look again at the 
way services are delivered, with a strong focus on providing the best possible 
experience for NESCol learners.  
 
The Reviews are well-structured and involve a significant amount of consultation 
with the staff involved in the direct delivery of services. In addition, the views of 
the users of the services are also collected, in particular, to ensure that the learner 
voice is well represented. Each Review produces a detailed report of findings 
along with a set of recommendations. At the end of each Review, the 
recommendations are shared and an action plan created for the implemented 
of any of the recommendations which are agreed and accepted.  A copy of the 
College’ Internal Review Procedure can be accessed in the Committee’s 
Collaborative Space on COLIN. 
 
Following agreement by the Senior Management Team, the Internal Reviews 
which will be undertake during AY2018-19 are as follows: 
 

• Care Experienced Learners 
• Retention and Attainment – Level 4 Provision. 

 
 

https://nescol.interactgo.com/Interact/Pages/Content/Document.aspx?id=4754


In line with the action plans considered under Agenda Items 50-18 and 51-18, 
action plans informed by the outcomes of the Reviews noted above will be 
prepared and shared with the Committee in due course. 
 
Recommendation: 
It is recommended that the Committee note the information provided. 

Previous Committee Recommendation/Approval (if applicable): 
None 

Equality Impact Assessment: 

Positive Impact ☒ 

Negative Impact ☐ 

No Impact  ☐ 

Evidence: It is anticipated that a range of positive outcomes will arise from these 
reviews and their subsequent action plans. 
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